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Editor’s introduction

This International Scientific and Practical Seminar jointly organized by the State
Institution of Higher Education ‘“National Mining University” (Ukraine), Osvita
Educational Information and Advising Center and the Institute of Economics of the
National Mining University (Dnipropetrovsk) with the support of Oxford University
Press and the British Council in Ukraine, was a professional get-together of EFL
teachers and other foreign languages professionals from the UK, Australia, the USA,
Germany, Portugal and Ukraine to share, discuss, reflect on and develop their ideas
and, at the same time, foster foreign language education in Ukraine. The format of the
seminar included facilitated theme-based sessions, interactive workshops, teacher
trainings and special interest symposia. The Seminar programme provided
opportunities for further partnerships and projects in language education as well as a
chance for teachers of foreign languages and professionals in ELT to get acquainted
with the latest approaches to teaching/learning languages, innovations and the best

practices of collaboration in the area of foreign language learning and services.

During the Seminar the following topics were highlighted:
e Experience of international co-operation and collaboration in the area of language
education
e FEuropean dimensions of language education in Ukraine
e The Bologna process in Ukraine: experiences and challenges
e European Credit Transfer System and its implication for foreign languages
e Innovative approaches to developing communicative language competences
e Distance learning: challenges and experience
e ICT and e-learning tools for foreign language teaching/learning
e Life long learning and learner autonomy
e Quality Assurance, assessment and evaluation.

They are presented in the five sections of the Seminar Proceedings.

Editorial board



Dear Faculty and Conference Participants:

It is with great pleasure that | write to you today to welcome you to this prestigious conference
called, “Challenges and Experiences in Foreign Language Education in the New Millennium:

UKRAINE.”

There is a wonderful quote about our profession of teaching students which reads, “A teacher
affects eternity; he can never tell where his influence stops.” --Henry Brooks Adams.

During my stay at the Institute of Economics at the National Mining University’s Department of
Foreign Languages, | observed that there are so many wonderful, dedicated and brilliant
teachers here. This conference provides a warm and rich environment for you to exchange
tips, ideas and research with each other. | know that | learned so much from all of you during
my visit. Today, itis my hope that each and every one of you will come away with new ideas for
excellence jn foreign language teaching by learning from each other’s experiences and
challengeg.

ional Mining University
September- October, 2011



1 Plenary key speakers

1.1 MoBHa ocBita Maii0yTHiIX ¢axiBuiB YKpaiHM K YMHHUK e(eKTHBHOI
Mi’KHAPOIHOI ciBHpami

I.I'. HiBusik Pexmop oepowcasnoco BH3 «Hayionanvnuti eipnuuuti yHigepcumemy,

akaoemix HAH Vxpainu

Jlep>xaBHu BUIMK HaBYaIbHHUM 3aknan «HarmioHanbHUN TIpHUYUN YHIBEPCHUTET»,
3aCHOBaHMI OlJIbIIIE CTa POKIB TOMY sk KaTeprHOCIaBChbKe BUILE TIPHUYE YUWIHILE 3
METOI0 3MIIHEHHS TIPHUYO0-BUJO00YBHOI raimy3i BUCOKOKBai()IKOBAHUMH KaJpaMu —
I[e TPOBIIHUM 3aKiaJ OCBITM Ta HAyKd, SKUH B YMOBax CBITOBHX 1
€BPOIHTErpaIliiHUX  TPOIECIB  3IMCHIOE  TIATOTOBKY  BHUCOKOKBali(PIKOBAaHUX
¢axiBIliB 1 HAYKOBI[IB 3 yCIX CHEMIAIBHOCTEH T'eOJIOTOPO3BITyBaIBHOI Ta TIPHUYO-
BUIOOYBHOI  Tayly3i, MajJUBHO-CHEPreTUYHOr0 Ta  MIHEPaTbHO-CUPOBUHHOIO
KOMIUIEKCIB, MalIMHOOYIyBaHHS Ta CHCTEM aBToMaru3amii, iHpopMaTu3arii
BUPOOHUIITBA.

Micis yHIBepCUTETY MOJISATae y CIPUSHHI PO3BUTKY Ta IHTErpallii yKpaiHCbKOTO
CyCHUIbCTBA y CBITOBE CITIBTOBAPUCTBO MIJISXOM MIATOTOBKH (DaxiBIIB 3 PiBHEM
kBamidikaiii, 1Mo BIAMOBIIA€ MDKHAPOAHUM CTaHIapTaM. Tomy, KpiM OCHOBHHUX
IpeaMeTiB, HEOOXITHUX A ePeKTUBHOrO (pyHKLIOHYBaHHS BumyckHuUKiB HI'Y B
PI3HHX Tamy3siX EKOHOMIKM YKpaiHu, MaiWOyTHi ¢axiBIll OTPUMYIOTh J0JIaTKOBI
3HaHHA y PI3HUX rajgy3sX eKOHOMIKU, €KOJIOTIi Ta IHO3EMHHUX MOB.

HamionanbHuil TipHUYUN YHIBEPCUTET BCTYNUB y TPETE TUCAYOMITTA SK
BU3HAHUM y CBITI BUIIMN HaBYaJbHUN 3aKjaj] €BPOINEWCHKOTO PIBHS 3 BaroMuM
IHTENEKTyaJIbHUM MOTEHI1aJI0M, IO € 3aIOPYKOI0 OTPUMAHHS BUCOKOSIKICHUX 3HaHb
y HOTO CTiHAX Ta MOJAIBIIOT0 MpodeciifHOro pOCTy HOro BUITYCKHHKIB. BiH BUHIIIOB
Ha MDKHApOJHUM TpocTip 0arato pokiB TOMY 3 METOKO 3aTBEPIAUTH Ha CBITOBOMY
pPIBHI BUCOKY SIKICTb TEXHIYHOI 1 T'yMaHITapHOI MIATOTOBKM (axiBLIB B YKpaiHi,
BUKOPUCTOBYBATH y HaBYAIBHOMY IPOIIEC Kpalle 3 Cy4aCHUX OCBITHIX TE€XHOJIOTIH
OPOBIIHMX YHIBepcUTETIB AMepukd Ta €Bponu. CbOroiHi yHIBEPCUTETOM

CTaOUIBHO HIATPUMYIOTHCS JIUIOBI Ta MAPTHEPCHKI BIAHOCHHU OUIBII HIXK 3 COpPOKa



YHIBEpCUTETaMU Ta HayKOBUMH ycrtaHoBamH 20 kpain 3axigHoi Ta lLleHTpanbHOl
€pporn, A3zii, IliBHiuHOT AMepuku. Cepel BaXJIMBHX HANPSMKIB MIXKXHApPOIHOI
HAyKOBO1  JIISUIBHOCTI  YHIBEPCHTETY - CIIBPOOITHUITBO 13 3aKOPJAOHHUMHU
napTHEpaMU y TIPOBEJIEHHI HAYKOBO-/IOCIIITHUX POOIT, BUKOHAHHI CIUIBHUX OCBITHIX
IPOEKTIB, L0 HEMOXJIMBO O€3 3HaHHS Ta BOJOJIHHA 1HO3EMHHMHU MOBaMHU Ha
HaJIe)KHOMY PIBHI.

Posmmpenas MiKHApOAHUX 3B’S3KiB, 3allydeHHsS BCE OUIBIIOI KUTBKOCTI
(axiBLIB PI3HUX Tajgy3ed OCBITH JO MI)KHAPOJHOTO CHUIKYBaHHS i CIIBPOOITHULITBA
BHCYBalOTh HOBI BHUMOTH JI0 BUITYCKHHKIB BHUIIOi IIKOJIM, CEpeld SKHUX, 30Kpema,
BOJIOJIIHHS TTPUHAKWMHI OJIHIEI0 1HO3EMHOIO0 MOBOIO.

3 11i€10 METOI0 B YHIBEPCUTETI MPALIOIOTh Y KPAaiHChKO-HIMELIbKUN KYJIbTYpPHHMA
IEHTp, akpeauToBaHuil sk maptHep ['ere-lncturyry Himewunnu, IlenTp MOBHOI
MiJTOTOBKH, YKpaiHChKO-aMEPUKAHCHKUM JIIHTBICTUYHUNA Ta YKpaiHChKO-1CIIaHO-
JATUHOAMEPUKAHCBKMNA LEeHTpH, a Takok Llentp VYkpainceko-Ilombcbkoro
criBpoOiTHHIITBA Ta YKpaiHCcbko-SnmoHchkmit LleHTp, 1€ KOXKHUH, XTO XO0ue
MOKPAIIUTH CBOI0 MOBHY MiATOTOBKY MOX€ MPOWTH Kypc HaBYaHHSA, TOJATKOBO 0
000B’SI3KOBUX KYpPCIB 3 BHUBUCHHS 1HO3EMHHMX MOB YU OTPUMAaTH KOHCYJIBTAIUIO.
3aBsKU Takid MOrIMOJICHI MOBHIHM MMIITOTOBII, & TAKOX 0araToCTOPOHHIM 3B I3KaM
YHIBEPCUTETY 3 3apyO1’KHHUMH YHIBEPCUTETaMH, CTYJAEHTH, MariCTpaHTH W acHipaHTH
YHIBEPCUTETY OTPUMYIOTh MDKHApOJHI CTUICH[Ii Ta TPaHTH HAa HaBYaHHS abo
CTaXyBaHHS Yy BHUIIMX HaBualbHMX 3aknanax Himeuunnu, I[lonbmii, Benukoi
Bbpuranii, Icnanii Ta CILIA.

Konneniris MoBHOT miaroroBkd B HalioHaapHOMY TIpHHUYOMY YHIBEPCHTETI
CIIUPAETHCS HA MEPCHEKTUBHI CTpATEriuHl 3aBJaHHs JepKaBHOI HOPMATHUBHOI 0a3u 3
PO3BUTKY OCBITH YKpaiHH.

B Vkpaini ctBopeHO cucTeMy Oe3nepepBHOI MOBHOI OCBITH, IO 3abe3reuye
00O0B'A3KOBE OBOJIOJIHHS TpOMaJsHaMU YKpaiHH JE€pKABHOK MOBO, MOKJIUBICTbH
OMAHOBYBATH PiJIHY MOBY HaIllOHATHHOI MEHIIMHY Ta 1HO3eMH1 MOBHU. OCBiTa CripHsie

PO3BUTKY BHCOKOI MOBHOI KYJbTYpH TPOMaJsiH, BUXOBAaHHIO IOBaru A0 JEp>KaBHOI



MOBH Ta MOB HalllOHAJbHUX MEHIINH Y KpaiHU, TOJEPAHTHOCTI Y CTAaBJIEHHI JI0 HOCIiB
PI3HUX MOB 1 KYJBTYD.
[TpoexkT «HamionansHOi cTpaTerii po3BUTKY OCBITU B Ykpaini Ha 2012-2021
poku» Ta KoHiemniiss MOBHOT OCBITH, IO TOJaHI HAa PO3TIISAN OCBITIH YKpaiHW,
BU3HAYAIOTh METY 1 3aBJaHHs, NPUHIUIN BHUBUYECHHS MOB, CTPYKTYpy 1 3MICT
HaBYaHHS, YMOBHM IX peamizaiii. BoHa TIpyHTYy€TbCSI Ha OCHOBHUX IOJOXCHHSIX
Koncturymii Ykpainu, 3akoniB Ykpainu «IIpo ocBity», mpo moswu, [lepskaBHOi
HalioHanbHOI iporpamu «OcBitay («Ykpaina XXI croniTTsa»), €Bponeiicbkoi XapTii
perioHaJbHUX MOB ab00 MOB MeEHIIMH, HalioHaJbHOI TOKTPUHU PO3BUTKY OCBITH
VYkpainu y XXI cTomitri, 3araasHoeBponedcbkux Pexomenaarii.
[IpoexkT HamioHanbHOI pamMKM akaJeMIYHMX KBamiQikaiiil, [0 M[OJaHO
MiHiCTepCTBOM OCBITHM 1 HayKH, MOJOJI Ta CHOPTY YKpaiHU Ha 3aTBEPIKCHHS
Kab6inetry MinictpiB Ykpainm, nependadae y ckiaai 0OOB’SI3KOBUX JIECKPUIITOPIB
(omuc pe3ynbTaTiB HaBYAHHS) MIATOTOBKU MAricTpiB - «BHUKOpPUCTaHHS 1HO3EMHHX
MOB y MPOQECiiHIN TiSTBHOCTI.
Cepen ocHOBHUX 3aB/aHb HallloOHaIbHOTO TIPHUYOrO YHIBEPCUTETY Y HOBOMY
TUCSYOIIITTI:
® Vy4acTh y BHUKOHAHHI MDKHAPOJHHMX TPOEKTIB 1 NporpaMm Yy CHiBOpami 3
IPOBIIHUMH 1HO3EMHUMH YHIBEpCUTETaMU-NIAPTHEPAMHU, BKIIIOUYAIOUH CTBOPEHHS
CHUIBHUX HAyKOBO-OCBITHIX CTPYKTYpHHX HiApo3aimiB (paxynbTeTiB, kadeap,
naboparopiit), peanizailis MporpaM OTPUMaHHsS BUIYCKHHUKAMH JIBOX JIUIIJIOMIB
PI3HUX YHIBEPCUTETIB;

® CHpPUSHHA BXO/DKCHHIO BITUM3HSHOI HAYKH W OCBITH J0 €BPOMEHCHKOTO HAYKOBO-
OCBITHHOTO IPOCTOPY HA OCHOBI BUKOHAHHS BaroMMX MIKHApPOJHHMX IMPOEKTIB 1
nporpam, CIiBOpalli 3 BILIMBOBUMU 3apyO1KHUMU MapTHEPaAMU;

® [OAAJBIINK PO3BUTOK JUIOBUX KOHTAKTIB 3 YHIBEPCHUTETAMH-IIAPTHEPAMHU, CEPENL
SKUX Takl TexHI4H1 yHiBepcuTeTd Himeuunnu sk dpaiibep3bka ripuuya akajaemis,
bpanneHOyp3bkuid  TEXHIYHMM  yHIBEpCUTET, ECIIHMeHChKHIl  YHIBEpCUTET
NpPUKIAAHUX HayK, POWTIIHIeHCHKUH YHIBEPCUTET TEXHIKM W EKOHOMIKH,

[Tonwmmi: TexHiyHUM yHIBepcuteT «BporaBchka mnomiTexHikay, KpakiBcbka
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ripHUYO-METAIYpriiHa akazemis, YHiBepcurer 3axony (IIIBewist), ®pankiix
VYuiBepcuter (CIIA), HopBe3bkuii yHIBEPCUTET HAayKH 1 TEXHOJOTIH,
VYuisepcuter JlaBanb, EqmonTton (Kanana);

® [IMPOKAa MDKHApOJHA CIIBIpald 3 NPOBIAHUMH 1HO3EMHHMH YHIBEPCUTETaMH Ta
MbkHaponuumu opranizamisimu  (OOH, FOHECKO, UNIDO, EU Ta ium),
B1JIOMUMHU BHUCOKOTEXHOJIOTTYHUMHU KOMIAHISIMU Ta pipMaMu;

® CHCTEMHE BHMKOPHMCTAHHS MOXKJIMBOCTEH Yy cdepi oOMiHy i1HDopManiiHUMU
pecypcaMu, CTaxyBaHb, MOIIYKYy Ta BHUKOHAHHS HAyKOBO-OCBITHIX IPOEKTIB
PI3HMX MDKHApOJHUX 00’€HaHb, cepen sSkux BcecBiTHs XapTis yHIBEpCUTETIB,
Mepexa yHiBepcureriB HopHomopcebkoro periony (BSUN);

e 3a0e3Me4yeHHs CTaXYBaHHS B TMPOBIJHUX BITUM3HSIHUX Ta 3aKOPJOHHHX
YHIBEpCUTETaX 1 HAYKOBHUX LEHTPAX;

e 3al0e3nedeHHs 1HGOPMAIIHHOI BIIKPUTOCTI Ta MOTJIMUOJIEHOT B3a€MO/IIi OCBITU U
HAyKW Yepe3 CTBOPEHHS CIIJIBHUX 3 1HO3EMHUMH YHIBEPCUTETAMU Ta HAYKOBUMU
opraizaiisiMu 1HQOpMaIIHHOTO MPOCTOPY.

Peamizamisi 1umMx 3aBAaHb CTaBUTh HOBI BHUMOTHM TIE€pPEe] OCBITOIO IIOAO
MiAroTOBKU ManOyTHIX ¢axiBiiB Ykpainu B HI'Y, 30kpemMa 110710 MOBHOI OCBITH.
[IparneHHst KkpaiHu CTaTH MOBHONPABHUM YJIEHOM €BPOMNEHCHKOI CIUIBHOTH B YCIX
cdepax CyCHiIbHO-TIONITUYHOTO KUTTS CIIOHYKA€ CTYACHTIB 1 (haxiBIliB O BUBUCHHS
3apyO1’)KHOT'O OCBITHBOTO JIOCBIJTY.

3aBgaHHS BUIIOI TEXHIYHOI IIKOJIW - HE TUIBKM MIJTOTOBKAa KOMIETEHTHUX
daxiBIliB y CBOii ramysi, aje il IHTEIIreHTHUX ocoOucTocTeil. BusHavanbHa posb y
dbopMyBaHHI MUCHSYOI, N1SUTHHOT, TBOPUOi, HAIIIOHAJIBHO CB1JIOMOT JIFOJJUHU HAJICKUTh
MoB1. BiagnosigHo 10 Jlep:kaBHoi HanioHanbHOI porpamu «OcBitay («Ykpaina XXI
cTonitTs») Ta KoHuenmii HaliOHaJTbHOTO BHMXOBAaHHSA TOJIOBHI 3aBJIaHHS MOBHOI
OCBITH — II€ BUXOBaHHS KyJIbTypH, GOpMyBaHHS 1HTENEKTY, PO3BUTOK MOBICHHEBUX
3110HOCTEN O0COOMCTOCTI B TpOIIECT PO3B’SI3aHHS KUTTEBUX MpoOieM (MOOYyTOBUX,
BUPOOHUYMX, TYXOBHHUX) 3ac00aMU MOBH.

OHOBJIEHHS 3MICTY MOBHOI OCBITH Ta METOZOJIOTi BUKJIaJJaHHS MOB 3yMOBJICHO

CTPaTETIYHOK0 METOI0 CY4YacHOI OCBITH, M0 CHOpsiMOBaHa Ha (QopMyBaHHSA
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BHCOKOOCBIYEHOI, IHTENIreHTHOI, CaMOJOCTAaTHROI TBOPYOi OCOOMCTOCTI 3
IHHOBAIIIMHUM THUIIOM MHCJIEHHS 1 JISUILHOCTI, 31aTHOI I'JHO BIAIOBICTH Ha BUKJIMKU
LUBLII3ALl.

MoBHa ocCBITa B ILUJIOMy 1 HaBYaHHS I1HO3EMHHX MOB 30KpeMa, CTaHOBHTH
BU3HAYHUM YMHHUK (OPMYBAaHHS OCOOMCTOCTI, KOTPUH BHUKOHYE KOMYHIKAaTHBHO-
HaBYaJIbHY, OCBITHIO, BUXOBHY Ta PO3BHBaO4y (YHKIIi 1 SK CKJIaJOBa OCBITHBOI
MOJIITUKM JIepKaBU B Mekax TyMaHi3alii 1 TyMaHiTapu3allii OCBITHBOI ramysi €
0a30BUM KOMIIOHEHTOM OCBITH OCOOMCTOCTI Ha pPI3HMX PIBHSAX BHUIIOI OCBITU B
Cy4acHOMY CBITI, IKUM 3a0e3leuye OMaHyBaHHS MOBaMHU K 3acCO0OM Ii3HAHHS 1
PO3YMIHHS ~ OTOYYHYOrO CBITY Ta  CHUIKYBaHHS  3aBISKH  (PopMyBaHHIO
KOMYHIKaTUBHOT KOMITETEHITi.

3a octanni poku B HI'Y cranucs pymriiiHi 3MiHU IIOJ0 HaBYaHHS 1HO3EMHHUM
MOBAaM, IPOIIEC BUBUYCHHS KX B YHIBEPCUTETI THYUYKUH 1 TPO30pHUIA, 3aCHOBAaHUH Ha
MPUHLINNAX TUTIOPATIHTBI3MY, 1€ MOBa PO3IJISIIAETHCS SIK COLIAIbHO-€KOHOMIYHUMN 1
MOJIITUYHUHN 3ac10 MOPO3YMIHHS MK PI3HUMU MPEICTABHUKAMU CBITOBOI CIUIBHOTH Y
PI3HOMaHITHHX c(epax >KUTTEAIIBHOCTI. Taki peanii 3HaUHO pO3IIUPIOIOTh (PYHKIIIT
1HO3EMHHUX MOB 1 OHOBJIOIOTh 3aBJIaHHS 111010 BOJIOIIHHS HUMHU.

VY mporeci HaBYaHHA MOBaM IIUPOKO BUKOPUCTOBYETHCS MISUTBHICHUM TiIXi,
KU 3a0e3nedye B MpoIeci BUBYCHHS MOBH BHUXOBAHHS BCEOIUHO PO3BHUHYTOI
O0COOHMCTOCTI: BiJi BAYMJIMBOTO 4YHTauda, KU BMi€ BUCIIOBIIOBAaTH BJIACHY IYMKY,
aHaii3yBaTW W OLIHIOBAaTH SIBUILA JIMCHOCTI, HAaBOAUTH apryMEHTH, T'PaMOTHOTIO,
JOTHUTINBOTO W TMPUCKITUIMBOTO, IO JIOAWHU 3 aKTHUBHOIO J>KUTTEBOIO IMO3HIIIEIO,
TBOpPYOI, CAMOCTIMHO1, BIIEBHEHOI Yy CBOEMY MalOyTHROMY Ta MalOyTHHOMY CBO€i
KpaiHHu.

Meroro HaB4yaHHS (paXxOBO CHPSIMOBAHINA 1HO3EMHIM MOBI € OBOJIOJIHHS
1HO3EeMHOI0O MOBOIO SIK 3aCO00M KOMYHIKaIlli, HaOyTTs mpodeciiiHo CIpsIMOBaHOT
1HIIIOMOBHOI KOMIIETEHTHOCT] I YCHIIIHOTO BHUKOHAHHS MOJANbIIOI MpodeciitHoi
nismbHOCTI. OCHOBOIO KOMIIETEHTHOCTI (haxiBHS € KOMIICTCHTHICTh iSUTBHOCTI,

CHOUIKYBaHHA 1 camMopo3BUTKy. Ilim (}axoBow0 KOMIETEHTHICTIO PO3yMIIOTh
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TOTOBHICTh [0 BHKOHaHHS ()aXxOBO CHPSMOBAHOI [iSUIBHOCTI Ta CIPOMOXKHICTD
cy0’€eKTa AISTILHOCTI O BUKOHAHHS MOBCSIKISHHUX (PaxoBUX 000B’S3KiB.

CyuacHe pO3yMiHHS BOJIOJIHHS 1HO3EMHOIO MOBOKO mependadae HE TUIbKU
chopMoBaHi BMIHHS, HaBHYKH I CTparerii YMUTaHHS, COPUMHITTS MOBH Ha CIyX,
MMCbMOBOTO 200 YCHOT'O MOBJICHHS, a i BMIHHS 3arajibHi JUIsl MaOyTHIX 1HXEHEPIB.

MoBa — ne Hacammepel CHUIKyBaHHS. HaBuWTH CTyJEHTIB CHUIKYBaTHCS
1HO3EMHOI0O MOBOIO — II€ MEpIIOYeproBa 3ajaya BUKJIAAauiB BUILOI LIKOJIU. AJDKe
MOBJICHHS] CTUMYJIIOE€TbCSI HE HEOOX1/IHICTIO, a MOTPEOOI0 B peaIbHOMY CIILIKYBAaHHI.

TakuM 4yMHOM, MOBHa OCBITa SIK LUISX 10 HAOYTTS MOBHOI KOMIIETEHLII €
OJIHUM 13 HaAWBAXKIIMBIIIMX YWUHHUKIB (OPMYBaHHS HAI[lOHAIBHOI CBIJOMOCTI,
30epeKeHHs 1IEHTUYHOCT] Hallii, BOAHOYAC 1 3alOPYKOI0 €(PEeKTUBHOI MINKHAPOIHOI

CITIBIIpAIi.

1.2 €xnicTh npodeciiiHol Ta iIHIIOMOBHOI KOMIIETEHTHOCTEH — BUMOra 4acy
A.A. T'apmam Minicmepcmeo oceimu i HayKu, Mo100i ma cnopmy Yxpaiuu,
HauanbHux 8i00iny espoinmeepayii, Kuis, Yxpaina
B.O. Canos Heporcasnuti BH3 «Hayionanvhuil 2ipHuyuti yHigepcumemy,
oupexmop Hayxoso-wemoouunozo yenmpy, /[Hinponemposcok,
Ykpaina
C.A. CBixkeBcbKka Jleporcasnuu BH3 « Hayionanvhuii eipHuyutl yHigepcumemy,
HaYanbHUK 8100iNy akpeoumayii, /{Hinponemposcvk, Ykpaina
[Insx MOBHOI OCBITM HicCis 3400yTTS YKpaiHOI HE3aJIEKHOCTI MPOXOAUTH Kpi3b
CHUCTeMHY pe(opMyBallbHy, peOpraHizaiiiHy poOOTy HE TIIbKH Yy BY3bKOMY
JIHTBICTUYHOMY CEHCl, a ¥ IIUJIBHO TOB'SI3aHUM 13 3MIHAMHM Y MIJIXOMA1 0 HACTYITHHUX
ACTICKTIB:
— BU3HAYEHHS MOJAJIBIIOTO HUISAXY IHTErpyBaHHA YKpaiHU 10 €BPONEHCHKOI
OCBITHBO1 CHCTEMH;
—-BHUBYCHHS 1OTpe® VYKpaiHM y MOJAIBIIOMY PO3BUTKY CYyYacCHHX
MO>KJIMBOCTEHN SIKICHOTO HaBYaHHS 1 ()aXxOBOr0 BAOCKOHAJIEHHS;

- MIArOTOBKA BUKJIaJada aHTIHCHEKOI MOBH,
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—-Tepeksial  3arajibHOEBPOINEUCHKUX  PEKOMEHJAIll 3 MOBHOI  OCBITH
YKpaiHCHKOIO MOBOIO Ta TXHE PO3MOBCIO/HKEHHST Cepell OCBITHIX 3aKJIaliB Y KpaiHu;

—po3poOKa TUIIOBUX NPOrpaM Jjsi YHIBEPCUTETIB 3 aHIJINACHKOI MOBH s
npodeciitHoro criJikyBaHHs, CTBOPEHHS MMiIPYYHUKIB HOBOTO TIOKOJIIHHS,

— BUKOPUCTAHHS HOBITHIX TEXHOJIOTIM B HaBYaHHI, B TOMY YHCJ 1HTEpPHET-
pecypciB Ta OHJIAMHOBHUX CUCTEM IIJBULIEHHS KBaI(PiKaiii

— CIIPUSTHHS OI[IHIOBAaHHIO PIBHIB BOJIOIIHHS aHTIIHCHKOI0 MOBOIO.

VY 3niiicHeHHi pedopM HalllOHaJlbHA CHCTEMa OCBITH, BPAaXOBYIOUM BJIACHI
Tpaauilii Ta 3700y TKH, KEPYETHCS TaKOXK JOKyMeHTamu Paan €Bponu: «bimiHrBaNbHA
OCBITa: OCHOBHI CTpaTeriyHi 3aBJaHHs», «3araJbHOEBPOIECHCHKI pEKOMEHAAIil 3
MOBHOI OCBITH: BHUBYCHHS BUKJIAJIAaHHS, OI[IHIOBAHHS», «ECBpPONEUCHKUNA MOBHHUIM
noprdens», «lIpuBeneHHs  ek3aMeHIB 3  MOBH Y  BUIMOBIAHICTE 0
3arajabHOEBPONEHCHKIX PEKOMEHIAIA 3 MOBHOI OCBITH», a TaK0XX BUMOTaMHU 0
€BPOCK3aMEHIB.

OcobnuBa yBara NpUIUTETHCS MIABUINEHHIO KBamidikamii Ta mpodeciitHoro
pPO3BUTKY BHUKIanaudiB 3a jgonoMoror «lloprdento Buxnamauya» (Teacher
Development Portfolio), 3ampomonoBanoro €Bpomnelicbkoro Pamoro. B ocHoBi
[Toprdento BukiIagavya JEKUTh HPUHLIMI OE3MEPEPBHOTO PO3BUTKY, IUIAHYBAHHS
(haxoBOT0 BJIOCKOHAJICHHS 1 CAMOCTIHHOT OIIHKU TTPOBEICHOT POOOTH BUKJIa1aua.

['mo6anbna Meta €Bporericbkoi Paan y cdepi MOBHOTO HaBYaHHS — JIOIOMOTTH
KOXXHOMY CTYJEHTY W BUKIIaJlauyy aHTJIIHChKOT MOBHM Ta 3a0€3MEUUTH iX SKICHUMH
HAaBUAJIbHUMU MaTepianamMu. lle MOXIMBO JnHile 3a JONOMOIOK OHJIAMHOBUX
pecypciB Ta criibHOT. LearnEnglish — 1ie 6e3komroBHU pecype i JIIoAeH pi3HUX
BIKOBHUX TpYI, KU JOIOMarae BUBYATH aHTJINACHKY 3a JI0MOMOTOI0 TEKCTIB, BIpILIB,
BIKTOPWH, IHTEPAaKTUBHUX 1rop, icTopiid, aymio-iekmii Ttomjo. TeachingEnglish —
rI00aJpHUM TOpTal JUIsl BUKJIaAadiB aHTJIIHCHKOI, HKEpeslo HaBUYAJIbHUX MaTepiaiiB
Ta Mmwiatropma g OpodeciiHOro PO3BUTKY ¢ HAJTArOJKEHHS 3B’SI3KIB  MIXK
daxiBIsAMHU 3 pI3HUX KpaiH.

Memopannym, nianucanuii bpurancekoro Pamoro ta MOHMC y 2010 pou,

CTaB MEPIIUM €TaloOM MNPOEKTy «SIKiCHa MOBHa OCBITa: MOIJSAA y MailOyTHE», METa
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SKOTO — 3aJIyYUTH IIMPOKE KOJIO MOBHHUX (paxiBIliB, TOCAZAOBIIB 1 mpeacTaBHUKIB 3MI
JUISL TIOYaTKy 3arajbHOHAIIIOHANBHOT JMCKYCli Mpo MaWOyTHE MOBHOi OCBITH B
VYkpaiHi.

Ha xondepeniisx ta cemiHapax, siki mpoBosaThes 3a miarpuMkn MOHMC
VYKpaiHu po3MISIAalOThCS  aKTyallbHI MHUTAHHS HABYaHHS 1HO3EMHOI  MOBH
npodeciitHoro crpsMyBaHHS: Cy4acHI TEHJEHIII MOJAEepHI3aIlii BUIIIO MOBHOT OCBITH
VYkpainu 1 bonoHchKku#t mpoiiec, CyTHICTh 1 METOJIOJIOTIS BHKJIQJaHHS aHTIIHACHKOT
MoBu  mpodeciiinoro  copsmyBaHHs  (ESP), ocoOmuBOCTi  BIpOBaKEHHS
MYJIbTUMEIIMHUX TEXHOJOT1M, HaBYUaHHSI YOTUPHOX BHUJIB MOBJICHHEBOI JIiSUILHOCTI B
ESP, o0co0GauBOCTI HayKOBO-TEXHIYHOTO TIEepeKaay, €BPONEHCHKUNH MOBHHUI
nopTdens s 1HXKEHEepiB, OllIHKAa HAaBYAJILHOTO Tpoliecy Ta popmu koHTposto ESP.

3BakarouM Ha I00aNbHI MEPETBOPEHHS B OCBITI, HAOYBaIOTh aKTYallbHOCTI
HACTYIHI HanpsMu pedhopMyBaHHS MOBHOT IIJITOTOBKHU Y BUIIINA IIKOJII:

- OBOJIOJIHHS ~ 3araJIbHOBKUBAHOI0, 3arajbHOTEXHIYHOW Ta HpodeciiiHO
OpIEHTOBAHOIO 1HO3EMHOIO MOBOIO;

- po3poOKa MOBHOTO TIOPTQeEs 1HKEHepa;

- BIPOBAKEHHS KPEUTHO-MOYJIbHOT CUCTEMU;

- po3po0Ka MOBHHX TECTIB 3a €BPOINECUCHKUMU CTaHAAPTAMU;

- IUPOKE 3alpOBAKEHHS MYJIbTUMEIIHHAX TEXHOJOTIM Ha 3aHATTIX 3
1HO3€MHO1 MOBH.

B posButky mnpodeciitHoi OCBITH Bi0yBalOThCA ICTOTHI 3MIHM IIOAO PIBHS
MIITOTOBKM MaiOyTHIX (axiBLiB BOJOJIHHS 1HO3€MHUMU MOBaMH, 3HAUYCHHS
HaOyBalOTh TMPaKTUYHI HABHYKH, $KI IepeadadaroTh 3HAHHS 1HO3EMHOI MOBH
JI0BOro MpodeciiiHOro ChnujIKkyBaHHs, BMIHHSI BUKOPUCTOBYBATH iX y mHpodeciiiHiii
nismbHOCTI. IlomimmieHHsT SIKOCTI 1HIIOMOBHOI IMIJATOTOBKH CTYJCHTIB TEXHIYHOTO
BUIIIOTO HABYAJIBHOTO 3aKJIaTy, 3a0e3MeyeHHs ii MPaKTUYHO1 CIIPSIMOBAHOCTI 3 METOIO
NIJBULIEHHS KOHKYPEHTOCIPOMOXHOCTI BITYM3HSHUX BUITYCKHUKIB Ha CBITOBOMY
PUHKY TIpalli, BUMArarTh IMOJAIBIIOr0 BIOCKOHAJIEHHS OpraHizaiii HaBYaJIbHOTO
Mpoliecy B TEXHIYHUX BHIIMX HABYAJIBHHUX 3akianax. Ha mpaktumi, y npodeciiiHiii

TISIbHOCT1, MaOyTHIN 1HKEHEP MOBUHEH aKTUBHO CHIBIIPALIOBATH 13 3apyOlKHUMHU
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napTHepaMy, [pEACTaBHUKAMHM  PI3HUX  KYyJbTyp 1 PIBHIB  HpogeciiiHoi
KOMITETEHTHOCTI; MaTH ySIBJICHHs IIPO HOBITHI HAYKOBO-TEXHIYHI JOCATHEHHS B CBOTM
BUPOOHMYIN cepi, BUKOPUCTOBYIOUHM MPH LbOMY 1HIIOMOBHI JpKepena 1HpopMaliii.
Came Bijg IHIIOMOBHHUX KOMYHIKQTUBHHMX 310HOCTEH 1 3HaHHSA 1HO3€MHOI MOBH
3JIEKUTH YCIIX HOro nmpodeciiHoi AiSIbHOCTI. Y 3B'I3KY 3 IIUM OJHIEI0 3 OCHOBHUX
[IJIed BUIIOI TEXHIYHOI OCBITM TOBMHHA CTaTH IHIIOMOBHA, I1HTEPKYJIbTypHa
iJITOTOBKA CTYCHTIB.

[IpoOGnemu, moB'sA3aHi 3 I1HIIOMOBHOIO NPO(]ECIiiHOI OCBITON: HaBYAHHS
TEXHIKH BUIBHOT'O CIUIKYBaHHS, BIAOIp 3MICTY OCBITH 1 AU(PEpEHIIHOBAaHUHN MIAX1T 10
PO3pOoOKU MO/IeIelt MOBHOI IMOBEAIHKH (haxiBIliB Pi3HOTO MPodiio.

3arajJbHOBIIOMO, IO BOJOJIHHS 1HO3€MHOI0 MOBOIO HE TUIBKH PO3IIMPIOE
KPyro3ip 1 3arajibHUi 1HTENEKTyallbHUM piBeHb (axiBIsl, ajie € 1HCTPYMEHTOM,
HEOOXITHUM [IJI1 BUPIIIEHHS TNEBHUX npodeciiHux mnpobieM, HEBIIEMHUM
KOMIIOHEHTOM NPOQeCiitHOi KOMIETEHTHOCTI MaOyTHIX 1HXEHEPIB.

VYkpaiHa mparHe I1HTErpyBaTUCh Y €BpOINEIHChKE CHIBTOBApPUCTBO. B 1ux
yMOBax HaOyTTS YMiHb 1 HABUYOK BUIHLHO 1 TPaAaMOTHO BOJIOAITH HE TUIBKU PiTHOIO
MOBOIO, @ MOBOIO 1HIITMX HAPOJIB 1 JAEprKaB ISl PO3YMIHHS SIBUIIL, 1110 BiI0OYBAIOTHCA B
cBiTi. bes 1poro cryjeHTaM, BUKIaga4aM, MEHEHKepaM BHUIIOT OCBITH PI3HUX PIBHIB
HEMOJKJIMBO BUKJIACTH BJIACHY IyMKY, 3pO3yMITH IHIUX, aAanTyBaTH HOPMATHBHY
0a3y 710 €BPOICUCHKHUX.

3araJibHOEBPOIEUCHKI PEKOMEH IaIlli 3 MOBHOT OCBITH OyJin po3po0bieHi Pagoro
€Bponu A ONUCAaHHA JOCATHEHb THX, XTO BHBYA€ 1HO3EMHI MOBM B €Bpori, 1
BU3HAYEHHSI PIBHS BOJIOAIHHS MOBOIO 3 METOIO BUBUEHHS, HABYAHHS Ta OLIIHIOBAHHS
3HaHb YCIX ToJoBHUX MOB €Bponu. Pesomoniero Panu €Bponericbkoro Corosy
3araJbHOEBPOIICHChKI  PEKOMEHAAIli 3 MOBHOI OCBITH PEKOMEHJIOBAHO  JUIS
CTBOPEHHS CHUCTEMH TNEPEeBIPKM MOBHHMX YMiHb. LIlicTh piBHIB BOJIOJIIHHS MOBOIO
(A1-C2) mmpoko BU3HAIOTHCS SIK CTaHAApPT Kiacudikaiii MOBHHX yMIHb OKpEMOl
0co0u, BOHHM [O3BOJISIOTH yCIM 3alydy€HUM Yy TPOIEC HaBYaHHS Ta TECTYBaHHS
(Y4HSIM, BUMTENSIM, TPEHEPAM BYMTEIIIB TOIIO), 3 JIETKICTIO ONUCYBaTH PIBHI PI3HUX

kBamdikamii. Ile Takox [q03BOJsiE TpalefaBlsIM Ta OCBITHIM 3akjajaMm JErKo
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nopiBHIOBaTH KBadidikamii 1 6ayuTH, SIK BOHU BIJIMOBIAAIOTH €K3aMEHaM, IO BXKE
ICHYIOTh B iX KpaiHax.

KemOpumxcebKi €K3aMeHU MOB's13aH1 3 3arajabHOEBPOINECHCHKUMU
pEeKOMEHJAIliIMK 3 MOBHOI OCBITH: BHBYCHHS, BHUKIAJAaHHS, OIIHIOBaHHS,
omyOmikoBaHnuMH Panoro €poru. @akTuyHO 1€ €1UHI cepTUdiKOBaHI eK3aMEeHH, Ha
AKl TOCUJIAEThCS JOKYMEHT PexomeHpaaliii, OCKUIbKM BOHHM TOYHO BIJAIOBIJIAIOThH
oMy 3aBASKH BEIMKOMY HayKOBO-IOCIITHHIIBKOMY MPOEKTY.

[xana ouminku IELTS HaBegena nmpuoin3Ho. TOYHOro CHiBBIIHOLICHHS MiX
KemOpumxcbkumu icnutamu 3 anrfiicbkoi moBu Ta IELTS He icHye y 3B's3ky 3
CYTTEBUMHU BIIMIHHOCTSIMU MIXK €K3aMEHAMHU.

OcTaHHIM 4YacoM MpPOBIJHI HaBYajbHI 3aKJIagu Yy NPAKTUKY BUKIAZaHHS 1
HAaBUYaHHA 3aJy4ar0Th IUGPOBI 3acO00M: HaBYAIIbHI ITPH, MUIAKTUYHI PO3POOJICHHS,
€JICKTPOHHI MIAPYYHUKHU Ta HaBYAIbHI OCIOHMKH. 32 KOIIMIOTEPHUMH TE€XHOJIOT1SIMH
3py4YHO MPOBOJWUTH POOOTH NO MEPEBIpLl 3HAHb 1 YMIHb CTYAEHTIB . 3aBISKH
1udpoBii CUCTEMI PO3MI3HABAHHS MOBH CTYJICHTH MOKPAIIYIOTh BUMOBY.

CtBOpeHHs1 CydacHUX UIU(GPOBUX BY3IBCHKMX MIJPYYHUKIB Ji1 BUBYCHHS
aHTIIHACHKOI MOBH - TIEPIIOYEPTOBE 3aBIaHHS BUIIMX HABUAJIHHUX 3aKJIAIIB.

VYkpaina mnpuegnanacek 10 bononcekoro mpomecy y 2005 pori. Cporomsi
VYkpaina ypsamoBuil uieH E€BpPOMEHCHKOTO pPEECTpy MION0 3a0e3MEUYEeHHS SKOCTI.
YrpoBamkeHi KpeauTHO-TpaHC(hepHa cUCcTeMa, KA JO3BOJISIE TTOKPAIIIUTH 30BHIIIHIO
Ta BHYTPIIIHIO MOOUIBHICTh CTYJEHTIB Ta JlogaToK 10 IUILIIOMY €BPOMNEHCHKOTO
3paska popmary EU/CoE/UNESCO.

3a0e3nedeHHss TpUHIMUMIIB BoMOHCHKOro mpolecy BUMaraTUMe BiJMOBITHUX
3MIH 3aKOHOJABCTBa, pedopmyBaHHs SKOro 3aBepuiyeThcs. llepm 3a Bce 11e
cTocyeThesi 3akoHy Ykpainu «I[Ipo BuIly OCBITY».

Po3poOka craHgapTiB BHUINOI OCBITH Ma€ 3J1HCHIOBATHCh Ha OCHOBI
Hamionansuoi pamku xBamidikamii (HPK). IIpoextr HPK cdopmoBano pobodoro
rpymnoto MiHicTepcTBa 3a y4acTiO 3aKOPJAOHHUX €KCIEepTIB 1 3HAXOJAUTHCS Ha CTaii
MOTO/DKEHHST Ta 3aTBep/UKeHHs. HamioHanbHa paMka KBamiQikamiii — BaKJIMBHIMA

IHCTpyMeHT e(peKTHBHOI B3aeMO/il cepu OCBITHIX MOCIYT Ta Ta puHKY mpaii. [lpu
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po3pobii HPK BpaxoBani pexomeHmamii €BpOMEUCHKUX JTOKYMEHTIB, 30KpemMa
JlyOmiHChKI AECKPUIITOPH IS paMKH KBasliikaiiii €BponeicbKoro mpocTopy BUIIOT
OCBITH, JI€CKpUNITOPH €BPONENCHKOT paMKu KBasliikalii s HaBYaHHS MPOTATOM
KUTTSL.

B ymoBax rnoGamizanii MiKHApOJHUN OOMIH 3HAHHSAMH, IHTEpPHALIOHAII3AIlS
HABUAILHOTO TIPOIECY 1 JOCIITHUIBKOI JISUTGHOCTI, 1HIIN YHIBEPCUTETCHKI cepu €
3aMopyKOI0 1HHOBAIIIHOTO PO3BUTKY BHUIIIOT OCBITH.

JUis  miABUIIEHHS KOHKYPEHTOCIPOMOKHOCTI Ha MIKHAPOAHOMY PHUHKY
ocBiTHIX mocayr y 2007 poui B M. @paiibepr (Himeuunna) m’sTh €BpONEHCHKUX
TeXHIYHUX YHIBEPCUTETIB 3aCHYBaIM MDKHApOAHUN  YHIBEPCUTET PECypCiB.
VYHIBEpCUTETU-3aCHOBHUKM — 1€ TPOBIJHI €BPONEHCHKI BHILI HAaBUAJIbHI 3aKIagu 3
0araTopiuHUMH TPATUIISAMHU M 1CTOpI€I0, SIKI MPEACTABISIOTh KPaiHU, 10 BU3HAYAIOTH
MOJITUKY B cepax BUPOOHMIITBA 1 CIOKMBAHHS IMPOIYKINi T1PHUYO-METATYPriHOTO
KOMIUIEKCY ¥ eneKTpoeHepreTukd B €Bpomi: Texuiunmii yHiBepcuteT «Dpaiibep3bka
ripgpya  akagemis»y (Himeuumna), Cankr-IletepOyp3pkuii  JIep)KaBHUNA — TIpHUYUN
yniBepcuter (Pocis), MonTan YuiBepcuter M. Jleoben (ABctpisi), JepkaBHuid BUILUI
HaBuaIbHUM 3akiay «Hamionaneauii ripauuwmii  yHiBepcuter» (Ykpaina), HaykoBo-
TEeXHIYHUHA yHiBepcuTeT «KpakiBchka ripHuuo-MeTanypriiaa akaaeMis» (ITombima).

Mera  0araroCcTOpOHHBOIO  OO0’€HAHHA  YHIBEPCUTETIB  —  PO3BUTOK
CHIBPOOITHHUIITBA, PO3IIUPEHHS MDKHAPOAHUX KOOIEPAIMHNX 3B’S3KIB, ITiBUIIICHHS
SIKOCT1 BHILIOT OCBITU. 3aBAaHHs M1>KHApOAHOTO YHIBEPCUTETY PECYPCIB:

—II1JIBUILEHHA €(QEKTUBHOCTI MI>KHAPOJAHOIO CHIBPOOITHULTBA YEPE3 y4acTh B
€BPOIEHUCHKUX Ta MI>KHAPOJAHHUX OCBITHIX MPOrpaMax;

—CTBOpEHHS HaBUAJIBHHX TMpOTrpaM 3a IHKEHEPHHMH, CKOHOMIYHHMH,
OPUPOAHUYO-HAYKOBUMU Ta  MaTEMaTUYHHMH  HampsMamMd  MIATOTOBKH 1
CHEIaTbHOCTSIMHU;

—PO3BUTOK IHHOBALIH y cepl HAyKOBOI AISUIBHOCTI;

—00MIH CTyJIleHTaMU 1 acripaHTamu;

—00MIH HaBYAJIbHO-METOJUYHUMHU PO3poOKaMu B cepl OCBITH, pe3ybTaTaMu

HayKOBUX JIOCJI/KEHb, MyOJIIKaIlisIMH, 1HILIOK aKaJeMIYHOI0 1H(OpMaIli€lo;
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—IPOBEACHHS MIXKHAPOJHUX KOH(PEPEHIIIH.

VY ueprHi 2011 poky Ha 6a3i HaiioHabHOTO TIPHUYOTO YHIBEPCUTETY Bi0YIIach
yepropa IIOpIYHA Hapaja PEKTOPIB YHIBEPCUTETIB-3aCHOBHUKIB 1 KOOPJIUHATOPIB
MiKHapOIHOTO YHIBEPCUTETY PpECypCiB, OJHMM 3 TOJOBHHX TIMTaHb SIKOi Oyio
00roBOpEHHSI MEMOPAHIYMY IIOJI0 T1ATOTOBKK MAariCTpiB 3 TIPHULITBA.

Memopannym mepenbadae, moumHatouun 3 2012/2013 wHaBYanmbHOTO POKY,
HAaBYaHHSA CTYACHTIB y MarictpaTypi MDKHApOIHOTO YHIBEPCUTETY pPECYpCIB
MPOTATOM YOTUPHOX CEMECTPIB.

VY paMmkax BCTaHOBJICHOI CYMICHOI HaBYaJIbHOI MpOrpamMu CTYIEHT Mae
HABYATHUCS y TPHOX YHIBEPCUTETAX-MApPTHEPAX MPOTATOM CEMECTPY B KOKHOMY. Jlis
IBOT0 CKJadaeTbes BiAnoBiaHa yroja (Learning Agreement). Cepen HOpMAaTUBHUX
JTUCITUIUTIH 3aIlUIAHOBAHO BUBYEHHS MOBH, KYJbTYpPH, ICTOPIi KpaiHu, /i€ B TaHUIA Yac
HABYAEThCS CTYNEHT. Pe3ynbTaTh HaBUYaHHSA MIATBEPUKYIOTHCS BIJIMOBITHUMU
ceptudikaramMu, 1€ 3a3HAYAIOTHCA HA3BM HABYAIBHUX JUCIMILUIIH, HaBAaHTAKCHHS
crynenta B kpeautax ECTS (Transfer of Records) mpu HaBuanHi B yHIBepCHUTETaX-
napTHepax Ta akajemiuyHa ycmimHicTb. CKilaJoBl HaBYaHHS (DIKCYIOThCS Y JOJATKY
no muriomy (Diploma Supplement). Ceptudikaty mpo omaHyBaHHS AUCIUILTIH
BU3HAIOTHCA BCiMa YHIBEPCUTETAMH-TIAPTHEPAMHU.

MarictepcbKy poOOTy CTYAEHT, K IPaBUJIO, BUKOHY€E B TOMY YHIBEPCHUTETI, 10
aKoro OyB 3apaxOBaHUN HA MEPIIUNA Kypc. Alle 3a MOMEpPEeaHIM MOTOKEHHSIM CTOPIH
CTYJIEHTY HAaJIa€ThCS MOXJIMBICTh BUKOHYBATH MAariCT€pCbKy poOOTy B OyAb-SIKOMY
yHiBepcuTeTi. KokHOMY MaricTpy MpU3Ha4daroThCsl ABA PELEH3EHTH, OUH 3 SIKUX —
PELEH3EHT 3 YHIBEpCUTETY-IapTHEPA.

[licnsg ycmimrHOrO 3aBepIIEHHS HaBYaHHS B Marictparypi Ta 3axuCTy
MaricTepcbkoi poOOTH CTYyACHTaM BHJIAETHCA JWUIUIOM Marictpa 3 TIpHHUITBA
YHIBEPCUTETOM, Je& 31HCHIOBaBCA 3axuUcT. (OCOOMMBICTIO CYMICHOI MiATOTOBKH
MaricTpiB € BUJay4a JUIJIOMIB IHIIMX YHIBEPCUTETIB-MIAPTHEPIB, € CTYJECHT HaBYaBCA
SK MIHIMyM OJIUH CEMECTP.

VYHIBepcUTETH, IO BXOJATH A0 MIKHApPOJHOTO YHIBEPCUTETY pECYpCiB,

BBA)KAIOTh HASBHICTh JWIUIOMY IpPO 3aKIHYEHHS JaHOi MAariCTepchbKOl MPOrpamu
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JOCTAaTHBOIO MIJACTaBOIO ISl BCTYMY JAO acHipaHTYpH OyIb-SKOTO YHIBEpPCHTETY-
napTHepa. YHiBEepCUTETaMH-TIApTHEpaMH IIaHyeThes mpotsirom 2011/2012 wH.p.
3MIMCHUTH B1IOIp Ta MIATOTOBKY KaHAUAATIB 1O Marictpatrypu MIiKHapOIHOTO
yHiBepcuteTy pecypciB. o kinmg 2011 poky miiaHyeTbCsi po3poOUTH U Y3TOAUTH
HAaBYAJIbHUM IIJIaH MIATOTOBKM MAaricTpiB 3 TIPHUIITBA Ta MPOrpPaMu HOPMATHBHUX 1
BUOIPKOBHUX HAaBYAJIbHUX JAUCLHUIUIIH HA OCHOBI BiIOOPY KpalIuX CKIJIAJOBHX MPOrpaM
YHIBEPCUTETIB-TIAPTHEPIB, 110 MA€ 3a0€3MEYNTH BUCOKY SIKICTh BHIIOI OCBITH.

3acHyBaHHsI MIXKHapOJIHOTO YHIBEPCUTETY PECYPCIB € HEOOX1THOIO MEPETYMOBOIO
JUTSL TIATOTOBKY (haxiBIliB 3 MKHAPOTHUM TPO(ijieM BHUIOT OCBITH, IHTEPHAIIIOHATI3AITIT
HaBYAJIBHMUX IIPOrpaM, MOOUTLHOCTI CTYJICHTIB Ta aCIiPaHTIB, IOEJHAHHS OCBITH 1 HAYKH,
0OMIHY JOCBIZIOM.

Takum yrHOM: - MOBHA KOMIIETEHIIISI € HEOAMIHHOKO MEPEIyMOBOIO OYIb-SKO1
npodeciiiHOl KOMIIETEHIII1 CTYICHTIB, BUKJIaAa4iB, pehopMaTOpiB BHUIIOI OCBITH;

—-HAOyTT MOBHOI KOMIETEHIIi - OJHUH 3 HaWBaXJIMBIIIUX YUHHUKIB
dbopMyBaHHS HAIlIOHAILHOT CBIJIOMOCTI Ta 30€pEKEHHS 1IEHTUYHOCTI HAIIIT;

—IEMOKpPAaTUYH1 CyCHUIbCTBA HAJAIOTh MEPUIOPSAIHOTO 3HAUYEHHS MOBHIM OCBITI
K 3aco0y TMOUIMPEHHS JACp)KaBHUX MOB Ta YTBEPKCHHsS I1XHBOI 00’ €IHaBUOl
byHKIII1, OMIKYIOYHCh TIPU I[bOMY BHBYEHHSM MOB MDKHAPOIHOTO CIUJIKYBaHHS Ta
MIHOPUTAPHHUX MOB.

JIsi oAansIioro po3BUTKY CHCTEMH MOBHOI IIJITOTOBKH CyO’€KTIB BHIIOT
OCBITU JIOIIJIBHO:

— PpO3pOOUTH Ta 3aMPOBAJAUTH OCBITHI CTAHJAPTH HOBOTO MOKOJIHHA 3 YCIX
(b1T0JIOTIYHUX CIIEIAIBHOCTEH Ha OCHOB1 Kpalux 3J00yTKIB YKPaiHChKOI BHIIO1
IIKOJIM, BUXOJSYM 13 3araJIbHOEBPONENCHKOT JBOPIBHEBOI CXeMU — 3 poku (Oakanasp)
+ 2 poku (MaricTp);

— 3AIMCHUTH TepexiJi Ha 30BHILNIHE TECTYBaHHS 3 YKPaiHCHKOI Ta 1HO3EMHHX
MOB 3 MeTO 3al0e3nedyeHHs OO0 €KTHBHOIO OIIIHIOBAHHS MOBHOI KOMIIETEHI]
BCTYITHHKIB /IO BUIIMX HABYAIBHUX 3aKJIQ/IiB;

- TOCWIMTH BHUMOTHM JO MOBHOI KOMIIETEHIII BHUKJIaAadiB Ta (HaxiBIIB 3

YOPABIIHHS 1 MEHEIPKMEHTY BULIMX HABYAJIbHUX 3aKJIA]IIB.
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1.3 €Bponeiicbkuii BUMiIp MOBHOI OCBITH
O.1. Iapos Heporcasnunu  BH3 «Hayionanvnuu  2ipuuuuii  ynigepcumempy,
oupexmop Incmumymy exoHomixu, /{Hinponemposcwk, Yxpaina

BypxnuBuii po3BUTOK I1HTErpaliiHUX TpOIECiB y cdepl EKOHOMIKH, HAYKH 1
KyJbTYPH € XapaKTEpHOIO 03HAKOIO CTOCYHKIB YKpaiHu 31 cBITOM. BiH JaB momToBx
BUHUKHEHHIO HOBUX MEPCIEKTUB B3aEMO/IIT 3 MIKHAPOTHOI HAYKOBOIO CIITLHOTOIO,
cnpusie pO3MIMPEHHIO KOHTakTiB Mk BH3 VYkpainu Ta iHmux kpain sk y ramysi
HayKOBHX JIOCTIPKEHb, TaK 1 B c(hepl HABYAIHLHOTO MPOIIECY.

Ponp 1HO3eMHOI MOBM € HE3aMIHHOIO B CTaHOBJIGHHI Cy4aCHOIO
KOHKYPEHTHO3AaTHOro  (haxiBlisl, TOTOBOTO JO PHUHKOBUX 1 JIEMOKPAaTUYHUX
NEePETBOPEHB.. 3pOCTa€ HEOOX1THICTh BUBYEHHS 1HO3EMHOT MOBH 3 OpIEHTAIIIE€I0 HA Ti
MPAKTUYHE 3aCTOCYBAHHS Y MOOYTOBOMY, IIJIOBOMY Ta IIpo(deciitHOMY CIIJIKyBaHHI.

Came TOMY CliJi MPUIUIATH OCOOJMBY yBary MiJBUIICHHIO €()EKTUBHOCTI
HAaBYaHHSA 1HO3EMHHMM MOBaM, IOIIyKaM HOBHMX TEXHOJOTIA HaBYaHHSA, po3pooii
IHHOBAIIHHUX TT1JIXO0/IIB.

OmHUM 13 TOJIOBHUX 3aBJaHb MUJAKTUKU BUIOI IIKOJW € HABYAHHS CTYJ/ICHTA
CaMOCTIHHOMY OBOJIOJIHHIO 3HaHHSIMH. TOMy CBOTOJHI BHUHHMKA€ HEOOXITHICTh
BJIOCKOHAJICHHsI METOJIIB Ta ()OpM OpraHizailii caMOCTIHHOI poOOTH 3 ypaxyBaHHSAM
1€ 1 3MicTy nmpodeciitHOl MiATOTOBKY CTYJCHTIB BUIIUX HABYAJIbHUX 3aKJIa1B.

ChorozicHHs BHMAara€ sKICHO HOBOTO pIBHS KOMIICTCHINI BHKJIAJgadiB
1HO3eMHHUX MOB Ta MOCTIMHOTO MIABUIIEHHS 1X MeAaroriyHoi MaiCTepHOCTI.

Tomy metoro koH(pepenuii “MoBHa miAroToBka ¢axiBiiB YKpaiHu B HOBOMY
TUCSYOITTL: MPOOJIeMH Ta NUISAXM 1X BUPIMICHHS € OOMIH JIOCBIJIOM MIDKHApOIHOT
CHiBIpall B Trajy3l MOBHOI OCBITH, a caMme peaji3allis NPUHLMIIB 1 3aBJaHb
BonoHckkoro mporecy, KpeaAuTHO-MOAyJIbHA CHCTEMa MOBHOI MIJTOTOBKU (haxiBIIiB,
IHHOBAIlIWHI MIAXOAM Ta TEXHOJorii (GopMyBaHHS I1HITIOMOBHOI KOMYHIKaTHMBHO1
KOMIIETEHLIII CTYJIEHTIB Ta (JOPMYBaHHS 1 PO3BUTOK HABHUOK ABTOHOMHOI'O HaBYaHHS

IIPOTATOM JKHUTTA.
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2 Language Education: What? Why? and How?

2.1 Knowing how to tell the story (The ‘Barry’ Guidelines)
DL Barry BE, CEng, FICE, MCIW: Director, DLB Environmental, UK

Preface

The following notes are generally based on a lecture given to ‘Students of English’ at
the NMU, Dnepropetrovsk, in September 2011. They attempt to reflect some of the
experience I gained during a professional career of more than 45 years, principally in
a major consultancy practice where a ‘project report’ is one of the major products for
clients.

When reading these notes it is essential for the reader to keep in mind that
‘Guidelines’ are too frequently confused with ‘Standards’; guidelines exist, as the
name suggests, for guiding the readers, but they can be at liberty to adapt the advice
(i.e. guidance) to suit their particular circumstances, whereas standards must always
be obeyed. Thus, guidance documents, by definition, are not prescriptive and should

never be seen as a substitute for true experience and professional judgements.

Introduction

There can be strong parallels between ‘project reports’ and ‘technical papers’ because
they are both forms of a ‘story’ which the author wishes to tell to a particular or
general reader. As with any story, the technical article/paper/report should have due
continuity and logical connections between the essential parts, namely the beginning,
the middle and the end. In other words, the beginning can be seen as laying the
foundation and rationale for the story, the middle relates to the relevant data and
information and their evaluation/assessment, while the end can obviously comprise
the conclusions (and recommendations, if they are relevant).

So, how are these comments particularly related to the writing of papers/reports in

English because the key aspects just mentioned also apply to other languages? The
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reality is that many ‘English speakers’ also have difficulty in writing, not only ‘good’

English, but also have a poor perception of ‘how to tell the story’.

1. What makes a ‘Good Story’?
The key overall question (i.e. what makes a good story) can be addressed through the
answers to the following related questions:

e Will the story be understood by the intended reader(s)?

e I[s it well-structured?

e Does it say what the author needed/wished to say?

e Has it been checked and reviewed?

Intended readers: Who are they: the scientific world generally or a particular sub-

section of the scientific world, or the non-scientific world? If the authors cannot
answer these questions then they cannot be sure about the right type of language to
use, or the appropriate level of detail needed.

Structure: Without a logical structure, a paper/report is probably doomed to fail
because many good stories are ruined by a poor structure. To help avoid this
situation, simply think of the structure as being, primarily, a good sequence of
‘signposts’ for the journey through the story.

Content: Is the story confused by excessive detail, or too little, or are the details
presented in the wrong place, an aspect that is clearly linked to the paper/report
structure. If the author cannot decide what is important to the clear understanding of
the story, then how can that story be made effective?

Checked and reviewed: Every author is capable of checking his/her own work, but

nobody is qualified to review their own work, i.e. an attempt to do so is, in effect, a
total contradiction. If the paper has not been reviewed by a person who is technically
competent to do so, then the question arises “Does it have due credibility for
presentation and/or publication?”

So, in simple terms, the author writes the paper/report; the checker checks that (i) the
writer has included all the necessary data; (i1) the data are correctly transposed from

the original sources; and (iii) the data, interpretations and recommendations are
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logical, for example. The reviewer also checks the completeness of the report in
strategic terms and, more critically, ensures that it meets all relevant technical

principles.

2. Paper/report structure

A paper/ report might have the following principal elements: Abstract: Summary;
Executive Summary; sections/chapters; sub-sections; Conclusions;
Recommendations; Figures & Tables; Appendices/Annexes; References; and
Bibliography.

Abstract: It is difficult (no, impossible) to define a ‘good abstract’. In theory it should
simply capture the essential thrust of the paper in terms of (a) the original objectives
of the study/research project, and (b) the relevance of the principal findings. A
maximum length of not more than 2-4% (of the total paper length) is probably a
reasonable target.

Summary and Executive Summary: A Summary should never be confused with

either an Abstract or an Executive Summary. A true summary reflects all the essential
parts of a paper in reasonable proportions, while an Executive Summary is aimed
primarily at the ‘executive’ (i.e. the person who is responsible for acting upon the
report’s conclusions and recommendations) so that he is suitably informed, in the first
instance, of the key reports factors (or conclusions) that would be needed to underpin
his decision to ‘execute’ or act upon (or, indeed, otherwise) those conclusions and
recommendations.

Section/sub-sections: These simply act as a ‘packaging’ process and are equivalent to

‘signposts’ for the reader (as well as helping the author of course). A very important
section in most papers/reports is the ‘discussion’ of the data and related information.
Indeed, that section often forms the most critical part of the paper/report since it can
be used to set the real foundation for the subsequent conclusions (and, possibly,
recommendations).

Papers (and, sometimes, reports) should not always be written like descriptions of

laboratory-type scientific experiments where a series of actions is described in

24



chronological detail and the results are presented to the reader. In many cases the
sequence of reporting facts, and opinions on those facts, need not always follow the
order in which the data were collected nor the sequence in which the opinions were
formed.

Conclusions; While this is an explicit title, it is all too often wrongly used by authors
to present a (partial) summary. One reason for this seems to be that the author is
often unclear about what actual conclusions were, or could be, drawn. Of course, in a
factual report there is usually no need for ‘conclusions’ although ‘concluding
comments’ are often relevant.

Recommendations; These will usually only relate to ‘reports’.

Figures & Tables; Any figure or table that is essential to the understanding of the
story must be included in the main part of the report, otherwise it should be included
in an annex or appendix (papers rarely have appendices).

Appendices/Annexes; These should include all material that is not essential to the key

parts of the report; for example, raw data are often consigned to appendices/annexes
and ‘summary tables’ are presented in the main text.

References and Bibliography; In simple terms, references are explicitly mentioned

within the text, whereas a bibliography includes suggested additional references that

have potential relevance to the paper/report.

3. Common English language clarity and style issues

Tenses: Most papers are written in the passive tense, such as ‘Research was carried
out’ rather than ‘We carried out research’. In contrast, reports are more usually
written in the active tense. Whatever style is adopted, it is important that the style is
applied consistently. However, there can be occasions when a change is appropriate
such as ‘Having carried out the research we now consider it appropriate to
implement some additional programmes’.

Facts & Opinions: It is always critical that there should be no confusion between

facts and opinions presented in the paper/report. Thus, contrast “The weather was wet
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when we collected the data but this was not important” with “The weather was wet

when we collected the data but we consider that this was not important”

Data & Information: Data on their own rarely tell the full story and, almost

invariably, they need additional ‘information’ to enable the data to be fully
understood by both the author and the readers. Tables of data are too often seen as
self-explanatory but, in reality, they invariably need extensive support information
about, for example, how data were collected and the context of the data collection.
Punctuation: There are, strictly speaking, no fixed rules for punctuation, and so there
is a lot of subjectivity involved. Bad punctuation can totally change the meaning of a
sentence; for example, “The boy said the teacher was a fool”, is profoundly changed
by the addition of a couple of commas, namely, “The boy, said the teacher, was a
fool”. But it’s not all as simple as that, and it is almost impossible to give explicit
advice on punctuation, that is except to say that its primary function is to ensure
clarity of meaning, especially in longer sentences Excessive commas can actually
decrease clarity because the hierarchy of clauses and sub-clauses (and phrases) can
become confused.

Use of ‘etc’: Great care should be taken in the frequently lazy or convenient use of
‘etc’. Using ‘etc’ assumes that it is obvious to the reader what the ‘etc’ includes, but
this is often not the case. Thus, the following sentence “The university programme
included lectures, written papers, laboratory tests, etc” might be much better
structured as follows “The university programme included, for example, lectures,
written papers, and laboratory tests”.

Prepositions: There are very many prepositions in English and they present
disproportionate problems to students of English, principally because there are often
just subtle differences in meanings. However, this note cannot possibly address this
particular difficulty and so the only advice is ‘Be patient’ and accept that, in most
cases, the intended meaning of many prepositions is likely to be understood from the
syntax even if the ‘wrong’ one is used.

Capital letters: Their excessive current use in paper titles is, strictly, wrong but it

cannot be stopped !
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4. Some frequently misused words
Affect/effect. “The pollution affects the river” (verb), but “The effect of the pollution
is...” (noun).

Appraise/apprise: appraise means “assess’; apprise means “inform”. Thus, we

appraise data in order to apprise the reader.

Between: This usually goes with the word “and”. Thus:
e Incorrect: “The thickness ranges between 6-7m [or 6m to 7m].”

o Corrected: “The thickness ranges between 6m and 7m.” (or “ranges from 6m

to 7m.”)

Different from/to: 1t is always ‘..different from”.

However: This is one of the most misused words when it is (wrongly) used as a
conjunction. If you find yourself using ‘however’ in the middle of a sentence you
should probably be using “but” instead. Thus:
e Incorrect: “This is the preferred method, however an alternative may be
suggested.”
o Corrected: “This is the preferred method but an alternative may be

suggested.”

Imply/infer: Imply means “suggest”; infer means “conclude” (“I infer from this...”
or “You implied that...”).

Principal/Principle: Principal is an adjective (e.g. “the principal reason”) whereas

principle 1s a noun (“The principle under which we are operating....”).

Shall/will: In general English ‘shall’ is an imperative form (other than when used
with a first-person pronoun), and therefore denotes an instruction rather than an
intent. Thus, “The contractor shall hand-dig to Im depth...” is an instruction, while
“The client will provide accommodation...” is said for information only, or it merely
expresses an intention. The word ‘must’ is, strictly speaking, unambiguous because it

reflects an ‘obligation’.
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Should: Care is needed in using ‘should’ as this can convey ‘an expectation’ (e.g. “it
should be alright on the day”) whereas, in fact, an instruction is often actually what
was intended (e.g. “it should be removed before excavation proceeds™). If it is an
instruction, it is often better to use shall or must, depending on the type of document
being prepared. Thus, be careful about saying “There should be no problem”

because it’s ambiguous to say the least!

S. Recommendation

My principal recommendation is that the author should always first write their
paper/report in their mother tongue, with good structure, syntax and grammar, and
then make the translation. This sequence also enables the essential review of the
paper/report to be carried out before translation. Almost inevitably, the translation a
‘poor’ paper/report into another language will result in an even poorer paper/report in

the second language.

2.2 Teacher Talk and Learner Talk
Rod Bolitho Norwich Institute for Language Education (NILE), Academic
Director, UK

Abstract

This paper focuses on the purposes, nature, and quality of talk in the English
language classroom. We are all in the business of communication, and yet there is
reason to believe that much of the interaction that takes place in language
classrooms has little or nothing to do with real communication and that some of it
tends to infantilise learners. [ suggest some possible reasons for this and look at
some ways in which the problem can be addressed, with reference to questioning,
thinking skills, language awareness work and cross-curricular links in teaching and

materials.
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Some questions about classroom talk
Before you start reading the rest of this article, you may like to address the following
questions with reference to your own routines as a teacher or teacher educator.
Thinking about the questions and making a few notes on them may help you to get
more out of reading what follows.

o  What kind of talk goes on in your classroom?

o Who initiates the talk?

o Who decides who should talk?

o Who asks most of the questions?

o What about the quality of listening in your classroom?

Some issues related to classroom talk
There is no doubt that plenty of talk goes on in modern, communicative language

classroom. But what is the nature of this talk and on whose terms does it take place?

Quality vs. quantity: the curse of the speaking skill

Teachers of English in many countries are now being trained to give more attention
to the development of speaking skills in their learners, in part to compensate for
earlier excessive preoccupations with reading and writing and in part because the
spoken language is seen as such a vital tool in modern communication. Teachers,
supported by many recent and current textbooks, have been encouraged to foster
speaking through techniques such as role play, project work and dialogue practice,
and to vary practice and interaction patterns in the classroom by making extensive
use of pair work and group work as well as whole class sessions. In my experience of
observing classes in recent years, this has led to a great deal of what I can only
describe as low quality and relatively meaningless talk. All too often, the topics
chosen are banal and trivial, perhaps making linguistic demands on learners, but
certainly not stretching their capacity for critical thought. It may be (and this is just a
thought!) that some coursebooks are going in for the kinds of trivial topic that crop up

time and again in our media: teenage magazines, soap operas and reality TV shows.
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It may also be that some learners (and teachers) feel ‘safe’ when they speak about
uncontroversial topics and there is no doubt that political correctness and good taste
limit the range of topics which is acceptable as a vehicle for classroom talk. Equally,
however, I have had secondary school intermediate-level learners in more than one
context tell me that they would like to discuss ‘real’ issues and not just ‘fill time’
with talk at a superficial level which, to them, is neither interesting nor memorable.
They also see that drilling and pronunciation exercises may contribute to the
development of ‘the speaking skill’, but they don’t see them as a substitute for real

talk.

There appears to be potential for a ‘trade-off” here: half an hour of good quality talk
about a topic which genuinely interests learners may have far more impact than a
couple of hours of ‘jumping through the hoops’ of role play and group work in order
to fulfil the outward requirements of communicative teaching. On initial training
courses, student teachers are often exhorted to find ways of cutting down on teacher
talking time (TTT), as though it were a sin, and to ensure there is a proportional
increase in learner talking time (LTT), as though this were a panacea. Nobody seems
to mention the quality of the talk under scrutiny here. Here again we need to think of
striking a balance: three minutes of good quality teacher talk can be of far greater
lasting value to learners than twenty minutes of learner discussion about their

favourite holiday pursuits.

The standard classroom exchange and the impact of ‘routinisation’

Research has shown that the most common classroom exchange has three ‘turns’: (1)
teacher asks, (2) learner answers, (3) teacher evaluates the answer. This sequence is
repeated thousands of times a day in classrooms all over the world. It is what passes

for teaching and learning. Morgan and Saxton question this assumption:

“The classic concept of learning is that it occurs when the teacher asks the

questions and the students can answer them, but the reality is that learning does
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not occur until the learner needs to know and can formulate the question for

himself.” (1991:75)

I shall return to the topic of questioning later in this article. In language classrooms,
the three-stage exchange referred to above has an extra, and for many learners rather
sinister purpose. The purpose of a teacher’s question is all too often not to listen to
what the learner says, but rather to how s/he says it. Consider the following exchange

which I picked up from an unpublished classroom video:

Teacher: What did you do last weekend, Carla?
Carla:  We went to the beach and then we drived to London again.

Teacher: ‘Drove’, Carla, ‘drove’. It’s an irregular verb, remember?

Here the teacher shows no interest in Carla’s message, just in the language she uses
to express it. The sad thing is that Carla is herself almost certainly a veteran of such
routinised exchanges and she realises what the ‘rules’ are even before she speaks. By
now she would probably even get a shock if the teacher showed any interest in her
weekend activities for their own sake. This kind of exchange is not communication.
In the classroom it is simply a pretext for learners to put their language up for
scrutiny and for teachers to correct it. Outside the classroom the teacher’s response
would very probably be seen as socially unacceptable. And yet many of us call our

classrooms communicative......

Who really listens?

You could argue that Carla’s teacher is ‘listening’ to her in a way, but this is far from
the kind of listening which is typical of the give and take of real life talk. A teacher
who really listens to what her students have to tell her is far more likely to get a
positive response from them. Everyone likes to be listened to attentively and there
seems to me to be no reason why this should be any different in a language

classroom. A listening teacher sets the tone for the development of a listening culture
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in the classroom. If the teacher values what the students say, and shows them that
she does, they are far more likely to listen attentively to her and, importantly, to each
other. There are other reasons why the quality of a teacher’s listening may not be as
good as it could be, apart from this tendency to focus on errors. All sorts of things
may be going on in her mind while a student is speaking: planning the next ‘move’ in
the lesson, keeping half an eye on a student in the far corner who is not paying
attention, groping round desperately for a board marker or a piece of chalk — all of
this is quite natural teacher behaviour, but it prevents us from giving proper attention
to the student whose turn it is to speak. It takes a good deal of determination and
self-discipline to learn to clear our head of all this ‘clutter’ and to listen actively to
student contributions. But on the occasions when we achieve it, the rewards are

quickly evident in terms of student motivation and participation.

We all know that “You’re not really listening to me’ feeling. Why should we inflict it

on learners in a classroom?

Silence, dominance and the ‘pecking order’ in the classroom

There may be many reasons why a student elects to keep silent in a classroom: fear of
making mistakes (‘lathophobia’ from the Greek), a desire not to ‘stand out’, a dislike
of how s/he sounds in English, a need to take time to think, or simply a bad day.
Whatever the reason, language teachers seem to have been imbued with a collective
fear of silence, as though it represents emptiness, or an unproductive use of time.
Once again, this flies in the face of what generally happens during real
communication outside the classroom. We choose when to speak and when to
remain silent. Other than in other highly formal and ritualised situations such as
meetings, courtrooms and so on, we don’t expect someone else to determine when we
should speak or remain silent. Accepting that the smooth running of a class requires
that turn-taking conventions be observed and that no teacher, quite understandably,

wants everyone to be shouting at once, or one student to be hogging all the talking
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time, there is still plenty of room for a more relaxed attitude to the classroom as a

communicative social community.

There is plenty of evidence that good quality talk often includes thoughtful silences
(as opposed to empty silences or embarrassed silences). If a teacher chooses to put a
good question ‘into the air’, students are likely to need time to consider and formulate
an answer, rather than to rush out with something because the teacher shows signs of
impatience and wanting to get on to the next question because she is behind with her
lesson plan. The kind of silence that can grow after a good question is educationally
valuable because it promotes thinking, and if it happens frequently students will come
to understand it and make use of it as a time for them to order their thoughts and to

find the right way of expressing them.

Dominant and overzealous students are often the first to ‘break’ this kind of silence
and a teacher may need to hold them in check for a few moments to allow others the
space they need to put their thoughts in order. Far from interrupting talk, this kind of

silence is an integral part of it. Morgan and Saxton put it like this:

“Quality thinking time is filled with the energy of curiosity which will be balanced
by the energy of thinking and feeling. Active silence speaks as loudly as words.
An interrupted silence is equal to interrupting a speaker; thought is part of verbal

expression and exchange.” (1991:80)

Surely this ought to be even more the case in a language classroom where learners

will often need even more time to work towards articulating their ideas.

The nature and purposes of ‘real’ talk
Van Ments (1990:20) identifies four different kinds of verbal communication: phatic,
referring to ‘light-hearted social discourse’ with ‘no agenda and no objective’;

cathartic, denoting a ‘highly personal form of speech whose main purpose is to
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release emotional tension’; informative, which involves sharing ideas and knowledge
and is ‘the basis of educational talking’; and persuasive, defined as ‘talk as an
instrument to change attitudes and produce decisions and actions.” These distinctions
are useful at one level, but I prefer to take them a little further in order to forge a link

with the key ideas in this article.

Talk as a means of learning

Everyone uses talk for this purpose but the sad reality is that this kind of talk is not
always encouraged in classrooms, of all places. Listening in to any child-parent
conversation will sooner or later reveal the way a child uses talk to gain knowledge
and understanding. I noted down this exchange between a child of about four and her

mother on the train from Liverpool Street to Stansted Airport:

Girl: Look Mum, the sea!

Mother: That’s not the sea, darling — it’s a lake.

Girl: Why isn’t it the sea?

Mother: Because it isn’t big enough. The sea is really big.
Girl: So a lake is like a little sea...

Mother: Yes, I suppose it is really

In the classroom, the favourable child: adult ratio illustrated in this short exchange no
longer applies, and this kind of enquiring talk is less easy for a teacher to handle.
However, it is far from impossible. One of the best primary school lessons 1 have
ever seen was one in which the teacher sat on a low stool with the children cross-
legged on the floor in a semicircle all around him. He produced a piece of quartz,
held it up for everyone to see, said nothing and just waited for the children to make
the first move. After a hesitant start, they began to bombard him with questions and
remarks until they had found out everything they could about the glistening stone,
which was in the meantime passed around for everyone to see and feel. The sense of

wonder and fascination in the room was palpable and the children were eager to get

34



on with the next stage of their project which was to go to a beach and collect different
kinds of stones and fossils for close examination and classification. The lesson for
me was that good quality classroom talk does not have to be highly structured but that
it does need to be initiated in a thoughtful and imaginative way. In language
classrooms we are often so much concerned with skills and language systems that we

too easily forget about the potential of this kind of learning-oriented talk.

Another feature of ‘real’ talk that distinguishes it from the sometimes artificial
exchanges that take place in the classroom is that when we ask a question we do so
because we want to know the answer. That was what motivated the primary children
in the example just quoted. Compare it with the exchange between the teacher and
Carla, in which the teacher had no obvious interest in the learner’s answer, and with
the (literally) hundreds of questions that teachers ask each week to which they
already know the answer — What'’s the past tense of ‘drive’; What’s the capital of the
USA?; What is the formula for common salt? — behaviour which, if transferred to the
world outside, would soon have people doubting their sanity. In my experience of
observing in classrooms around the world, the proportion of this kind of ‘low-
challenge’, knowledge-seeking question a child is confronted with on an average day
at school is very high compared with the type of question which provokes deeper
thinking and a more considered response. Bloom and Kratwohl’s (1965) work on the
classification of thinking skills into lower order and higher order can help us here:
they define ‘lower order’ thinking skills as oriented towards knowledge,
comprehension and the application of knowledge, and ‘higher order’ thinking skills
as being concerned with analysis, synthesis and evaluation. One of the most
demotivating things about routine classroom exchanges for many learners is that
these three higher order skills remain underdeveloped, particularly in the early years
of education, leading to a gradual diminution of curiosity and interest. In language
classes, reading lessons all too often stop once comprehension has been checked and
a grammar class may be almost entirely knowledge and application-focussed. The

opportunity to ask more challenging and interesting questions is all too often missed.
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Talk as a means of transferring meaning

We all need to ‘get a point across’ to others at one time or another whether this is at a
family gathering, in a formal meeting or in a classroom. Equally, we know the
feeling that comes when our interlocutor fails to ‘get’ the point we are trying to put
across. In such cases, meaning has to be negotiated between speaker and listener, to
make sure that unilateral understanding becomes shared understanding. Sadly, these
kinds of conventions of negotiation apply all too seldom in teacher-learner
interactions. In many educational contexts, knowledge and meaning are ‘transmitted’
without any obvious attempt to ascertain that the ‘message’ has been ‘received and
understood’. Learners are expected to digest a teacher’s ‘meanings’ without
question, and many are reluctant to ‘swim against the tide’ by asking for clarification
when they need it. In some cases, this kind of behaviour by learners is even actively
discouraged or seen as disrespectful; they either accept a message on the teacher’s
terms or not at all. The resultant half-understandings and misunderstandings only
become evident when a learner hands in a piece of work or takes a test, and the
teacher sees underperformance or error as the fault of the learner and not of any
carlier, failed classroom communication. In the language classroom, our
preoccupation with teaching techniques and methods has until recently led to a
neglect of the learner’s perspective, thereby causing an opportunity for rich and
meaningful classroom talk to be missed. And while we seem to be very good at
developing learners’ fluency in social and everyday situations in terms of the initial
level of communication (‘Can you tell me the way to ...?°; ‘How much is ....7?"; ‘I'd
like a cup of black coffee, please’), we seem to be less good at helping them with the
language needed to explore meaning or clear up misunderstandings which is
ultimately equally or even more important to successful interpersonal communication

beyond the confines of the classroom.

Talk as a tool for reflection and making sense
This kind of talk takes place in many ‘real-world’ situations - when we have watched

a film with someone and talk it through afterwards, after a meeting or a discussion in
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which interesting ideas were bandied around, when a child has ‘learned a lesson the
hard way’ and is asked by a parent to think about it — there are so many everyday
instances. Some people seem to thrive on this kind of talk while others get impatient
with it (I have a colleague who falls into that category) and are anxious to get on to
the next task or a new challenge. In educational settings, this is the kind of talk
which is most associated with experiential learning, where learners ‘talk down’ the
experience of a shared activity, often ‘deconstructing’ it and then recreating it
through talk. In language classrooms, there is usually plenty of ‘shared activity’
through group work, role play etc, but too often (the curse of the speaking skill
again!) the activity is seen as a vehicle for activating language, and therefore an end
in itself, rather than as a point of departure for reflective talk or lively discussion
where opinions might differ and there might be a reason for learners to listen to each
other and an opportunity to take part in talk that develops organically rather than
being orchestrated within strictly defined parameters by a teacher whose objectives
are stated solely in terms of language skills without an educational dimension. As a
reader your response to this point may well depend on the extent to which you see
yourself as an educator as well as someone who imparts useful skills and knowledge;
to me, it certainly seems like another opportunity missed. With curricula all around
the world now laying particular emphasis on critical thinking, isn’t it time for us as

language teachers to make a more effective contribution?

Talk for social purposes

I will always remember a student in my English for Graduate Chemists class at a
German University saying to me (in German, over a post-class beer!) that he found it
strange that he was able to put together and deliver a conference paper in his own
special field, but that he couldn’t understand a joke in English, or keep up his part in
a conversation with English speakers at a party. The curse of ESP at work this time,
perhaps! Social talk, the type identified as ‘phatic’ by van Ments, can be every bit as
difficult to master as other types of talk for language learners, and it is also the area in

which talk-related cultural conventions are perhaps at their most prominent.
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Speaking skills classes usually take care of the purely functional side of social talk,
but all too rarely attend fully to these cultural dimensions. Despite all the current
focus on social constructivism in learning (Williams and Burden 1997), implying a
view of the classroom as a social as well as a functional community, finding time,
space and motivation for social talk is not easy. In classes with a common L1 this is
especially difficult as phatic communication seems unnatural in anything other than
the mother tongue. Yet the experience of my German graduate chemist is a reminder

of its importance for future if not present communicative purposes.

Self-talk and inner talk

‘Talking to yourself again?’ — how often do we hear this apparent reproach from our
friends and families? There is no doubt that talking to oneself within earshot of other
people is viewed as socially unacceptable and even deviant in many cultures, and yet
we all do it quite happily when there is no-one around. It is so common that it must
have a positive function, and while this certainly differs from one individual to
another, it probably serves purposes such as issuing reminders and injunctions to
oneself, arranging one’s thoughts after exposure to new ideas or before expressing
oneself in a more public way, or rehearsing what one wants to say in a ‘set piece’ of
some kind, in order to listen to oneself and see what it sounds like. These are all,
equally, functions of ‘inner talk’, which may remain unuttered but is nonetheless a
talk ‘genre’ which is extremely valuable to most of us. In many ways, it is the bridge
between thinking and speaking. Speaking is for many people an outcome of thinking,
but the converse can also true: articulating ideas also gives rise to further thought.
Vygotsky (originally in 1934) put it succinctly: “Thought is not just expressed in
words; it comes into being because of words”. Drawing on his experience of being
brought up by a German mother and an Irish father, Hugo Hamilton saw the

relationship between talk and thinking and meaning with a strong cultural overlay:

“(My mother) says German people say what they think and Irish people keep it to

themselves, and maybe the Irish way is sometimes better. In Germany, she says,
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people think before they speak, so that they mean what they say, while in Ireland,
people think after they speak, so as to find out what they mean. In Ireland, the
words never touch the ground.” (2003)

Years ago, I had a Russian teacher in Diisseldorf who used to tell us to mutter to
ourselves for 60 seconds before trying to respond to a question in our very basic
Russian. It made for a short period of what seemed like comical chaos at the time,
but I now finally understand why she did it — it loosened our tongues, helped us to
overcome our inhibitions and encouraged us to find a ‘Russian voice’ in ourselves,

something which I still have, 40 years later.

Institutional culture and learners’ experiences
There is no doubt that children as learners are to a large extent conditioned by their
environments at school and at home. In this section I look briefly at some of the

factors which influence learners’ (and teachers’) attitudes to talk.

School Culture

Schools and other educational institutions can be characterised by a talking culture, a
culture of silence or shades in between. I have worked in institutions at both ends of
the spectrum — one which was all talk and no action, and another in which a lot was
done in isolation without any obvious sign that talk played a significant part, and
where people actually struggled to give each other the time of day. The happiest
place I ever worked in was one where there was talk between colleagues at many
levels — social, informative, negotiative and even self talk, as well as a commitment
to listening, all in a spirit of mutual learning and respect. It was, I’'m sure, what
Hargreaves (1994) described as a ‘collaborative culture’. All of this very visibly
‘washed down’ to classroom level, where students of English were regularly engaged

in meaningful talk activities of one sort or another.
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Peer Culture

Teachers of teenagers will need no introduction to the notion of peer pressure and its
influence, for better or worse, on learners’ classroom performance and on levels of
involvement. If the consensus in a particular group is that it’s ‘cool’ to talk, the
teacher will have little difficulty in getting a lively discussion off the ground. This
was the prevalent class culture in many of the secondary schools I have visited in
Romania, for example, and I believe it is one of the reasons for the high standards of
proficiency in English achieved by many Romanian state school students. If,
however, the accepted culture is to be ‘strong and silent’, the teacher will have a
tough time trying to squeeze contributions out of adolescents whose image with their
peers is more important to them than the teacher’s view of them. This kind of culture
is frequently all too evident in British secondary schools, and along with our

traditional disdain for foreign languages, is almost certainly a reason for the massive

underachievement by British school pupils in foreign languages.

Home Culture

Many kids in our modern ‘push-button’ age are deprived of opportunities for talk in
the family circle. Mealtimes are often rushed to enable kids or parents to catch the
latest episode of a soap opera or a reality TV show, and significant chunks of free
time are spent in front of a screen of one sort or another. Family discussions, along
with other oral traditions like storytelling, bedtime stories and ‘parlour’ games, seem
to be dying out, though magazines and Sunday supplements exhort their middle-class
parent-readers to regard the TV, the Internet and computer games as stimuli for talk.
By contrast, some primary school teachers complain that children in reception classes
arrive with little or no idea of how to engage in talk or other social activity, and

school may have to compensate for this.

Creating opportunities for talk
Against the background I have outlined up to this point, I believe that we as language

teachers need to look at our practices and to find ways of promoting talk almost as an
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educational imperative in our classrooms. If we, in the ‘front line’ of the business of

communication, don’t do it, who will? In general terms, we need to:

show that we value talk and that we listen to what our students have to say as
well as how they say it

promote a ‘listening culture’ in our classrooms

ask more challenging questions to engage higher order thinking skills and be
ready to accept unexpected answers

allow silences and time for thought

challenge and change stultifying routines such as the three-stage classroom
exchange

plan and build in meaningful tasks to encourage productive talk

encourage students to ask questions, initiate talk and to seek for meanings
involve students in decision-making

help learners to ‘find a voice’ in English
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2.3 Language SKkills International Companies are Looking For

Christopher Glover Karbona Energo, Managing Director, Australia

Many English students can at first be intimidated by the language. Learning English,
like any other language, is a demanding process. However, English has many
attributes that make it the world’s most popular second language.

First of all, English matters. There are English-speaking countries on every
continent of the globe, except for Antarctica. With English as a second language,
foreign language speakers gain access to travel and work opportunities that would not
otherwise exist for them.

Foreign language speakers who learn English may also take greater meaning
from the world of modern popular culture. The world of global popular music and
cinema is dominated by English. Some of the most talented non-English artists even
choose to work in English in order to access this global audience.

English is also the language of Science and education. The world’s leading and
most important scientific journals are published in English. The higher education
system in America is the world’s best and most expensive. The finest scholars and
scientists are drawn from around the world to further their research or complete their
educations at these elite centers of research and learning. Easily forty of the top fifty
research universities in the world are American, and many of the remainder are in
English speaking countries such as Great Britain or Canada.

To be a cutting edge researcher in our times, necessarily means reading and
publishing in English.

English is also the language of international business. Not only for finance and
work in American multi-nationals, but also for European multinationals where
English is not their mother tongue. I worked for a Hungarian multinational oil
company with operations in Slovakia, Croatia, and many other countries. The
company chose English as its official language as this was considered the fairest and
most accessible way to ensure the global talent of their operations could work

together.
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While English is less dominant in Ukrainian business circles than in other
European countries, it is increasingly a basic starting requirement for a job at many
Ukrainian companies, and a necessary requirement for working at the growing
number of international companies doing business in Ukraine. The largest and most
important Ukrainian financial-industrial groups are increasingly bringing-in foreign
managers, consultants and engineers to improve operations at their mines and
factories.

For these and many other reasons it should be apparent that English is an
important language to learn for ambitious and globally minded young peopled.
Fortunately, English is also relatively accessible and easy to learn.

English may well have risen to become the World’s language as a matter of
historical accident, but it was also particularly well suited to do so. English has two
key strengths, it has a remarkably simple grammar, and the language is decided by
the consensus of its millions of speakers. These two features are not unrelated,
English speakers have made the language simpler over the years by mutual
agreement, dropping outdated or unnecessary forms and conventions. Where a
grammatical rule or convention does not impart added meaning to a sentence it has
been deemed optional, and eventually, irrelevant, so that English grammar now
essentially consists of the minimum necessary rules and conventions needed to
communicate ideas without ambiguity.

English may seem intimidating to Ukrainians because it is a foreign language
and will seem more unfamiliar than other second languages such as Russian or
Polish. However, its grammar is remarkably simple. There are no genders in English
for nouns and adjectives, there are no cases, and there is no verb conjugation (with
the exception of the third person singular). While there are exceptional verbs whose
past-tense form must be memorized, and there are multiple verb tenses which
foreigners often find frustrating, these verb tenses simply play the role of verb aspects

in Russian.
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English spelling is also a common source of frustration for foreigners, and it
can only be charitably described as eccentric, but this provides a connection to the
history of the language and can be mastered.

Because of the democratic nature of English, its vocabulary is constantly
growing; as lexicographers are in a constant race to keep the record of English
parlance in line with the rapidly growing number of new words in circulation. The
simplicity of English grammar is matched by the tremendous size of its vocabulary.
The English lexicon is estimated to be twice as large as that of any language, this is
owing to the role of the language on the frontiers of Science and business, where new
words are constantly be minted to describe the ever growing breadth of human
understanding.

The English language is not only important, valuable and easy to learn, it is
also fun and accessible. English is spoken by many non-native speakers: both
foreigners who speak English in work, travel and study, and also the many tens of
millions of immigrants who live in the Anglosphere. For this reason, English
speakers are accustomed to all levels of English proficiency. Foreign English-
speakers should not be intimidated or uncomfortable when speaking English. English
1s an accessible and simple language to learn, and what is important is to make a start
in learning and practicing English.

Foreign language speakers who are learning English should always keep in
mind that English is a global language and they are welcome to speak it to the best of
their ability. When their classes are over and they go out into the world of English; it
is not a test. No one is looking to correct or admonish mistakes, everyone is welcome
to join the global language and speak to the world, whatever their mastery or

command of the language.
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2.4 Programmatic Linkages between English for Specific Purposes and

Management Area Specializations in Ukraine: Perceptions and Solutions

Svitlana I. Kostrytska Head of the Department of Foreign Languages, State
Institution of Higher Education “National Mining
University”, Dnipropetrovsk, Ukraine

Virginia Franke Kleist Ph.D. Associate Professor, Management Information
Systems, College of Business and Economics, West
Virginia University, Morgantown, WV USA, Fulbright
Specialist to the National Mining University, Fall 2011

Abstract

In today’s complex learning environment, the information that students are expected
and required to learn within their management area specializations has grown at
exponentially increasing rates. At the same time, students in Ukraine are expected to
learn English for their area specializations. There is a need for English proficiency
for Ukrainian students to be compatible in their target situations because it is the
language of international business; it is contributory to their successful job
placement; it facilitates excellence in graduate placements in Ukraine, Europe or
other countries; and it contributes to cross-cultural understanding. Yet, there is a
perceived gap in curricular alignment between area specializations and the English
for Specific Purposes (ESP) programs. This presentation is designed to explore the
perceived gap in terms of student needs, the specialization faculty curricular
requirements, and the ESP faculty curricular requirements. Ultimately, Ukrainian
students will benefit from solutions that enhance their learning within their

specializations, as well as add to their comprehension of English.

Introduction

English for Specific Purposes (ESP) is a well-established, specialized form of the
teaching of English that has at its roots much grounded theory, including key work
introduced by Hutchison and Waters (1987) and Dudley-Evans and St. John (1998).
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Taking into account what different area specializations have in common (for
example, their primary concern is communication and learning), English for Specific
purposes is seen “not as any particular language product but as an approach to
language teaching which is directed by specific and apparent reasons for learning”
(Hutchison and Waters, 1987:19). The teaching philosophy of ESP is student
learning centered, psychologically based, pragmatically designed, and intended to
work with and for students within their areas of specialization rather than as a generic
language learning experience. In the many years since the initial inception of ESP,
this approach has spread across the world and is used in many countries as the
foundation to the teaching of English. Indeed, since the seminal work on ESP was
written, the use of English for Specific Purposes has only increased in its intensity
and the need for this kind of learning has expanded globally.

Yet, simultaneously, faculty and curriculum are also threatened by the
requirements of management area specializations. In truth, students have more to
learn than ever before, and the material that they have to learn is increasingly more
technical and complex. These two curricular requirements- the learning of English
and obtaining ownership of the knowledge of an area specialization- create a natural
tension for the student and for faculty.

This tension sometimes is resolved in favor of the learning of English at the
expense of the understanding within one’s field, or is sometimes resolved in favor of
the learning of one’s field at the expense of one’s English proficiency. Such tension
1s of no long run benefit to the student. This presentation suggests that new research
can to lead to workable, formalized solutions to reduce these curricular stresses. In
today’s globalized society, students in Ukraine still spend the same number of years
studying within their area specializations and less of ESP, yet the knowledge that
they must absorb has likely doubled since Hutchison and Waters first described the
ESP approach.

What can be done to reduce this natural tension to be of benefit to the

Ukrainian student population?

46



Theoretical model

Based upon the tensions between area specializations and ESP, the following model

can be described:

l l

Area Students: ESP Faculty:
Specialization
Faculty: * Needs + Priorities
+ Wants * ESP Expertise
* Priorities ~ [€—>{* Subject <>
* Subject Matter
Matter Expertise
Expertise * ESP Expertise

The theoretical model shows the relationship within and between the
participants of the learning process in determining the success of an ESP course,
either as it prepares students towards their studies in their major or, when run in
parallel with the subject course, approaches a more true integration between ESP
class and the subject class.

The model indicates that student learner needs should be a central focus of
attention of all the participants. In ESP, “learner’s needs are described in terms of
performance, that is, in terms of what the learner will be able to do with the language
at the end of a course of study” (Richards, J.C., 2001:33). A systematic approach to
needs analysis in ESP course design focuses on two dimensions of needs analysis: the
procedure used to specify the target-level communicative competence of the student,

and procedures turning the information so gathered into an ESP syllabus (Munby, J.,
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1978). The Munby model describing the kind of information needed to develop a

profile of the learner’s communicative needs must be taken into account by both the

area specialization faculty and ESP faculty.

Research model

Given the above model, several research hypotheses can be suggested:

Students

ESP Faculty

Management Area
Specialization

Faculty

H1: Students assign a positive value to learning English for
improving their employment potential.

H2: Students assign a positive value to learning English for
improving their academic success.

H3: Students assign a positive value to learning English for
improving their future career potential.

H1: ESP Faculty assign a positive value to teaching
English to students to improve their employment potential.
H2: ESP Faculty assign a positive value to teaching
English to students to improve their academic success.

H3: ESP Faculty assign a positive value to teaching
English to students to improve their future career potential.
H1: Management Area Specialization Faculty assign less
of a positive value than ESP Faculty to the teaching of
English to students to improve their employment potential.
H2: Management Area Specialization Faculty assign less
of a positive value than ESP Faculty to the teaching of
English to students to improve their academic success.

H3: Management Area Specialization Faculty assign less
of a positive value than ESP Faculty to the teaching of

English to students to improve their future career potential.

The researchers have prepared a questionnaire to be administered to evaluate these

hypotheses in the future.
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Pragmatic ESP solutions

To promote the more effective learning of foreign languages within the university
community, a full and mutual understanding must be achieved between ESP and
subject area faculty. Any psychological barriers must be removed. Subject faculty
should understand that their individual contribution to the ESP course is crucial to the
area specialization program and student’s success.

It becomes apparent that curriculum directions should be based upon and
driven by unbiased information about student’s needs. Cooperation of the ESP and
area specialization faculty is necessary to determine what English language skills are
necessary to enable students to participate in classes in their field of specialism, and
also to find out what language skills students need in order to perform their particular
roles as future employees. The perception of area of specialization language
difficulties the graduates are expected to encounter when on the job may be relatively
easy to determine: the tasks the graduates typically carry out in English can be
analyzed and the language needs of those tasks determined.

Apart from the language-related objectives, cooperation and collaboration will
serve to enhance non-language outcomes of the language curriculum. ESP programs
seek to reflect the values of learner centeredness, organization and self-awareness. By
the end of the ESP course, students will be able to develop individual study plans,
organize study resources effectively, identify individual learning styles, keep careful
record of reading, etc. (ESP National Curriculum for Universities, 2005)

Many possible solutions can be suggested to address the perceived tension
between today’s increased student need for enhanced ESP learning together with
ever-increasing area specialization learning.

The amount that schools invest in equipment and technology at different
departments varies greatly. In the case when such investment to the Foreign
Languages Department is lacking, there may be an agreement to work at computer or
multimedia labs of the specialized departments so as to ensure adequate support staff
to facilitate the ESP teachers. The impact that access to these facilities might have on

the quality of the ESP programs is likely significant.
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Another solution would be to increase the use of case based specialization
literature as suggested by the area specialization faculty within ESP classes. For
instance, in one of the Network Security classes held at the National Mining
University in the Fall, 2011, an English based Information Security Assurance
Management case was successfully used to demonstrate the student facility with both
English as well as Network Security fundamentals.

A third solution would be to add to the training of the ESP faculty on the area
specialization technologies by having them attend area specialization classes on a
rotating basis as part of their teaching development activities.

The fourth solution is to increase opportunities for teacher development
through both ESP and subject teachers participating in professional conferences and
workshops together to learn about trends, issues and policies regarding ESP and
different fields of specialism in order to update their professional knowledge and get
new ideas to feed into their teaching. One example is the International scientific and
practical seminar “Challenges and Experiences in Foreign Language Education in the
New Millennium: Ukraine” in the Fall of 2011 which is a professional get-together of
EFL teachers and other foreign languages professionals from different countries with
an accent on innovations and the best practices of collaboration in the area of foreign
language learning and services.

One more solution is to prepare students for research and project work with the
supervision of the subject area and foreign language teachers. “Widening Our
Horizons” International forum for students held annually in spring at the National
Mining University is a sample of direct working together of the ESP and subject area
faculty: the subject teacher has a specific input to the materials related to the
student’s field of specialism, and the ESP teacher focuses on language difficulties
that a student is facing. Both encourage students to participate. A language adviser
and subject supervisor together with a highly motivated student are likely to be a
closely knit research team.

One of the best solutions is the use of outside, guest lecturers who are

competent at English but focused in area specializations is one such solution. For
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example, in the Fall of 2011, a United States Bureau of Education and Cultural
Affairs of the Department of State Fulbright Specialist (co-author to this presentation)
with a specialization in Management Information Systems lectured in English at the
National Mining University in Network Security to the IT students, as well as in
Management of IT to the Economics and Cybernetics students.

Finally, a further solution would be to have the students acquire formal skills in
English by partnering via Skype or similar approach with technically-based students
in other countries where English is the native language.

Given that the role of ESP has expanded rapidly, and today there is much
greater mobility of students, all of those developments support the need for a
practical command of English in the field of specialism. No matter what the best
solutions are determined to be through additional research, it is important to stress
going forward that the dialog must be ongoing and forthright about this perceived
curricular tension. The resolution of this perceived gap is of critical importance to
the Ukrainian students.
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2.5 L’ Activite ludique dans la classe de langue
V.I. Kulish Senior Lecturer, Université Nationale des Mines, Dnipropetrovsk,
Ukraine
L’activité ludique dans la classe de langue présente un grand intérét pédagogique et
son réle a evolué considérablement au cours de quelques derniéres décennies. Grace a
I’approche actionnelle les jeux ont obtenu une place digne dans la panoplie des outils
pédagogiques et sont largement exploités dans les pratiques langagicres. Etant donné
que les jeux représentent désormais un outil pédagogique a part enticre, les
enseignants essayent de trouver la conceptualisation théorique de 1’activité ludique.
Inspirés par les travaux de Winnicott [1], plusieurs entre eux cherchent a libérer
pleinement la créativité des apprenants en leur accordant toute liberté d’agir. La
notion de “libre jeu” formulée par Gilles Brougere [2], suggére une idée que les
¢léves sont les sujets qui agissent & leur gré , modifient la structure et le
contexte du jeu et arrivent souvent au résultat inattendu. Pourtant, les jeux restent le
moyen d’apprendre la langue et cela, 4 notre avis, est I’idée fondamentale de la base
théorique du ludisme dans la classe de langue.Toutes les personnes concernées ,
I’enseignant et les apprenants, doivent étre conscients d’un fait que les jeux doivent
servir a I’objectif pragmatique du cours quelque que soit la compétence qu’on
développe. Haydée Silva [3] définie quatre niveux sémantiques du jeu: le matériel, le
contexte, la structure, I’attitude. Le matériel ludique est indispensable pour mettre en
place ce genre d’activité¢ et de sa diversité et de ses qualités esthétiques dépend le
plaisir esthétique des joueurs. Avoir un bon matériel ludique est un réve de chaque
enseignant et en pratique quotidienne on exploite tout ce qu’on a sous la main, en
partant des jeux de société jusqu’a la fabrication des supports par les €leves eux-
mémes. La possibilit¢ de toucher un objet, faire avec lui quelque chose suscite
toujours un vif intérét, crée une atmosphére inhabituelle, mystérieuse. La structure
ludique c’est la regle du jeu et le contexte sous-entend les conditions dans lequelles
le jeu se déroule. Sans désir de s’engager dans le jeu, de gagner, le jeu reste un
exercice et la conscience d’un joueur est I’attitude.Comment passer d’un mot “jeu” a

I’action de jouer, comment mettre en valeur tous les niveaux: matériel, contexte,
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structure, attitude? A notre avis, beaucoup dépend de la personnalité de I’enseignant.
Il devrait étre un peu acteur, un peu enfant passionné d’un jeu restant a 1’écoute des
¢leves, attentif et vigilant. Une bonne connaissance des gotts des éleves , du
contexte socio-culturel, favorisent le succes de 1’activité ludique. Ayant le publique
adulte je privilégie les jeux de role et les simulations qui permettent de meilleur fagon
de libérer la créativité des apprenants dans des situations plus authentiques. Les jeux
“Briser la glace” servent a4 établir I’atmosphere conviviale des le début d’un cours.
Travaillant en groupe, les apprenants discutent, intéragissent, prennent I’initiative de
la parole. Il est important que la communication se déroule en frangais, au moins
c’est notre objectif. Des situations inattendues qui surprennent, réveillent, font
sourire comme,par exemple, la vente aux encheres des portables, visant, bien sir, les
objectifs pragmatiques relatifs au théme du cours, favorisent la communication.
Frangois Weiss[4 | définit trois conditions importantes pour libérer la parole des
¢léves:“Pour que les ¢€léves aient envie de parler il faut qu’ils aient tout d’abord
quelques chose & dire, qu’ils aient envie de le dire et qu’ils aient les moyens
linguistiques et psychologiques de le faire”. Il est évident que les enseignants sont
censibilisés au sujet de I’activité ludique et I’'implique activement dans la pratique de
classe de langue et il est aussi évident qu’il y a un grand désir de trouver des liens
entre la pratique et la théorie pour rendre cet outil encore plus efficace.
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2.6 Some Insights into Internationalized Curriculum for Economists

A.O. Khodtseva PhD in Pedagogics, Associate Professor of the Department of
Foreign languages at the Ukrainian academy of Banking of
NBU, Sumy, Ukraine

In the last few years we have witnessed dramatic changes in the field of management

and business. New technologies have minimized distances, cultural differences are

becoming less important and various political and economic actions are unifying

nations. Economists are expected to operate on an international platform and even

small businesses are becoming heavily involved in international trade.

Markets worldwide are becoming increasingly competitive and managers are
expected to respond to ever changing business conditions. The purpose of educational
courses in Economics and Business is to provide students with the knowledge and
skills that will enable them to operate in an international business environment.
International business management involves a variety of disciplines and a clear
appreciation of modern management techniques will provide students with the
necessary knowledge and expertise to help them understand the professional
challengers, which may await them.

Internationalization of modern business results in the character of curriculum
of European universities, where a lot of courses are taught from the point of view of
globalization of modern economy. The purpose of this article is to analyze the
internationalization of the curriculum for economist training and to explore how
foreign languages can contribute to this process.

In general, the values and objectives formulated in respect of the initiatives of
internationalization the curriculum directly reflect the changing environment of the
higher education (i. e. macroeconomic and social globalization process) and the
institutions perception of the required responses and their new role in this. A
revolution in communications technology is helping to create an interdependent
>’global village’” which will require the services of men and women with a broad

knowledge of their lands and societies.
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Training such “’internationalists’® is the aim of the Ukrainian Academy of
Banking. As nowadays, involving of Ukraine in world affairs is accompanied by
some misunderstanding and friction, the future development of the country depends
in part on the training of individuals capable of explaining Ukraine’s circumstances
in a foreign language. More than ever before, there is pressing need for those with a
broad cultural knowledge and attitudes. The economy has been interested in
employees capable of successful dealing with competitors and markets all over the
world. So, the curriculum in our institution is intended to give students a solid
foundation of learning and open up international professional opportunities to them.
The analysis of questionnaires and students’ interviews as for their motivation to
participate in an internationalized curriculum shows that they are particularly
interested in:

e Doing courses together with students from other countries;
e Raising awareness about the international aspects of their subject area;
e Strengthening their labour market chances;
e [Learning foreign language

The internationalized curriculum is defined as: “Curriculum with an
international orientation and multicultural context and designed for domestic
students or foreign students '’ [1, 15]. The curriculum can be internationalized in
terms of its content (formal aspects) or in terms of its form (operational aspects). The
focus of the present study is on curricula with an international content.

The comparative analysis of International Business and Management departments
syllabuses (University of Nottingham Business School, London City College and
Ukrainian Academy of Banking) shows that they consist of a set of core subjects

(Table I), a menu of specialist optional courses and a diploma or dissertation.

Table I
London City College The University of The Ukrainian Academy
Nottingham Business of Banking
School
Economics Economics Economics
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Principles of Marketing

Marketing

Principles of Marketing

Principles of Accounting

Accounting and Finance

Principles of Accounting

International Business

Communication

Strategic Management

Finance

Economic and Transport

Geography

Quantitative Analysis and

Informational Technology

Geography of Production

Resources

Quantitative Methods for

Managers

Managerial Economics

and Business Policy

Informational Systems

Business and Company

Law

International Business

Communication

Management

Informational Systems

International Marketing

International Marketing

Principles of Law

Business Administration

and Management

The core subjects of the above mentioned universities ensure that the key areas
of management and business, such as International Business Communication,
Principles of Accounting, Principles of Marketing, Economic and Transport
Geography, Economics, Business and Company Law, International Marketing are
learned by all the students.

Among the elective subjects it is worth to mention Decision Making (this
module considers quantitative methods, models and techniques, which have broad
applicability in managerial decision making), Business Ethics (it focuses on the
ethical implications of routine business activities) and International Business Strategy
(this course provides an analytical framework for understanding competitive
strategies in international firms) [2,6],[3,10]. Thus, internationalization of the
curriculum holds a high potential for the improvement of the quality of economists’
education as it provides more adequate preparation of students for international

professions, increased knowledge on international aspects of business, enhanced
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foreign language proficiency & effective training of intercultural & cross-cultural
communication skills.

The role of foreign languages in internationalized curriculum is of great
importance. Much of this is obviously related to the country and extent to which its
language is used internationally. Various patterns were observed:

1. The curriculum is taught in another language than the country’s own
language (usually English) in order to enhance its accessibility for foreign students.
In Denmark teaching in a foreign language (English) is in general taken as a
prerequisite of offering an internationalized curriculum to foreign students. The case
of Netherlands is comparable. 55% of internationalized curriculum in this country are
taught in English, 30% in Dutch, 11% in a combination of English and Dutch, 3% in
Dutch in combination with another language.

2. Knowledge of one or more foreign languages is an entrance requirement of
the course. Many French internationalized curricula reflect this condition.

3. The curriculum aims, besides the introduction of major subjects, to provide
students with the basics of one or more foreign languages. Separate courses in this /
these languages form a compulsory part of curricula. This can be illustrated by the
case of the above mentioned universities where students have an opportunity to study
French, German, Japanese or Spanish language. These are intensive courses which
focus upon the needs of the business person and include development of
communication skills covering everyday situations, using the telephone, reading and
writing business correspondence, meeting business colleagues etc..

4. Foreign language learning forms the major subject in the curriculum,
combined with cross-cultural communication issues and intercultural skills. These
programs are most frequently found in Japan and focus explicitly on learning English.
In Australia, less than 10 of cases correspond to this type of curriculum. In Europe
the situation varies from country to country. For the countries together, again the
policy of the European Union towards language training is of major importance.

Language policy of the Ukrainian Academy of Banking of NBU is in line with

the European one. The syllabus include a two-year course of Business English,
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German or French, followed by elective courses covering different modules based on
students’ needs and preferences in particular areas. The aim of the course is to
develop students’ general and professionally-oriented language competence in
foreign languages to enable them to communicate effectively in their professional
environment. The compulsory ESP/GSP/FSP syllabuses are designed for students
with B1 proficiency level on entry and includes 5 or 6 self-contained modules (Table
2), which cover the main generic job-related skills. The order and balance of modules
in the course is arranged according to the students’ needs. The syllabus is calculated

for a period of two years (four semesters) with 360 hours of general duration of

study.
Table 2. ESP Syllabus Plan — Finance
No. of No. of
Module | Module Title Contact | Credits Form of
No. Hours Assessment
1 Doing Business across 72 2 Spoken
Cultures interaction
2 Telephoning 36 1 Spoken
interaction
3 Reading for Professional 108 3 Reading Test
Purposes
4 Presentations 72 2 Spoken
production
5 Written Communication for 72 2 Written test
Business
Total: 360 10 Final Exam

On the whole, this course organization gives students an opportunity to facilitate their
individual mobility and competitiveness in the job market.
Given this, 1t can be concluded that internationalization of the curriculum

demonstrates the responsiveness of higher education institutions to the globalization
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of their context and environment. Initiatives are largely based on strong perceptions
of the need for internationally trained professionals, who are able to address cross-
border and global problems from an international perspective and to work in a co-
operative context with people from different national and cultural backgrounds.
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2.7 Visual Methods of Teaching a Foreign Language

0.V. Lebed EFL teacher at the State Institution of Higher Education
“National Mining University”, Dnipropetrovsk, Ukraine

It is now almost taken for granted that visual methods of teaching a foreign language

produce better results than those which depend exclusively upon language.

Nowadays the use of various visual aids to achieve better results with less
effort is generally acknowledged. Foreign language teachers are fully aware of the
enormous help that pictures as a teaching aid can give them.

Teachers of English fully realize how important it is for their students to study
English grammar in order to master the language as a means of communication. At
the same time they know too well that both the study and teaching of grammar
frequently cause loss of interest and boredom.

The primary aim of visual methods of teaching is to brighten up the teaching
English grammar, to impress it more firmly in the students' minds, and to bring more
variety and interest into language teaching as a whole and provide useful material for
vocabulary building.

The pictures are largely used for two purposes which correspond to the two

aspects of teaching each grammatical structure, that is the teaching of  its
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grammatical form (or as it is sometimes called "organizational skill") and the
teaching of its usage (or "semantic skill").

In the first case try to demonstrate the direct formation and change of a certain
grammatical structure by means of dynamic pictures.

In the second case by means of situational pictures try to show the learner in
what circumstances the forms are used. One of the reasons why teaching of grammar
sometimes causes boredom is teaching it by presenting isolated rules and sentences.
Situational pictures can help in this case by providing contexts which would not
otherwise be available.

It is a well-known fact that by having learned a certain point of grammar a
student does not necessarily use it in the right situation in practice.

On the other hand, it is known as well that in the great majority of cases a
learner must be familiar with and understand a point of grammar to use it correctly.
To achieve the aim the explanation of a grammatical rule should be as vivid, lively
and meaningful as possible. At this stage it can be used by the teacher while
introducing new material to elucidate a piece of grammar which is being explained.
So abstract grammar rules are impressed in the learner's mind in concrete, visible and
emotional form.

Thus, a grammar rule is better learned by students and more firmly retained in
their minds. To present minimum difficulty for students the simplest possible English
is used for all explanations.

It is hoped that the teacher may also use it while expanding or summarizing his
students' knowledge of English grammar. It may help the teacher to discuss and
compare different grammatical structures, for better understanding of this or that
point of grammar. So the teaching of grammar at this stage will give the learner
direct sensory experience which prevents him from acquiring grammatical structures
he may not fully understand. For this purpose it is supposed to be used by the teacher
in class or by the students themselves. The teacher may ask his students to try to

work out the meaning of a certain point of grammar for themselves. A few
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introductory words by the teacher may certainly be helpful. But this, of course, will
entirely depend upon the level of the class and the grammatical material itself.

A great many pictures may also provide the teacher with the material which he
can use for making his students talk or write about what they see in a picture or
perhaps about what may happen next in a story left unfinished.

English grammar is treated in the book traditionally. But it is believed that it
may be used by teachers who maintain the lexical approach to the teaching of
grammar, for sooner or later it has to be followed by the understanding of these
lexical structures as grammatical phenomena which should finally lead to
understanding of grammatical rules and believe that in foreign language learning,

enjoyment and success go together.

2.8 Being Integral Personality and in Complete Activity while Communicating in

ESP

T.Y. Myronova  PhD, Head of the Department of Foreign Languages,
Dnipropetrovs’k State Academy of Economy and Finance,
Ukraine

Teaching English for special purposes is a very responsible and complex objective

for which teachers develop the activities of reading, writing, speaking, and listening

along with accurate linguistic skills of grammar, vocabulary, pronunciation, and

spelling of the target language. More to this, the users of the language are expected to

actively and meaningfully implement their foreign language proficiency for the

benefit of a specific field of human activity; and, incidentally, the area of knowledge

of our educational institution is economic and financial management to whatever we

refer in our examples.

The reality of our time is such that many ambitious economy and finance
students, being aware of international opportunities, are not happy about a prospect of

having stereotypical, we might say notorious, that is hardly active, level of
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communicative skills formerly observed with foreign language learners of the
previous decades.

Urged by the need for actual foreign language proficiency, teacher-researchers
have been doing much work towards aspired communicative and intellectual ease in
their students’ performance; recent noticeable success has already been described in
teachers’ resource books both in this country and abroad [1-7].

Hence, it seems difficult to find an area of unknown and add new impressive
innovations. We could see, however, the prospect for teachers’ professional growth in
careful considering whatever is not crisply new but well-known though
disadvantageously divided by disciplinary boundaries. Specifically, our major focus
is at the current knowledge about communicative means in connection with cultural
issues characteristic of face-to-face professional contacts that are invariably regulated
by communicative rules whichever the foreign language speakers either fail to know
or find unable to fulfill. Another flow of stimulating power for teaching practices
comes from humanistic theories of personal development.

Separately taken rules of communicative behavior, being explained abstracted
from learners’ actual needs to turn to other individuals or public and void of
appropriate verbal massage, remain mere generalizations and only inhibit foreign
language speakers in their immature attempts of expression. For example, being
aware of eye contact in communication does not mean learner’s automatic
regards glued to any words to say and in any situation. On the contrary, the speaker is
at ease, open and emotionally punctuates the meaning of his/her words, if the content
of the message is dear to them personally and they are confident about what they are
saying. Students, having learned, among other things, about opportunities to non-
verbally highlight their content, find it reasonable and worthy efforts to work out a
complex and complete thematic project that covers developing over themselves in
the way they write their text, come up with the presentation, and also in making their
speech clear and impressive etc.

With little, if any, ambition of novelty, we have discerned a slot for enthusiasm

and creativity in the framework of our everyday teaching towards our students’
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linguistic readiness to perform professional duties in economic and financial
international environment. It is the Complete Activity Approach to teaching ESP.
Summarizing two centuries’ achievements in understanding and practice of
teaching English to foreign learners, we have developed insights into the following
aspects :
(a) of psychological powers: ESP students like the idea that it is quite
possible for them to become active uses of the language in any and all
speech activities. Their linguistic constraints in the foreign language are not
impediments that they are unable to overcome. They can feel new
communicative horizons when they realize themselves as personalities in
foreign language communication, for instance, having no fear to convey
emotions, staying consistent with the objective in the talk with the partners,
casting off the shyness to ask the other person to explain things to them or
even correctly object to undesirable turn in discussion. This state of mind of
our students’ is best described by A. Maslow’s theory of human needs [4].
And our students actually strive to feel self-esteem and be treated as “grown-
up people” and “mature personalities” in communicating in the foreign
language. The positive self-image like that is highly motivating and promotes
personal and communicative growth, and is a promising educational

alternative to the eternal infancy in language learning.

(b) of communicative character: ESP students are usually grateful for
gained understanding of pleasures and values of any speech activity in the
continuum of reading — speaking — writing — listening in the foreign
language. The stereotypical attitude, according to which ESP students are
doomed, at the most, to read texts and practise in artificial exercises, lives
long and paralyzes their dreams about complete perspective in foreign
language communication. There can be much of the true reason for them,
however, to think so, especially if they are offered separate sentence practices

that virtually distort human socializing; or if they study in the atmosphere
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that lacks sound of the authentic speech, whatever takes away much of
enchantment from the foreign language. Classroom communication in which
people feel frightened to look at each other is hardly the imitation of real life
professional contacts. And at last, when learners’ ears are not trained to the
sound of the foreign speech and, thus, the people can hardly hear each other,
it is doubtful that such teaching should become of any communicative
potential at all.

To the contrary, ESP students are ready to meet a challenging opportunity to be
advanced in any communicative aspect and to be further developing towards the level
of an educated native speaker. It is important to make them see they can do
everything and they will be looking for the ways to attain their promising goals while
generating extra energy and finding time for what they actually value.

(c) of eternal human values: As soon as to be advanced in a foreign language
is synonymous to being a complete personality while using the language,
ESP students enjoy much work on the topics of their true interest or those
that echo to their motives. Feeling so, they stop treating the foreign language
classes as inane fumbling for linguistic material which only exists for them
within the space in-between book covers. In reverse, once students discover
that the foreign language is a real means to actualize their inquisitive joy of
life and pleasure of sharing new ideas with the other people, they regard the
language studies personally and intrinsically, whatever has a positive impact
on their learning. By certain educational traditions and fairly unjustly,
teachers’ endeavors of the kind are likely to be more frequently moved to

extra-curricular activities than located in classroom framework.

(d) of teaching technologies’ specifics: It is true that all speech activities
are supporting each other and methodological splitting of foreign language
teaching into speaking, reading, writing, and listening is exclusively a
convention of educational management which, while being in exaggerated

form, can impede foreign language fluency. So, if ESP students turn to
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extracurricular activity or on their own do much reading, writing, speaking,
and listening, so much the better for their language proficiency. Then their
chance of getting truly fluent grows because they unite whatever sometimes

gets separated in the classroom.

(e) of classroom pedagogy: This idea implies the need for the teachers to
be authentically involved in whatever project their students develop. This
does not mean pedagogical personnel’s performance of a pure sense of duty
but true human interest in doing mutually engaging research into the topic
and enthusiasm in perfecting whatever could be seen and head by the
audience. For example, it can be collecting information, reading each one on
his/her own and then discussing the issues that can sound a discovery or a
surprise to anyone. Thus the teacher stands abreast with the students doing
much work in English and experiences the same novelty, at least of anything,
and genuinely expresses admiration, surprise, or joy of achievement. The
moments like that are bound to become the most persuasive and
unforgettable in students’ life; more to this, the shared work gives the feel to
the students that they are doing true work, their endevours are appreciated by

the people they respect, and the results they achieve actually matter much.

(f) of technical skills of presentations: The practical experience of visual
support of students’ speeches has taught the truth that good presentations are
more than collection of pictures to the sound from the speaker. Furthermore,
confused flashes of images that go astray with the main content, especially

noisy and gaudy ones, are able to destroy preceding careful work on the text.

When visuals are considered an integral part of the content, compiling of the

presentations calls the students to follow the logic of grammatical forms in the text

and analyze the verb aspect as the controlling signals for the correct choice of the

picture and the commentary to it. Besides, parallel visual support becomes interfering

presence if the student speaker is unsure of the content and feels uncomfortable
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before the public. Visuals demand frequent immediate decisions and interim passages
to smooth the flow of information whatever further requires speaker’s self-control
and even ingenuity. As soon as students-developing public speakers of the foreign
language find the stamina to go through numerous rehearsals, they each time conquer
a certain communicative height of their life, experience success of public recognition
of their language abilities, and what is much true, remember a certain meaningful
chunk of the aspired language use.

This piece of writing for your kind attention is a product of the teacher-and-
student cooperation in developing a topic which was students’ choice: they were free
to research whatever develops them in a human way. The latter, we might highlight,
dominates purely linguistic preoccupations; for clarity: the students did not look for
information gearing to a curricular topic, but they had liked it and would have
developed it on their own beyond university studies. The students traveled many
kilometers at their own expense to meet a unique personality — Vasyl’ Demydovytch
— to get in touch with human spirituality and magnetized by his creative powers. It
became the moment when no generation gap came in between the young and elderly;
to the contrary it was admiration for the things they unexpectedly discovered for
themselves, those they had never known before. The experience eventually became a
story.

“Vasyl’ Demydovytch never thinks that Ukrainian style embroidery — towels
‘roushniky’, or shirts ‘sorochky’ — fails to be man’s occupation. For him it is a way
of being artist; then color thread becomes as if paint and needles turn into brushes. If
so, then people’s images come up onto the canvas, and very soon the home becomes
gallery of 70 pieces. The creator’s warmth of heart, intertwined between the stitches,
needs flow to the people, and the embroider master welcomes visitors, readily goes
out for exhibitions, tells the admirers about his devotion, presents them with his
works. He lives on the highest emotional wave. He enjoys being such and it aches
for him to think that he might have been doing something else...” (For the complete

story and the description of what had made it a published piece see: [8]; also see
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other teacher-student stories practiced in a different educational institution [9; 10; 11;
12]).

By the current word from the teacher and scientific advisor, it is good to specify
what stays a long and careful work with the students. At all stages of the described
activity, the students were supposed to learn and practise certain new supporting
skills, like interviewing, which is best when carefully prepared and purposeful, or
editing numerous drafts of the story, or rules of in-text visuals’ integrating, or, at last,
the artistry and persuasiveness of an at-conference presentation. The latter is an
unfailing rule with us: to make the story or research public.

The current narrative addressed to foreign language teaching colleagues reveals
a common trait in any activity: it is doing everything, completely and honestly, good
quality to the best of the teacher-and-students’ abilities and the reward is the effect of
achieving human values along with developing foreign language proficiency.
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2.9 Language and Content in ESP

T.I. Skrypnyk Senior Lecturer at Karazin Kharkiv National University, Ukraine

In higher-education settings it is very important for lecturers of English for Specific
Purposes (ESP) to establish channels of communication with the stakeholders:
students, content lecturers, prospective employers. Here we will cover the ways how
to choose the language content for study needs. Content lecturers have the
responsibility for introducing students to and training them in a particular
discipline/profession. Therefore, ESP lecturers need to hear the content lecturers’
ideas about the students’ ability to communicate effectively in English in their
academic and professional work. By focusing on the particular needs for
communication skills the ESP lecturer is able to provide the appropriate support to
the content lecturers for the education of the students in specific disciplines.

Students in higher education are learning not only the particular concepts and
vocabulary of their field of study, but are also being gradually initiated into what
‘being a professional’ in their own field involves. The content lecturer’s job is to
educate the student in the content and culture of the discipline/profession. The ESP
lecturer needs to be able to support this training process.

The ESP lecturer generally has a good knowledge and command of how
language is wused in different situations, and may have experience in various
academic/professional fields, but is not an ‘expert’ in the students’ fields in the way
the content lecturers are. Therefore, as the ESP lecturer defines his or her role, care
must be taken not to move into areas of expertise and responsibility that rightfully
belong to the content lecturer. The ideal teaching situation is one in which time and
resources are available for a needs analysis (Waters 1982), and one in which the
English course is closely coordinated with a content course. But the most common
situation is one in which the ESP lecturer is faced with a new class and with little or
no time for needs analyses.

Some realistic ways in which the ESP lecturer can establish and maintain

contact with the content lecturer are suggested here. We draw on our experiences in
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Kharkiv working with undergraduate and graduate international economic relations
students.

Contact can be established formally by the ESP lecturer by seeking the support
of the head of the content department and/or by surveying lecturers. This might
include appointing a liaison person, observing classes, team teaching, attending
departmental meetings. Questionnaires, distributed to content lecturers, could ask for
their views on the particular study needs of the students, and ways in which the
English lecturer might be able to help. However, because of conflicts with time
schedules and teaching commitments - and sometimes the unwillingness of
departments - it may be difficult for the ESP lecturer to pursue these more formal
contacts.

Attempts at coordination are frequently not successful as departmental
priorities take precedence over the logic of scheduling English classes to coincide
with immediate needs. For example, because of lack of formal schedule coordination,
frequently the language courses are slotted in at an early point in the students’
training, whereas there is often a greater need to develop new communication skills
for language work towards the end of their professional/academic training.

In practice, the ESP lecturer may often have to establish contact informally in
order to gain important information on the attitudes and perceptions of the content
lecturers concerning the role of English in their teaching and work. In our experience
sometimes departments have responded to informal contacts with very clearly stated
requests which have resulted in joint efforts. However, content lecturers also
frequently mention communication needs that occur later in the students’ training - at
a point when the support of the language class is no longer available. Content
lecturers can help informally in setting priorities in an English syllabus by indicating
what it is that is most important about their students’ English. The ESP lecturer’s job
then is to translate these priorities into appropriate communication objectives and
activities.

Finally, we think that by taking this approach in ESP we can take the focus off

the language form as an end in itself, and begin emphasizing the broader
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academic/professional communication needs, with language as one of the tools of
communication.

Reference

1. Waters, A. (ed.). 1982. ‘Issues in ESP.” Lancaster Practical Papers in English

Language Education. Oxford: Pergamon Press.

2.10 Rhetorical Consciousness Rising in Discourse Construction
V.V. Sukhovaya  EFL teacher at the State Institution of Higher Education
“National Mining University”, Dnipropetrovsk, Ukraine
Mastery of vocabulary and syntax (grammatical competence) is conventionally
acceptable as the indicator of knowing a foreign language. This competence refers to
the student’s knowledge required in order to produce grammatical sentences and use
language accurately. But it hardly addresses the students' ability to understand and
interpret the social meaning of utterances, considering situational and contextual
factors of language use (sociolinguistic competence). Canale (1983) distinguished
discourse from sociolinguistic competence by stating that the last one would refer
only to sociocultural norms, while discourse competence would include formal
cohesion and semantic coherence.

Focusing on language is not therefore an end in itself but a means of teaching
students to use language effectively by encouraging them to experience for
themselves the effect that grammatical choices have on creating meanings.

Rhetorical consciousness raising is one of representative and significant
approaches to understanding language in the field of second language acquisition.
Consciousness raising is often novel for students, as it seeks to assist them to create,
comprehend and reflect on the ways texts work as discourse rather than on their
function as mediums of data content. It guides learners in the mastery of their
discourse construction ability by exploring key lexical, grammatical and rhetorical
features and constructing their own examples of the genre. The approach directly

addresses the ways the overall meaning of a text is constructed through highlighting
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particular textual elements. Consciousness-raising tasks are therefore holistic in
looking at a feature in the context of a particular authentic text to suggest how it is
used to help realize a particular writer goal.

This approach involves a series of comparison and attention to language use
tasks where, for example, students:

e Investigate variability in academic writing by conducting mini-analyses of a
feature in a text in their own discipline and then comparing the results with
those of students from other fields.

e Survey the advice given on a feature in a sample of style guides and textbooks
and compare its actual use in a target genre such as a student essay or research
article.

e Explore the extent to which the frequency and use of a feature can be
transferred across the genres students need to write or participate in.

e Reflect on how far features correspond with their use in students' first language
and on their attitudes to the expectations of academic style in relation to their
own needs, cultures and identities.

'Socioliterate approach' as another aspect of consciousness raising was
introduced by Johns (1997) to let learners acquire academic literacies via 'exposure to
discourses from a variety of social contexts'. Gradual students introducing to the
concepts of genre and context through familiar pedagogic genres (textbooks and
exam prompts), and then less familiar scholarly genres helps them to identify register
features interaction with social purposes and cultural forces in known genres before
they study academic genres. A key element is for students to become researchers
themselves, exploring not only texts but interviewing subject tutors and more
advanced students about specific classes and assignments or their own use of
academic genres.

It is both effective and engaging to explore academic practices and discourse
conventions with students who are empowered to see the options available to them
when engaging in disciplines chosen. Consciousness raising is therefore designed to

produce better writers and speakers rather than better texts. Here the teachers goal is
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to illuminate the academic genres to ensure effective production and interpretation of

unified oral or written texts for students.

2.11 Methoden im Sprachunterricht: Der Einsatz von Kurzfilmen

Stefan Sennhenn Bosch-Lektor, Germany

Fiir heutige Generationen ist die Verarbeitung von bewegten und unbewegten Bildern
selbstverstandlich geworden. Ein sensibilisierter und reflektierter Umgang mit
visuellen Medien ist eine der wichtigsten Schliisselqualifikationen. Darauf hat
selbstverstdndlich auch der Fremdsprachenunterricht reagiert. Davon zeugt u.a. die
stetig wachsende Verwendung von Filmmaterial wie Kurzfilmen, TV-Nachrichten,
Werbespots, Musikvideos, Fernsehserien oder Telenovelas.

Bei dem Einsatz von Kurzfilmen im Sprachunterricht sind grundsitzlich drei
methodische Schritte zu beachten: der Einstieg bzw. die Vorentlastung, die
Aufgabenstellung wihrend des Sehens sowie die Aufgabenstellungen nach dem
Sehen.

Zur Vorentlastung eines Filmes konnen Assoziogramme verwendet werden, die bei
Bedarf durch Schliisselworter des Filmes ergidnzt werden. AuBlerdem kann
aussagekriftiges Bildmaterial aus dem Film im Vorhinein zur Diskussion gestellt
werden. Der Titel des Filmes eignet sich natiirlich auch immer dazu, Vermutungen
anzustellen. AuBerdem konnen Transkripte der Dialoge dazu dienen, bereits im
Vorfeld wichtiges Vokabular zu klaren. Letztlich kann auch Fimmusik verwendet
oder die Video- ohne die Tonspur gezeigt werden. Das Ziel dieses methodischen
Schrittes ist es, liber den moglichen Inhalt gesprochen und die wichtigsten Worter
geklart zu haben, um das Sehen des Films selbst zu entlasten, das heiflt einfacher zu
machen.

Wihrend des Sehens sollten ebenfalls Aufgaben gegeben werden. Leichtere
Aufgaben erhohen die Aufmerksamkeit beim Sehen und zwingen die Lernerlnnen
dazu, sich mit dem Film auseinanderzusetzen. Es muss darauf geachtet werden, dass

die Aufgabenstellungen nicht zu schwierig sind und dadurch von der Rezeption von
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Bild und Ton ablenken. Neben Aufgaben zur Handlung bieten sich Aufgaben zu
sprachlichen Besonderheiten, Auffilligkeiten oder unbekannten Wortern an.
AulBlerdem konnen Aufgaben zu landeskundlichen Besonderheiten oder zu filmischen
Aspekten (Musik, Schnitt, Kameraperspektive Sprache, Gestik, Mimik) gestellt
werden.

Nachdem man nun die Aufgaben aus dem zweiten Teil besprochen hat und sowohl
die Handlung, die Eigenschaften der Filmfiguren als auch die Machart des Films klar
geworden sind, schliefBen sich weiterfithrende Aufgabenstellungen an. Nach dem
Sehen geht es vor allem darum, dass gewonnene Wissen zu verfestigen aber auch
sich eine eigene Meinung zu dem Gesehen zu bilden.

Dazu eignet sich zum Beispiel die Aufgabe, eine Filmfortsetzung zu schreiben. Es
soll hier also darum gehen, kreativ und fantasievoll mit dem Film umzugehen und
sich zu iiberlegen, was nach dem Ende mit den Hauptfiguren geschehen wird bzw.
wie sich ihr Leben weiterentwickelt. Eine weitere Moglichkeit besteht darin, eine
Filmkritik schreiben zu lassen. Die eigene Meinung auszudriicken und das Gesehene
zu bewerten, is eine grofle sprachliche Herausforderung aber ebenso eine wichtige
Sprachkompetenz. Gegebenfalls sollte man vorher noch einmal den Wortschaftz
wiederholen, der notwendig ist, um eigene Meinungen und Ideen auszudriicken.
Unterm Strich bleibt es festzuhalten, dass der Kurzfilmeinsatz im Sprachunterricht
viele Mdglichkeiten bietet aber auch einer intensiven und detaillierte Vorbereitung
bedarf. In der Regel zahlt diese sich jedoch aus, da die Motivation vieler Lernerlnnen
besonders hoch ist, wenn Filmmaterial eingesetzt wird. Aus meiner Sicht sind
Kurzfilme aus einem guten, abwechslungsreichen und modernen Sprachunterricht

nicht mehr wegzudenken.
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2.12 From Classroom Interactions to Real Life Communication

L1. Zuyenok  Associate Professor of the Department of Foreign Languages, State
Institution of Higher Education “National Mining University”,
Ukraine

The latest changes in the Ukrainian higher education, including the desire of Ukraine

to join the Bologna process to be within European Higher Education Area (EHEA),

are reflected in language education of future Ukrainian professionals. The shift on

the needs of potential employers and future graduates can be proved by the fact that

such disciplines as Business Ukrainian and Foreign Languages for Specific Purposes

have been introduced in the university curriculum instead of General Language

Courses.

This article describes new trends in language education in Ukraine with the
focus on changes and challenges of teaching/learning English for Specific Purposes
(ESP), applying to the experience of the National Mining University and its
Department of Foreign Languages.

As teaching ESP is built on negotiating with learners at every stage of the
language course, the changes in EFL university courses are looked at from the
perspective of classroom interactions both between major agents of teaching/learning
process and the materials used through the course(s) that form a bridge to effective

real life communication.

Introduction

According to the National ESP Curriculum [1] designed on the basis of
findings of a Baseline Study ‘English for Specific Purposes (ESP) in Ukraine’ [2] and
recommended by the Ministry of Education and Science of Ukraine to be used as a
framework for university syllabuses design, the practical aim of university ESP
course is to develop students’ general and professionally-oriented communicative
language competences in English to allow them to communicate effectively in their

academic and professional environments; educational: to develop students’ general
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competences to foster their ability to self-evaluate; and to develop a capacity for
autonomous learning [1; 33].

The Curriculum lists the competences to be developed at level B2 in terms of
language and study skills, working language knowledge and socio-linguistic and
pragmatic competences put as learning objectives for a typical ESP/EFL university
course.

The exit proficiency level B2 was set as a target as it had been assumed that in
accordance with National school standard [3], school-leavers would have level B1+.
Unfortunately, the majority of the first-year students demonstrate language
proficiency level A2 on entry that has been proved by annual testing used for
streaming students in groups according to their levels. This fact can be explained by
the transition period, but at the same time it is rather challenging or impossible to
bring university students to B2 level within the limited hours allotted. Moreover, last
year the time allotted to the ESP course was shortened to one year, i.e. four modules
with 36 hours each, which caused a strong need to redesign ESP courses for

Bachelors and redraft content of the university Syllabuses.

Creating a culture of learning by interaction with university standards

Following the model proposed by the Curriculum, the university Syllabus ‘Foreign
Languages for Specific Purposes’ for Bachelor’s students [4], approved as a
university standard by the Scientific Council of the National Mining University,
contained five modules, each of which corresponded to the generic job-related skills
of students’ specialism areas trained in the university: Socialising in Academic and
Professional Environments, Obtaining and Processing Professionally-oriented
Information; Discussing Professionally-oriented Texts; Giving Presentations,
Communicating in Writing. In response to the latest changes mentioned above two
modules: Giving Presentations and Discussing Professionally-oriented Texts were
transformed in two blocks of one module Participating in Conferences and Meetings.
From our perspective, the names of the modules can be easily recognized as to their

content by any university and employer in case students will continue their education

76



in another local or foreign university, and/or while applying for a job by the
university graduates.

The Syllabus is distributed among the students or it can be accessed and
downloaded from the university portal. It contains information on the content of the
course, procedures of organising learning process both by teachers and students, the
detailed information on and requirements to assessment and evaluation procedures,
including self-assessment and self-evaluation. So, from the very beginning of their
study students are aware of the content, learning objectives and expected outcomes of
each module as well as of the specifications of the end-of-module tests (Portfolio
tasks and self-evaluation are included).

Thus, the Syllabus contributes to the creation culture of learning foreign
languages in the university with clearly identified responsibilities shared between the
main agents of teaching/learning process: teacher and students that helps learners to
accept responsibility for their learning.

From our perspective, the Syllabus is a good source for students to start
planning their own learning process and develop their learning strategies from the
very beginning of an ESP course/module that is within the cognitive and educational
aims of the course. Moreover, learning objectives given in the Syllabus, which are
based on the descriptors of language behaviour, can be used for students’ self-
assessment.

To provide consistency and transparency of the teaching/learning process the
postgraduate students follow the same procedure, using Educational and Professional
Programme (EPP) ‘Foreign Languages for Communication in Academic
Environment’ for Master’s Degree students and postgraduate students [5], who are
planning to carry out the research and write a dissertation. The EPP describes content
of the EAP university course, which encompasses four modules: obligatory one for
all postgraduate students: Foreign Language for Academic Purposes made up of two
blocks: Socialising in Academic Environment and Academic Writing, and Reading
and Processing Scientific and Technical Information; Academic Professionally-

oriented Writing; Exchange of Scientific and Professionally-oriented Information and

77



Mediation - for the postgraduate students, who will be taking the ‘candidate’s
minimum’ exam at the end of the course.

The university standard also gives special recommendations for materials
design to be based on the modern approaches to teaching/learning ESP such as
learner-centred, ‘learning by doing” (i.e. learning-centred approach) and
multidisciplinary task-based approach, that reflect the modern theories of

teaching/learning foreign languages.

Interaction with texts and resources

While developing materials and selecting texts for ESP courses, the language
teachers consult subject teachers on the content of the course to make it appropriate
to the students’ specialism and study areas. To make the process of learning English
close to real life all the specific communicative skills required by future professionals
and researchers in this or that area of study and typical situations they can found
themselves in future are agreed with subject teachers and young specialists, who have
experience of communicating with foreign professionals and researchers.

As the result of piloting materials designed for students specializing in Mining
Engineering, a team of teachers of the Foreign Languages Department made an
attempt to design an ESP coursebook which is consistent with the university ESP
Syllabus and appropriate for the needs of Engineering students, especially those who
are trained in Mining. Although the coursebook is being trialed now, some ideas it is
based on and classroom interaction patterns proposed to be used through the ESP
course may be of any interest to EFL university teachers.

The coursebook ‘English for Study and Work’ follows the modular structure of
the university Syllabus and covers [In-class Activities, Self-study Resources and
Grammar Review and Practice exercises, which are gathered in three separate parts.
Though the parts are seen as ‘a complex’, they can be used either integrated or
separately. The decision is taken by teachers and their students on the basis of

students’ needs analysis and their learning styles, and teaching preferences.
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Part 1 In-class Activities [6] contains five modules that cover the most
important job-related skills for an engineer and language skills to be used in academic
and specialism-related situations, which are identified in EQS and agreed with
subject teachers.

Each module implies integration of all language skills and includes eight units
(i.e. one unit per week) aimed at the development of a certain job-related skill. In
some cases it may integrate several job-related skills. Thus, all language skills
(reading, listening, speaking and writing) are developed within a module; however,
a module may be focused on some specific skill (eg. speaking: spoken interaction or
spoken production in modules Socialising in Academic and Professional
Environments, Discussing Professionally-oriented Texts and Giving Presentations
respectively). The last unit (Unit 8) is aimed at checking students’ progress and
contains the end-of-module test, which helps students to identify their gaps and lacks
in their learning, using key-answers in the section ‘Self-assessment’ in appropriate
module in Part II [7]. Self-assessment contributes to self-evaluation and helps
students to make their action plans for the coming tests and module(s).

Materials in each unit help to organise the teaching-learning process by
providing a path through various activities of working on the language to be learnt
and skills to be developed. As the result, students are engaged in a chain of
interacting activities, which involve reading texts, making notes, passing on
information obtained orally or in writing, exchanging information, participating in
discussions and debates, giving presentations etc.

The structure of each unit is clear and coherent, although rather flexible. Each
unit follows a model designed by the authors which starts with Focus on what is
going to be done in the unit and expected learning outcomes, 1.e. what students will
be able to do by the end of the unit. Such introduction to the unit provides
transparency and visibility of the learning process and helps students to take their
own responsibility for their learning.

The model of a unit/lesson consists of seven elements: Introduction (Focus

on the skills developed through unit and expected Qutcomes); Lead-in (preparatory
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activities such as brainstorming, mind-mapping or warming up activities); Input
(direct: a written or oral text(s) or indirect got from the text or a series of activities
done within a group); Content Focus (focus on skills and communication);
Language Focus (focus on vocabulary, functions, language forms etc.), Task (or
problem) which starts with the pre-task activities before the Input and finishes with
the post-task activities or free - transfer, and Follow-up, which is in most cases are a
series of post-task activities proposed for self-study. As the proposed model is cyclic
Follow-up and Lead-in are seen as bridges between the units. That is why
sometimes follow-up activities can be used as a lead-in for the coming Unit that is
dependent on the paces of learners [6; 17].

At the end of each module the Indicative Reading list of various materials and
sources including links to online sources and the Internet sites is given to be used for
further learning that engages students in interaction with additional resources and
promotes their autonomous learning.

Part II is a pack of self-study resources compiled from various sources with the
help of former students and subject teachers and recommended to be used by students
individually or in groups during their self-study. It is aimed at enhancing students’
job-related skills developed in the class and developing their study skills and
communicative language competences as well as cognitive skills and their own
learning strategies, including self-organisation that, from our perspective, will lead to
further independent and autonomous learning of graduates from the ESP course.

Each module of Part II ‘Self-study Resources’[7] 1is relevant to that in Part I as
it also follows modular organization, but all the resources are organised in sections,
each of which corresponds to the specific skill developed by future mining engineers
through the module.

Each section starts with the expected outcome(s) and includes a series of tasks
to be done within the section, which are based on input(s) made in class. Sometimes
students can find additional input texts with the tasks to practice this or that skill or to
develop their language knowledge. In general, supplementary texts for reading are

aimed at developing working knowledge in the area of specialization and/or raising
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students’ socio-cultural awareness of the countries and organizations they may find
themselves in future.

The authentic and original texts used for learning English in both parts are of
different genres and types. They are not limited to magazine and journal articles or
textbook chapters only, but cover a wide range of text genres a future engineer may
face in their daily practice (from warning signs and announcements to technical
reports). To provide a transition from low level on entry to higher one on exit the
texts are chosen from those that correspond to level A2 — B1 in module 1 and B2 and
B2+ in last modules.

The chain of tasks accompanying the texts is also designed for different levels.
Some tasks can be used for in-class activities, when there is a necessity or time
allows. A lot will depend on the pace of each student as well as needs and lacks. The
sections are used randomly as soon as a problem appears and/or the tasks may be
recommended by the teacher as an additional input and/or practice.

At the end of each module there is a section ‘Self-assessment’, which helps
students to check their progress by using the key-answers to the tasks and activities
done in the classroom, including the end-of-module test. The key-answers to the end-
of-module test are accompanied with the explanations and are seen as an additional
input. From our perspective, self-assessment activities may contribute to developing

students’ self-evaluation skills.

Task-based student-student interaction

As we consider task-based and learning-centred approaches the most effective ones,
different tasks are widely used in the English classroom. Typically the lesson or the
work on the unit starts with the lead-in activities done in groups or pairs. They
propose students to brainstorm of the topic of the lesson which can be a notion, a job-
related skill or a function and/or to draw a mind-map. In some units discussions are
used as a lead-in. In any case, the aim of this stage is to reveal what students already
know on the topic of the unit, find out their gaps and lacks and arrange a lesson based

on students’ needs by choosing relevant tasks given in the unit. Besides, such
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activities give students a possibility to exhibit their knowledge, describe their life
experience, share their ideas and opinions, being in a secure environment, and as the
result, to raise their interest to the topic of the class.

Before the Input, there are usually pre-task activities, which main aim is to
tune students to the text to be used as an input and to benchmark where students were
at the beginning of the task as well as to engage students in fulfilling the task or
solving a problem. Prediction and guessing tasks are widely used for this purpose.

The task itself 1s aimed at developing students’ specific skills or strategies so
that they can transfer the skills to other learning situations. The skills developed in
the tasks are usually integrated and close to real life communication.

Language or communication practice (Content Focus or Language Focus)
usually controlled by teacher is a series of tasks and/or activities aimed at developing
specific language and skills necessary for authentic communication. In most cases
these activities or tasks integrate the four skills of speaking, listening, reading and
writing. The tasks and activities are designed to provide repetition of language
structures, vocabulary, functional exponents, communicative skills etc. that is from
our perspective, will prepare students to use the language in unpredictable situation in
future. Sorting, classifying, filling-in gaps and worksheets, sequencing etc. are used
widely as a controlled practice. At this stage students’ pair-work and group-work are
in common use.

Output task(s) mentioned above as Follow-up is a series of tasks which will
bring all have been learnt during a class together and may be often a written task
rather time-consuming and done at home or a simulation and/or role-play. Much is
dependent on the job-related skill developed in the unit or during a lesson.

Pair-work, group-work and whole-group work are widely used to make
students’ classroom interaction closer to real life communication and encourage
cooperation and collaboration between the students.

To bridge the gap between language study and language use students are often
involved in project work. Projects on various topics are done in teams that allow

students to build their constructive knowledge of the topic under the research by
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communicating and collaborating and interacting with each other and different

resources.

Teacher-student interaction

As it was mentioned above, the role and responsibilities of foreign language teacher
are clearly identified in the university Syllabus, among which managing the process
of learning English by creating culture of learning and catering teaching process to a
variety of learning styles. Being the most available resource for students, EFL
teacher is no more the major inputter, but rather a facilitator, motivator, inspirer,
advisor, resource provider, learning strategy developer, observer, consultant and
monitor, evaluator and feedback provider, negotiator etc.

To stimulate open discussions and exchange of ideas and opinions teachers
strive to create friendly and secure atmosphere, choose topics interesting and relevant
to their students and their study and specialism area, promote collaboration and
cooperation as well as reflection by asking provoking thinking questions and
engaging students in the process of critical thinking and learning. In such classrooms
students learn to talk or write by talking or writing to learn, i.e. get a loop input,
where ‘LOOP is carried by the process but the process is also part of the content’ [9;
13].

As the specific nature of ESP course design is negotiating with students on
their needs and resources to be used at every stage of the course [10; 14, 74],
the ESP university course has built-in feedback channels used through the course
for continuous students’ needs analysis in order to find out their gaps and lacks to
be filled in with the appropriate materials, resources and tasks.

To choose and/or design tasks is one of the teacher’s responsibility as well as
giving feedback and evaluation. To give appropriate feedback teachers are involved
in evaluation of teaching and learning process, i.e. how well was teaching/learning
through the module/course, how well were materials and how effective were needs
analysis. Evaluation both formative and summative facilitates in time decision-

making on the improvement of the course and teaching.
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Students’ Portfolio tasks and reflective assignments, in which students
describe their learning experience during a module/course are very helpful both for
students and teachers, though only a little number of teachers use them. Reflection on
the learning experience helps students to self-evaluate their learning and teachers to
receive feedback on their teaching and find gaps and lacks of their students’ language
proficiency as well as in their teaching practice.

Appropriate negotiating with students and feedback contributes to evaluation of
the course and facilitates introducing in-time changes in order to raise students’

motivation to learning English and effectiveness of the language learning process.

Extra-curricular interaction as real life communication

To provide opportunities for interaction and communicating in English the special
attention is paid to meetings with and workshops provided by native speakers and
foreign specialists in the area of study. Thus, real life communication in English
contributes to students’ self-evaluation and raises their motivation to further learning
English.

International Forum of students organized annually by the Department is a good
opportunity for students to see the outcomes of the ESP course in action while giving
presentations, participating in discussions and socialising with foreign students.

The analysis of the students’ success in communication with foreigners helps
EFL teachers to evaluate the ESP course designed, make any changes if necessary,

update the materials used through the course etc.

Conclusions

The experience of the National Mining University demonstrates an evidence of
positive changes in teaching/learning ESP, which are in consistence with
international trends in learning foreign languages, although, there are some
challenges caused by shortening the time allotted to the obligatory ESP university

course and low language proficiency level of students on entry. To overcome these
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challenges it is necessary to redesign ESP courses and/or to introduce additional
language courses.

Classroom interaction is seen as a cognitive process forming a bridge between
learning objectives and the outcomes of the course. It includes both interaction
between major agents of the teaching/learning process and the materials and
resources, including e-resources. Online resources are mostly used during self-study
and recommended for autonomous learning.

Materials developed at the Department of Foreign Languages are taken from
real life, and promote co-operation and collaboration between the students that
enhance their interaction in the situations and tasks close to real life communication.

The role of a teacher is changing, though there is still lack of knowledge of
effective assessment and quality assurance procedures that are recognized and can be
measured against international standards.

Partnerships with foreign universities as well as CPD courses for ESP teachers
may help Ukrainian teachers to enhance their EFL teaching and contribute to
academic mobility of students, university graduates and researchers.
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2.13 Teopernko-mMeToa0JI0TiYHI 3acaan (GopMyBaHHA HABHMKIB MNpodeciiHOro
CHIJIKYBAHHS HAYKOBO-TEXHIYHOI TEMATHKH MAaiOyTHIiX IepekjagadiB y Xoxui
BUBYEeHHS Kypcy «TepmiHoJiorisi 0CHOBHOI iHO3eMHOI MOBH (aHIJIICHKOI)»
H.II. binnenko Jloyeum kagheopu nepexnady ma ninegicmuxu,
Jninponemposcoruii ynigepcumem imeni Anobghpeoa Hobens,
Ykpaina
HaBuanns wmaiiOyTHIX TmepekiajadiB HaBUKaM MpoQeciiHOrO CHIJIKyBaHHA Ha
HAyKOBO-TEXHIYHI TEMH y XOJIl BUBYEHHS Kypcy « TepMiHOJIOTisI OCHOBHOI 1HO3€MHO1
MOBHU (QHIJIIACHKOI)» Mae BEIMKE 3HA4YEHHsS y cdepl OBOJIOAIHHSA KOMILIEKCHUMHU
BMIHHSIMM  1HIIUX BHUAIB MOBJICHHEBOI [ISUIBHOCTI: YHUTAHHSAM, MHCHBMOM Ta
aylifoBaHHSM. BUBUYEHHS KOJHOTO MOBHOTO SIBUINIA HEMOXXJIWBE 0€3 MPaBHIBHOTO
dhopMyIIFOBaHHS HAyKOBHMX IMJAXOAIB Ta ONTUMAJbHHUX TEOPETHKO-METOI0JIOTIIHUX
3acajl 10 BUBYCHHS AUCIUILTIHH.

Merta crarTi — npoaHaii3yBaTh OCHOBHI T€OPETHUKO-METOOJIOTIUHI 3acaau
dbopmyBaHHS HABUKIB npodeciitHoro CHUIKyBaHHS HAyKOBO-TEXHIYHOT
HAIpPaBJICHOCTI MaWOyTHIX TMepeKjagadyiB 3 TOYKHM 30py BHUBUEHHS KypcCy
«TepMmiHONOTiI  OCHOBHOI 1HO3EMHOi MOBHM  (QHTJIHACBKOT)».  AKTYalbHICTb
JTOCIIDKEHHSI 0OYMOBIIFOETBCA CYYaCHHUM IHTEPECOM JI0 TEPMIHOJOTI SK MOJIOIO01
(b1T0IOTIYHOT AUCIUILIIHA, a TaKoX OOOB’SI3KOBICTIO 11 BHUBYCHHS HE TUIBKH
daxoBUMH BHINMMH HaBYAIBHUMH 3aKjaJaMH, a 1 BY3bKOCIHEIIaTi30BaHUMH
yCTaHOBaMH.

“TepMIHOIOTISI OCHOBHOT 1HO36MHOT MOBH™~ HAJIEKUTh JI0 TUX JIHIBICTUYHHUX
JTUCLUIUIIH, SKI JomomararoTh (QopMmyBatu (axiBLiB y Trainy3i TIepekiany,
BUCBITJIIOIOTH MPOOJIEMU TEPMIHY Ta TEPMIHOJIOTI] HA OCHOBI Cy4aCHUX JIOCIHIIKEHb
JIHTBICTUYHOI Haykd. “TepMiHOJIOTiISI OCHOBHOI 1HO3€MHOI MOBHU~ € 0a30BOIO
JTUCIUIUTIHOIO JUIsl HaBYaHHS CTYACHTIB MpoOjieMaM MepeKyiaay 1 MOMIMPEHHS iX
3HaHb 3 JIGKCMYHUX pPECypciB 1HO3EMHOi (aHIJIHACBbKOI) MOBH, HpodeciiiHoro
BUKOPHUCTAHHS CJIOBHUKIB Y MPOIIECI MEPEKIIay.

VY nenaroriuHid Hayui (OpMyBaHHS MOBJIICHHEBUX HABHKIB TPAKTYETHCS

MEPEBAXKHO SIK MPOLEC CTAHOBJIEHHSI OCOOMUCTOCTI CTYAEHTA MiJ BIUIMBOM CYyKYIHOCTI
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neBHUX (aktopiB. Cruparoyuch Ha TaKy IHTEpIpeTanilo (popMyBaHHS, PO3IISIAEMO
HOro sIK PpO3BUTOK YCIET CTPYKTypU KyJIbTYypu MNpodeciiHOro CHiIKYyBaHHS
MaiOytHboro  (axiBig. Opranizamis npouecy ¢GopMmyBaHHS — TpodeciiiHOro
CHUIKYBaHHS  HAyKOBO-TEXHIYHOTO  HAMPSMKY  CTYJEHTIB  MEPEKIaJaIbKoro
BIIJIIJIEHHST TOTpedye BUOOPY TEOPETUKO-METOMOJOTIUHOI CTpaTerii 'y BUIVISII
oHOro ab0 KUTBKOX MIAXOJIB 10 BUpIIMIEHHS MpoOieMu nociimkeHHs. HaiOinbi
MPOAYKTUBHUM BBaYKa€EMO CHUCTEMHUH, 0COOHCTICHO-30PIEHTOBAHUI 1
KOMYHIKaTUBHUN MiAXOAW B OpraHiyHOMY MO€AHAaHHI. CUCTEMHUH MIAXIJ CHpHSIE
OBOJIOJIHHIO TEPMIHOJOTIYHOI JIEKCHUKH, DPOOUTh MOXIWBHM OOTPYHTYBaHHS 1
PO3pOOKY METH, MPHUHIIUITIB, METOMIB Ta 3aco0iB Tporecy (HopMyBaHHS KYyJIbTypU
npodeciitHoro cniakyBaHHsA. KoMmyHIKaTUBHMI MiAXiJT y CBOK 4epry 3adesrneuye
NPAKTUYHY peani3aiilo Ha0yTUX 3HaHb, a OCOOMCTICHO-30pIEHTOBaHUH Mependavae
CTaBJIEHHS J0 CTYJEHTa K YHIKaJIbHOI OCOOMCTOCTI Ta OOOB’SI3KOBE BpaxXyBaHHS
MOro eMOLIiHUX 1 BOJBOBUX 3A10HOCTEN, BU3HAHHS PIBHOMPABHOCTI YCIX MapTHEPIB
1O CITJIKYBaHHIO.

Meroro gucuumiiag  “TepMiHOJIOTISE OCHOBHOI 1HO3EMHOI MOBH~ €
PO3IIMPEHHS 3HAaHb CTYJICHTIB B 00JIACTI JICKCUKH 1HO3EMHOT MOBH, SIKA BUBYAETHCS,
TOMY IO TEPMIHOJIOTiSI € TOJOBHOIO CKJIaJ0BOI0 YAaCTHMHOKO JIEKCHKH aHTJIHACHKOI
JITEPATYpHOI MOBH, IO € BAXJIMBUM JUJIl BHCOKOKBaJl()IKOBAHOTO MaiOyTHBOIO
nepekiaaayda. Takoxk, BUBYECHHS JUCITUTUTIHYU Tiependayae 03HAMOMIICHHS CTYICHTIB 3
TEOPIEI0 TEPMiHY, CTAaTyCOM TEPMIHOJIOTII SK OCOOJIMBOIO PO3JLTY JIHTBICTUKH,
CYTHICTIO METOJIB 1 MPUHOMIB, 5IKI BUKOPUCTOBYIOTHCS JIIHI'BICTAMH, CIIE€LIANIICTaMU
pI3HUX Taly3ed 3HaHb MPU CTBOPCHHI TEPMIHIB, MOTJIMOJICHHS 3HaHb CTYACHTIB B
00JacTl JIEKCUKOJIOrIi, CTHJIICTUKH, IpamMaTHKH, Jekcukorpadii ta iH. OcoOnuBe
HAyYKOBE BUBYEHHSI CJIOBOTBOPYMX Ta IHIIUX MOKJIMBOCTEH aHINIIMCBKOI MOBH Y
3B’SI3Ky 3 MEBHUMH 3aJladyaMu, SIKI BCTAlOTh MEpe] HUM IMpU BUPILMICHHI 3aBJaHb
TEPMIHOJIOTIYHOI HOMIHALII Ta HOpMai3alli, CIpUsA€ MiABUILIEHHIO KYJIbTypH
npodeciitHoi MOBH.

B mpotieci 0cBO€HHSI KypCy CTYACHTH MPAIIOIOTh 3 TEKCTaMH, sIKi HaJIeXaThb 70

PI3HUX JAMCKYPCIB, B IKUX BUKOPHUCTOBYIOTHCS TEPMiHU, AHIJIO-POCIIICBKUMHU, aHTJIO-
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YKpPalHCBKMMH CJIOBHHUKAaMHU 3 €KOHOMIKHM, O13HECy, JIHIBICTHUKH, CIOBHUKAMHU
CKOpPOYEHb, KOMOTHATOPHUMHU CIOBHUKAMHU Ta 1H.

VY4boBuii MaTepiaJl 3 TEPMIHOJIOTIT aHIMIINCBKOI MOBHM mependayae
nocnioBHe (GOpPMyBaHHS MOBJIEHHEBUX HABUKIB 1O TEMAaTUYHUM IIMKJIaM,
MOYMHAIOYM 3 TIOIIYKY TEPMIHIB y TEKCTaX 1 3aKIHUYIOYM IMEPEKJIaJOM BEIUKHUX 10
00cAry TEKCTIB HAyKOBO-TEXHIYHOI TEMAaTHUKN HAa YKPaiHCbKY MOBY. Y XOJ1 BUBUYEHHS
Kypcy «TepmiHoOriss OCHOBHOI 1HO3€MHOI MOBH (QHTJIHCBKOI)» CTYyACHTH
3HAMOMJIATbCA 3 TakuMu Temamu, sk «[lonsrrs Tepminy», «Tepmin Ta
HOoMeHKnatypa», «Kmacudikamiss  tepmiHiB», «TepMiHOMOTIYHI  cHCTEMU,
«Crnenudika TepMIHOJOTIYHOT HOMIHAIDY, «JIeKCHKO-ceMaHTHYHI TIPOILIECH B
TEepPMIHOJIOT11», «OCco0IMBOCTI Mepekaay TepMiHiBy, «[IpodieMu TepMiHOTBOPEHHS
Ha YkpaiHi», «HOBITHI TeHJEHIT B TEpMIHOTBOpPEeHHI» Ta 1H. Ha mpakTuyHmX
3aHATTAX MaHOyTHI mepekiazgavyl BYAThCA BIAPIZHATA TEPMIHM BiJ I1HIIUX CIIB
IIMPOKOTO 3aCTOCYBaHHS, a TAaKOX BiJ HOMEHKJIATYPH, TOCIIDKYIOTh CTPYKTYpY Ta
(GyHKIIOHYBaHHS TEPMIHIB B TEPMIHOCUCTEMI, aHAJI3YIOTh HAYKOBO-TEXHIUHI TEKCTU
3 TOYKU 30py iX NPUHAIEKHOCTI 10 Tiei ab0 1HIIOI TEPMIHOJOTIYHOI CHUCTEMH,
OTPUMYIOTh HABHUKHU TEPEKJIaly HAyKOBO-TEXHIYHMX TEKCTIB, a TaKOX pPOOOTH 3
PI3HUMH CIIOBHMKaMHU. BHKOpUCTaHHS TEpPMIHOJOTIYHUX OJUHUIL MO TeMaM
MiTOTOBIIOE CTYJEHTIB 10 J1aJOTIYHOTO Ta MOHOJIOTIYHOTO MOBJICHHS Ha OKPEMY
HAyKOBO-TEXHIYHY TEMATHKY.

MetoauyHi MOCIOHUKHM Ta MaTepialid, ikl BUKOPUCTOBYIOThCS B y4OOBOMY
MPOIIEC], CKIANAIOThCI 3 PI3HUX JIEKCUYHUX, & TaKOX JIEKCUKO-IpaMaTUYHUX
3aBlaHb, IO CHPUSIIOTH PO3YMIHHIO CTYAEHTAMH SIK 3arajbHOro 3MICTYy, TaK 1
netanbHOl 1HGopManii. ba3oBuMHM MarepiajaMu TaKOXX € aBTEHTHYHI TEKCTH
HAyKOBOI Ta TEXHIYHOI TEMAaTHWIIN, a CaMe€ aHOTaIlli, pereH3ii, 1IHCTPYKIIii, HayKOBi
CTaTTl Ta MaTeHTH. 3HAYHA YAaCTHHA BIPAB, MPEJCTABICHUX Y KYypCl TEPMIHOJIOTII,
BUKOPUCTOBYETHCSI I  PO3BUTKY  KOMYHIKAIii: TMOMIyK Ta  TEPeKiIan
TEPMIHOJIOTIYHHMX CJIOBOCIIOYY€Hb, CKJIQIaHHS ITUTaHb Ta PI3HUX THIIIB BiAMOBIACH,
3aBJaHHS Ha TMOIIYK CHHOHIMIB a00 aHTOHIMIB, BUKOPUCTaHHS pI3HUX BU/IB

nepekianay. Take riauOOKe 3aHypeHHS B 1HIIOMOBHE MNpoQeciiiHe CepeoBUIIE
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CTBOPIOE CIIPUSTIMBI YMOBH JJIA TMiABUINCHHS X MOTHBAIli /0 HAaBYaHHSI, 0
HaWKpaIioro ormaHyBaHHS CBOIM MaOyTHIM (paxom.

Opranizaiiss poOOTH MO TEMAaTHYHUM IMKJIAM Tepeadadae MOCiOBHE
dbopMyBaHHS HaBUKIB BHUKOPHCTAHHS TEPMIHOJOTIYHUX OJWHHIIL Y MOBJICHHI, IO
cripusic  €(PEeKTUBHOMY OBOJIOJIIHHIO MalOyTHIMH  (axiBIsiMu  TpodeciiHum
CHUIKYBaHHSAM HAayKOBO-TEXHIYHOIO HANpsIMKy, a TaKOX pO3BUBA€E BMIHHSA
BUKOPUCTOBYBATH JIEKCUKY TEPMIHOJIOTTYHOTO XapakTepy B YCHii MoBi. TpeHyBanbHi
BIIPAaBU aKTUBI3YIOTh OKPEMUI MOBJIEHHEBUIN Martepiai, OPMYIOTh TOTOBHICTh BECTH
Oecimy, B pe3yibTaTi CTYACHTH OTPUMYIOTh HABUKHA MOHOJIOTIYHOTO Ta JIJIOTTYHOTO
MOBJICHHSI HAyKOBO-TEXHIYHOI HampasieHocTi. Ilicnsi 3aBepiieHHs BUBYEHHS
JUCLUIUTIHM MaliOyTHI (paxiBI[l aKTUBHO BUKOPHUCTOBYIOTh METOAM 1 MPUMOMH, SIKI
3aCTOCOBaHI y KypCi TEpMIHOJIOTIi; PO3yMIIOTh JIEKCUKO-CEMAaHTHUYHI SBHUIINA, IO
BUHHMKAIOTh Y TIPOIIECI ICHYBaHHS TePMiHY (TEpMIiHOJIOT13aIlisl, JETEPMIHOJIOTI3allisl Ta
TPaHCTEPMIHOJIOT13a1l1s), 3HAIOTh JEKCUKY 1HIIOMOBHOI'O MOXOJDKEHHS, KA CKJIaJae
BEJIMKY Tajdy3b IHTEPHAIIOHATBHOT JIEKCHKH, HAyKOBl Je(diHIIl KIIOYOBUX
JIHTBICTUYHUX 1 NEpeKIalalbKuX TEPMiHIB (MOPQOJIOTisl, CUHTAKCUC, MPOMO3UIIiS,
miIMeT, TPHUCYAOK, Y3TO/PKCHHS, aJeKBaTHICTh, €KBIBAJICHTHICTh Ta 1H.), BMIIOThH
BUKOPUCTOBYBATH TEPMIHH, 110 HAJEXKATh JO PI3HUX JUCKYPCIB aHTIIHCHKOI MOBH, a
TaKOX MPAIFOBATH 31 CIIOBHUKAMH Pi3HUX THITIB.

TakuM YMHOM, BHBYEHHS TEPMIHOJIOTII OCHOBHOi 1HO3€MHOI MOBHU
(aHIJIHCHKOI), BUKOPUCTAHHS TEKCTIB HAYKOBO-TEXHIYHOI TEMATHUKH € BaXKIMBUM
3ac000M TOrNMHUONEHHA 1 PO3MMUpPEHHA (AaXOBUX 3HAHb, HEOOXITHOI YMOBOIO
dbopMyBaHHS HaBUKIB mMpodeciiHOro CHiIKyBaHHS MaMOyTHIX IepeKIaiadiB.
3aBasky 4iTKOI OoOpaHOi cTpaTterii, sika 0a3yeTbCsd Ha TEOPETUKO-METOAO0JIOTTYHUX
MiIX0/1aX TaKuX, SIK CHCTEMHHUM, OCOOMCTICHO-30PI€EHTOBAHHMH 1 KOMYHIKAaTUBHUU B
OpraHiYHOMY iX MO€AHAHHI, BABYEHHS KypPCY TEPMIHOJIOT1i OCHOBHOI 1HO3€MHOI MOBH
CTa€ MAaKCUMAJIbHO €()EKTHUBHUM.
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2.14 BUKkOpUCTAHHSA iIHTEPAKTUBHUX TEXHOJIOTi Y HABYAHHI iIHO3¢MHOI MOBH
€.B. I'punenko  Buxnaoau, /lepocasnuii BH3  «Hayionanvnuti  2ipnuuuti
yHigepcumempy, /[Hinponempogcvk, Ykpaina

TenepimHe cTaHOBHILE Yy BUBUEHHI 1HO3EMHUX MOB y BHUILIUX HaBUAJIbHHUX 3aKJajax
MOB’SI3aHE 3 LUIUM PSAAOM MpoOJeM, MOB’SI3aHUX 3 30BHIIIHIMU Ta BHYTPIIIHIMU
dakTopamu, SIK TO HEIOCTaTHS MOBHA MIATOTOBKA CTYJ/EHTIB, SIKi HEI[0JIaBHO
OPUMIILIM 3 JIaB CEpeHIX HABUYaJIbHUX 3aKjajiB, HEJIOCTaTHS TEXHIYHA OCHACTKAa,
HEJOCTATHICTh Y4OOBOI'O 4Yacy y HaBaHTAKCHHI JUIsI BUBYAHHS 1HO3EMHHX MOB. 3
BHYTpIIIHIX (PaKTOpiB MOTPIOHO TMEpEeTIuUTA HACTYIHI: cinabka MOTHBAIlA Y
HAaBYaHHI 1HO3EMHUX MOB, HEJIOCTATHIM PO3BUTOK KOMYHIKATUBHMX HAaBUYOK,
HEJOCTaTHS IUCLUUILIIHOBAHICTh Yy caMOOCBITI. Came ToMy 0c00JIMBY yBary noTpioHO
NPUIIIATH 1HTEPAKTUBHUM TEXHOJIOTiSIM HA 3aHATTAX. IX BUKOPUCTAHHS J0IIOMArae
aKTUBYBATH  BIATBOPUTH  KOMQOPTHI ~ yMOBM  HABYaHHSA,  CTUMYJIIOBATU
BiJIMOBIATBHICTh, KpUTUYHE MHUCIICHHSI Ta CIIUIKYBaHHS CTYJICHTIB. Y IIbOMY IpoIIeci
OOWJBI CTOPOHH, BHUKJIAaJau Ta CTYACHT, SIBJISIOTHCS PIBHONPABHUMH AaKTUBHUMU
cy0’ekTaMu, ajie BUKJIQIa4 1€ OPraHi3aTop 1 ToMy, 1€ HaKjIaJa€e Ha HbOTO JI0JaTKOBE
HaBaHTaxeHHsA. [lpm 1boMy Tpeba BIAMOBHUTHCS Big  JOMIHYBaHHS Y

KOMYHIKaTUBHOMY IPOLIEC], IK BUKJIaJauy TaK 1 CTyACHTY.
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Buxopuctanas 1HTEpaKTUBHUX TEXHOJOTIH TOBHHHO OyTH po3moyaTo 3
npoctux (GopM 1 WTH y HAmpsIMKY MOJAIbIIOI YCKJIAJIHEHOCTI, BiJ BUKOPUCTAHHS
OKpPEMHUX POJHOBUX, ITPOBUX EJIEMEHTIB JO CKJIAJHUX B3a€EMOJII0YUX 3axojiB. 1o
IHTEPAKTUBHUX TEXHOJOTIA Yy HaBYaHHI MOXJIMBO BIJIHECTH HACTyMHHI ¢opMu
B3a€EMOJIIl Ta KOMYHIKAIlli: pOJBOBI IrPHU, METOJ IPOCKTIB, MO3KOBUU IITYpM,
KPUTUYHE OOrOBOPEHHS, KOMYHIKaTUBHO-IICUXOJIOTTYHI MPAKTUKYMH Ta 1HOI. Yci i
METOJIA JIOTIOMAaraloTh 30araTuTu HaBYaJIbLHUHN TIPOIIEC.

Ao  po3rnasaatv  JIeTalibHIlIe, TO BUKOPUCTaHHS  POJILOBUX  1rOp
YPI3HOMAHITHIOE CHUIKYBaHHS, HAJa€ MOXJIMBICTH OyTH CaMOCTIMHMM Ta OUIbII
BrieBHEHUM. [lpu posiboBHX irpax JIErKO KOpEryBaTd MOBJICHHEBUH TMpOIIEC,
IMITpOBi3yBaTu. BUKOpUCTaHHA METOAY IPOEKTIB CTUMYJIIOE€ CTyAEHTa 30uUpaTH yci
OTpMMaHiI 3HAHHSA, BJIOCKOHAJIOBATH JIOCHIHHIIBKY aAKTUBHICTh, I1JBHUIILYE
BMOTHBOBAHICTh, OCKUIBKM MOBa Yy IIbOMY BHUIAJKy € HE METOI, a 3aco0oM
nisibHOCTI. HaBiTh HalicnaOKinn CTyJEHTY MaloTh MOXIIMBICTb BUKOHYBAaTH OKpEMi
3aBJaHHS HA JOCTYITHOMY PiBHI. Y MIACYMKY poOOTa Ta BHECOK KOKHOTO CTyACHTa
OLIHIOIOTHCS BHUKIagadeM. He MeHII 3HAYHHM BHECOK Ma€ METOI MO3KOBOTO
mTypMy. BUKOPUCTOBYIOUM ITUH METOJ CTYJCHT Ma€ MOKJIUBICTh BUCJIOBUTH CBOIO
JTyMKY, Ha0yTH BIIEBHEHOCTI, HAaJIaTH KBABOCTI CBOil MOBI.

[TimBoasTuM MiACYMOK MOMJIMBO TMIAKPECIUTH, MO0 1HTEPAKTHUBHI TEXHOJOTil
BUMAaraloTh BiJl CTyJeHTa OYTH aKTHUBHUM, BMUIMM Y KOMYHIKalliiHIN Ta
IHTENEeKTYaJIbHIN JisNIbHOCTI. BojHO4Yac, 11e ypi3HOMaHITHIOE HAaBUAJIbLHUM IPOIIEC,

CTBOPIOE YMOBH JUIsl HOTO BJOCKOHAJIEHHS.

2.15 TexHika megaroriyHoOro CMiJIKyBAHHA

JI.A. 3aika Cmapwuti suxnaoay, /lepocasnuii BH3 «Hayionanvnuu 2ipHuuui
VHigepcumemy, /[Hinponempo8covk, Ykpaina

[lemaroriuyde cminkyBaHHS — Iie¢ TpodeciiiHe CHUIKyBaHHS BHKJIajada 3 ycima

y4aCHUKAMHU  HAaBYAJIbHO-BUXOBHOI'O  TIPOIIECY, CHOPsIMOBAaHE Ha  CTBOPECHHS

ONITUMAJIbHUX YMOB IJIA SHiﬁCHeHHH MCTH,3aBJaHb BUXOBAHH:A 1 HaBYaHHS. Ky.]'[bTypa

92



NEJarorigyHoOr0 CIUIKYBaHHS BKJIIOYAE 3arajibHy KyJIbTYypy JIOJWHHU, TCHXOJIOTO-
NeJaroriyii 3HaHHSA, YMIHHS Ta HaBUYKH, BIJIMOBIAHUN €MOIIMHUNA HAcTpik 1
CIIPSIMOBAHICTh BHUKJIaJaya Ha e(EeKTUBHY MdisUIbHICTh. ETanum mnemaroriyHoro
CIUIKYBaHHS BKJIIOYAIOTh: MOJICTIOBAHHS MalOyTHBOTO CHUIKYBaHHS,ITOYAaTOK
B3a€EMO/Iii, KOPEKIis ¥ yTOUYHEHHS NPUHOMIB BIUIMBY, BepOajbHE Ta HEBepOaIbHE
CHUIKYBaHHS, KEpPYBaHHS CHUIKYBAaHHSM 1 KOpPEKUIsA, aHali3 3J1MCHEHOI CHCTEMH
CHUIKYBaHHS, MOJEIIOBAaHHS MaiOyTHROI MisIbHOCTI. DYHKINT TeAarorivHoro
CHUIKYBaHHS BKJIIOYAIOTh: 1H(pOopMaIIiHO-KOMYHIKAaTHBHI, peryisinHo-
KOMYHIKaTHBHI (pETyJIOBaHHS TIOBEIIHKH), a(EeKTUBHO-KOMYHIKaIiiHI (BIUIMB
eMOIIIH).

Ctunp MenaroriyHoOro CHUIKYBaHHS — 1€ MPOSIB MENaroriyHoi TeXHIKHA (
METOAMKH) Yy B3aeMHHaX. BiH 3aleXuTh BIJ OCOOMCTHX SKOCTEH, 3arajabHOl
KYJIbTYypH, NMpodeciiiHol KOMIIeTeHIIll, negaroriynoi iHTyinli. CTwib meaaroriyHoro
CHUIKYBaHHA MOXe€ OyTH KIacHU(pIKOBAHMM HACTYIIHHUM YHWHOM: JE€MOKPATUYHMIA,
aBTOpPUTApPHUH, JTIOepaTbHUM, 3MIIIIaHUN, a00 — aKTUBHO-TIO3UTUBHUM, CUTYaTHBHUH,
IMACUBHO-TIO3UTUBHUH, IACUBHO-HETAaTUBHUN, AKTUBHO-HETAaTUBHUN.

[Temaroriyauii TakT (HOpMa MPOSIBY MOPAJIBHOCTI B CIUIKYBaHHI) — 11 hopma
(GYHKIIOHYBaHHSI TEJAroriyHoi €TWKH, HOpMa MOpajbHOI IMOBEIIHKH BHUKJIAJaya.
BumMorn menarorivHOro TakTy HACTyNHi: MakCUMyM iH(opmalii Ipo MeaaroriyxHy
CUTYyaIlil0, YMIHHS OI[IHIOBATH CHTYallll0, ypaxyBaHHSA XapakTepy B3aeMOJIH,
0COOJIMBOCTEH CTY/AEHTIB, O0'€KTMBHI U CyO'€eKTHMBHI OOCTaBUHH, IepeaOauYeHHS
e(PeKTUBHOCTI pe3yJibTaTy Ta HACJIJIKIB BIUIUBY, BUTPUMKA, 00'€KTUBHICTb, TyMaHI3M,
neJaroriyHuii  onTuMmizM. BuMoru [0 KyJbTypH MEJaroriyHoro CHIJIKYBaHHS:
JOTPUMYBATHUCS MEIaroriyHol €TUKU,0yTH TOTOBUM JI0 J1aJIOTy 31 CTYy/I€HTOM B Oy/ib-
akiid curyanii. [IpaBuna chijgkyBaHHS: €IHICTH CJIOBa 1 CIpaBW, BUMOTJHUBICTH JO
cebe Ta IHIIMX YYaCHHKIB CITUIKyBaHHS, II€JaroridyHa BiAMOBIIAIbHICTh, YyBara,
YYWHICTh,TEPITIHHSI, HAIMOJETINBICTh, CaMOaHai3 €(QEKTUBHOCTI IEIaroriyHOrO
BIUTUBY, CaMOKPUTHUYHICTh, YMIHHA BUIIPABISATH BIAacHI NOMMIKH. s
BJOCKOHQJICHHSI ~ KYJbTYpPU CIJIKYBaHHS  HEOOXIJHO: BHUBYaTH  IICHUXOJIOTO-

NeJaroriuny JiTepaTrypy, pPO3BUBaTH I€JaroriyHi,KOMyHIKaTHBHI Ta OpaTOPCHKI
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3M10HOCTI, YAOCKOHAIIOBATH 3arajibHy KyJbTypy. B OCHOBI CTOCYHKIB BHKIJIajgada i
CTy/ICHTa Ha 3aHATTI Ma€ OYTH IUTICHUHN MOTJIS BUKJIaJadya Ha OCOOUCTICTh CTyACHTA
3 yciMa Horo SIKOCTAMM Ta NoTpedamMu, LUIsAMUA ¥ OakaHHSAMHM Ta 30yAyBaTH CBOI
CTOCYHKH HE€ TIIbKHM SIK BHKJIagad — CTYJCHT, a IK OCOOHCTICTh — OCOOMCTICTh, HE
OOMEXYyIOUM CIUIKYBaHHS 3 HHUM CBOIMHM IOCaJOBUMH 000B'si3kamMu. CTOCYHKH
BUKJIa/lauya 13 CTyJCHTAMU HA 3aHATTSIX MOBUHHI XapaKTEpU3yBaTUCA K CIIBIpalls
OJIHOAYMIIIB Yy CHOpaBli PO3BUTKY ¥ BIJHOBIEHHS, IO TPYHTYETHbCS Ha JUIOBIH
n00po3uuIKBIN arMocdepi, MmoBa3i A0 OCOOMCTOCTI CTYJIEHTa, YBaszl HE TUIBKU O
pe3yibTaTiB MOro HaBYaldbHOI JISJIBHOCTI, ajge W J0 HOro BHYTPIIIHBOIO CBITY,
nepekuBaHb, SKi BIH BiguyBae B HaBuyaHHI. OTxe, Tepiia yMoBa IIiJBUIICHHS
e(EeKTUBHOCT1 3aHATTS — L€ B3aEMUHU CIIBIpALll, HA OCHOBI SIKMX 3aHATTA Mae
OynyBaTucs. [[pyroro yMOBOIO € TIEPETBOPEHHS 3aHSTTS B «3aHATTA PO3BUTKY.
Po3BuBanbHe 3aHATTA BUKIAga4 Mae OyJyBaTH K MPOIEC KOJEKTHBHOI IMparl
CTYJEHTIB — IiJI KEPIBHUIITBOM BHKJaJada Ta 3 YITKOO CHUCTEMOIO OpraHi3aiiii.
Buknamau Buctynae He sK (QaxiBelp, SKHH TEepelae CTyJeHTaM HaBUYaJIbHY
iHopMallito, a SK OpraHizaTop HaBYaJIbLHOTO MPOLECY, KEPIBHUK CaMOCTIHHOT
TISUTBHOCT1 CTYJICHTIB, SIKMM Jomomarae W miaTpumye ctyneHtiB. lle mae Oytu
3aHSTTS, HA IKOMY TOJIOBHUM € CTYJIEHT, HaBYajbHa JISUIBHICTH AKOTO 00 aKTHUBHO
CIpsiIMOBaHa Ha OCBITY Ta (OpMyBaHHSI CBO€1 OCOOMCTOCTI, a HAWTOJOBHILIUM Il
MOTHBOM € HaBYAJIbHO-TII3HABAIBHUN MOTHB. BuKIamay, sKui OpraHizye Take
3aHSTTA,IIOBUHEH PO3YMITH, 110 MOTO CTYACHT — II€ HE TOM, KOro BiH BUUTh, & TOW,
XTO B HBOTO BUUTHCS. {11 Toro, mo0 3aHSATTS CTallo AIMCHO PO3BUBAJIBHUM, HOTO
CJIJI KOHCTPYIOBAaTW W MPOBOAMTH HAa OCHOBI HACTYIHHUX MPUHIMIIB: CaMOCTiiHA
TISUTBHICTh  CTYJIEHTIB, CaMOOprasizaiisi CTYAEHTIB, PpO3BUTOK OCOOMCTOCTI,
(dbopMyBaHHS KOJIEKTUBI3MY, MPUHIIUIT POJIHOBOI Y4acTi, IPUHIIUI BiIMOBIJAIBHOCTI
Ta IPUHIIUI MICUXOJIOTTYHOTO 3a0€3MeYeHHSI.

CamocTiliHa HaBYaJbHA JAISUIBHICTh PEANI3Y€eThCA B XOA1 AISUIBHOCTI CTY/IEHTIB,
10 BUKOHYETHCA 0€3 po3paxyHKy Ha Haropoay,CTyI€HTH 3HAXOAATh B 111 JisSTIbHOCTI
3aJI0BOJICHHSI CBOIX HaMOUIbII TIMOOKMX HaBYaJbHMX MoTped. Camoopranizaris

CTYJCHTIB peali3yeTbCcsl B XOJI 3aHATTA,SIKE OYyAyeTbCcsl HAa OCHOBI HABYaHHS
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BUKJIa/Iau€M CTYJICHTIB 1XHiil BJIACHIN MISUIbHOCTI 3 BUBYEHHSI i OBOJIOJIIHHS 3MICTOM
HAaBUYAJIbHOIO Marepially; Ha HaBUYaHHI W BUXOBaHHI y CTYACHTIB pallioHaJIbHOT
dbopmi poboTtu (iHAUBIAYyadbHIN, GPOHTANTBHINA, TPYNOBIH, KOJEKTHBHIN). Bukianau
MOBUHEH MaM'sTaTH, 10 TOJOBHE B HOro podOTI — Iie HE Te, M0 BiH PO3IMOBICTH 1
MOKaXe, SKEe JacTh 3aBIJaHHS 1 SK MPOKOHTPOJIOE WOTO BUKOHAHHSA, a T€, SK BIH
HABYUTH CTYJICHTIB YMIiHb 1 HABUYOK PaIllOHAIBHO BUNTHUCH.

Po3BUTOK 0COOHMCTOCTI peani3yeTbcsi B OpraHizaiii Takoro 3aHATTA, e
BPaxOBYIOThCSl 1HAMBIIyaldbHI OCOOJMBOCTI CTYAEHTIB, JI€ CTYJACHTH 3aBXKIU
BIIUYBAaIOTh HEOOXIJTHICTh Yy TOJOJaHHI TOCWJIBHUX TPYIHOIIIB, B OBOJOMIHHI
HOBUMU 3HAHHSIMH, HOBUMHU CIIOCOOAMHM Jiii, YMIHHSIMHU W HaBHUYKaMH, J¢ BUKIATaq
CIIUPAETHCS HA JOCSATHYTUN PIBEHb aKTyaJIbHOTO PO3BUTKY CTYACHTA, /I HABYAIbHUMA
MPOIIeC YCUIAKO COpHsi€ MPOSBY M peamizaiii 1HAUBITyaIbHOCTI KOXKHOTO CTYACHTA,
7€ BUKIAZad 3a JOTIOMOTOI0 3aHSATTSA BIUIMBaE Ha (OPMYBaHHA y CTyICHTA
CYCIUJIbHOI (KOMaHJHOI) CIPSAMOBAHOCTI M ajeKBaTHOI caMOoIiHKU. s peamizarii
(GbopMyBaHHS  KOJIEKTHBI3MY  HEOOXIOTHO  JIOAATH  3MICTOBHOIO  XapakTepy
CHUIKYBAaHHIO MDK CTYJIEHTaMu,ToOyAyBaTH iX MIKOCOOMCTICHI B3a€EMUHU Ha
3MICTOBHIM OCHOBI, OpraHi3yBaTH HaBYaJIbLHUM MPOIIEC HA 3aHITTI TAKUM YUHOM, 11100
BIH OyB IpoLiecOM O€3M0CepeHbOI KOJEKTUBHOI JISNIBHOCTI CTYJIEHTIB. [[ns Toro,
mo0  BCS  HaBYallbHAa  JUSUIBHICTH ~ CTYACHTIB  HaOyna  KOJEKTUBHOTO
XapaKkTepy,noTpiIOHO HAAUIUTH CTYIEHTIB TEBHUMHU POJSIMU HAa KOPOTKHIA,a00
TPUBAIMI CTPOK, 1 1100 BUKOHAHHS NEBHOI POJl HPUHOCWIO CTYJEHTAM II€BHE
EMOIlIiHE 3aJI0BOJICHHS, 100 poJib Oyia MOCHUJIBLHOI0 ¥ BOJHOYAC BUMarajga O Bif
CTYJIEHTa NMEBHUX 3YCUJIb 1 IaBaJia MPOCTIp JUIsl MPOSIBY TBOPUOCTI il 1HIL{IaTUBH.
XKoxen 13 mMpUHIUIIIB HEMOXKIIMBO peaji3yBaTH, SIKIIO y CTYACHTIB HE chopMOBaHE
MOYYTTS BiJMOBIJATLHOCTI 32 CBOIO HAaBYAIBHY [ISUIBHICTH 1 3a CIPaBU BCHOTO
KOJIEKTUBY. KOMITIOHEHTaMM MOHSTTS «BIAMOBIAANBHICTEY €:4ITKE 3HAHHS CTYJACHTOM
CBOIX OOOB'SI3KIB, MPUUHSATTS CTYJACHTOM IIUX OOOB'SI3KIB, peaiizaiisi CTYyICHTOM
OpUIHATUX O00OB'A3KIB, 3/IaTHICTh CTYJI€HTa KOHTpOJtoBaTU cBoi Aii. [Icuxonoriune

3a0e3MeyeHHs peai3y€eThCs Miqdac opraHizaiii 1 MpoBeIeHH] 3aHATTS TAKUM YUHOM,
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mo6 3a0e3neyyBaTy MOTHBAIII0 HABUYAHHS ¥ MO3UTHBHE €MOIliiiHE CTaBJICHHS 0
HBOTO BCIX CTYJIEHTIB, IPH I[bOMY HaBYalbHa iSUIbHICTh KOXKHOI'O CTYJIEHTa Mae
MOTHBYBATUCS HAMI[IHHIIIMMU ¥ BU3HAYaIbHUMHU MOTHUBaMH. EdeKTUBHICTH
peamizallii TMCUXOJOTIYHOTO AaCHeKTy 3aHSTTs 3a0e3NneuyloTh: audepeHIiiioBaHmit
BUOIp 3MICTY i 00CSATY HAaBUAJILHOT'O MaTtepiany, (GopM,MeTo/IiB 1 3ac001B HAaBUAHHS 3
ypaxyBaHHSM THIIIB TEMIIEPAMEHTY CTYJEHTIB, ONTUMAaJIbHUN BHOIp TEMITy Mpari
CTYJCHTIB Ha 3aHATTI, MOTHBAIliS 1 I[IJTbOBI HACTAaHOBH B MpOIIECI HABYAHHS Ta
NiBULIEHHS MPOAYKTUBHOCTI Mpall CTYJIEHTIB,JOCSITHEHHS METH HaBYaJbHO-
MI3HaBaJIbHOI MISUIBHOCTI,BUSIBICHHS MPHUPOAHMUX 3110HOCTEH CTYJEHTIB 1 PO3BUTOK
Ha Il OCHOBI 3dI0HOCTEM CTYJEHTIB, ypaxyBaHHS B TMpOIECI HaBUYaHHS

0COOJIMBOCTEW MHUCIIEHHS CTYACHTIB 1 TUIIB IHTEJIEKTY.

2.16 IIpoekTHbIe TEXHOJOTHM B mpouecce (GOPMHUPOBAHUS WHOA3BIYHOM
KOMMYHUKATHBHOI KOMIIETEHIIUN Y CTY/IEHTOB Hesi3bIKOBbLIX BY30B
O.B. IlerpoBa IIpenooasamenv, [ocyoapcmeennviti BH3  “Hayuonanvhwiii
eopuvll ynueepcumem ', [[nenponemposck, Yxpauna
OcHOBHOI 11e/1bI0 TPOGECCHOHANTBHOTO 00pa30BaHUs SBJISETCS MOATOTOBKA BBICOKO
KBATH(UITUPOBAHHBIX CICIIHAIMCTOB M MPEANOoaracT He TOJbKO OTIWYHOE 3HAHHE
npeaMeTa, HO TaKK€ yYMEHHUE YCTaHABIMBATh W MOJAECPKHBATh KOHTAKTHI Kak C
OTEUECTBEHHBIMU, TaK M C 3apyOeKHBIMH MMAapTHEpAMH, TPAMOTHYH pe4yb H
CTpEMJIEHUE K CcaMoOpeaju3alid B YCIOBHUSX MOCTOSIHHBIX JKOHOMUYECKUX U
NOJINTUYECKUX M3MEHEHUW. JlJIs BBINOJHEHUS BBIIICYKA3aHHBIX 337a4 Ba)XHO
0o0OpaTTUTBhCS K TaKOMYy BHUIY JEITEIBHOCTH Kak (OPMUPOBAHHUE Yy CTyACHTA
WHOSA3BIYHOM KOMMYHHMKATUBHOW KOMIIETEHILIMH, OBJIAJCHUE KOTOPOM ITO3BOJISIET EMY
BBITH Ha BUCOKUU MPO(ECCHOHANBHBIN YPOBEHb U COOTBETCTBOBATh COBPEMEHHBIM
TpeOOBaHUSIM PBIHKA TPY/A.
[Tonarne «xomnereHUMs» (TOTOBHOCTh IPUMEHSTh Ha IMPAKTHKE YXKE
MOJTyYCHHbIC 3HAHUSI, YMEHUSI U HABBIKM, OOIIWE JIJII MHOTHUX BHUJOB JACSTEILHOCTH)

cBa3aHo ¢ bononckum mpoueccom (1999 r.) m mpeamonaraer psa HM3MEHEHUH B
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00pa30BaTeabHON CUCTEME BbICHIEH HIKOJIBI. BO-NEpBBIX, peub UAET O MEpPEXoJie Ha
IBYXYpPOBHEBYIO CHUCTEMY OOpa30BaHHS, BO-BTOPbIX, O BBEJIECHUU CUCTEMBI
CpPaBHHUTEJBHBIX CTETMEHEW, W, B-TPETbUX, BHEAPEHUS CHUCTEMBI KpPEIUTOB,
MPOSICHSIONICH 00BEM TPYJIOEMKOCTH YUEOHOU 3arpy3KH.

HeoOxoaumocTe oOpallieHuss K KOMIETEHTOCTHOMY MOAXOAY IPOAMKTOBAHA
HEYTEUIUTENbHBIMA PE3yJIbTaTaMH TECTUPOBAHHUS BBIMYCKHHKOB IIKOJ U TaKUM K€
YPOBHEM BIIAJICHUSI MHOCTPAHHBIM SI3BIKOM OOJBIIOTO KOJUYECTBA BBITYCKHHUKOB
BY30B, 4TO0 HE OOTBETCTBYET MOTPEOHOCTSIM COBpeMeHHOro ofmiectBa. Kak
MOKa3bIBACT MPAKTHUKA, YXKE CYIIECTBYIOIINE U BHOBb pa3pabaTbIBaeMble METOAMKH,
LIEJIbI0 KOTOPBIX SIBISIETCSl NMOBBILICHHE YPOBHS BJIAJCHUS HMHOCTPAHHBIM SI3UKOM
o0y4aeMoro M €ro JaJbHEHIIEero MPUMEHEHHUs, K COXAJICHHIO, HE CIOCOOHBI
MOJIHOCTBIO YJIYYIIUTh CUTyauuioo. B cBsi3u ¢ 3TuM, Leiaecoobpa3Ho oOpaTUThCS K
IPOEKTHOM TEXHOJIOTM OOydYeHUsi Kak OJHOMY M3 BO3MOXHBIX BAapUAHTOB,
CrocoOCTBYIONNX (HPOPMHUPOBAHUIO MHOS3BIYHOW KOMIIETEHIIMHM CTyAeHTa. JlaHHas
TEXHOJIOTHsI HaIlpaBieHa Ha IOBBIIIEHME MOTHBAIMM CTYACHTA NPU H3YUCHHUH
MHOCTPAHHOTO A3MKa, OCMBICJIECHUIO MMOCTABICHHAX 3a7a4, aKTUBU3allUU TBOPYECKOM
JeSITEeIbHOCTH, a TakKe (POMUPOBAHNIO HABBIKOB pa0OThI KaK CAMOCTOATEIBHO, TaK U
B KOMaH/JIE.

Kak m3BecTHO, MPOEKT MOHMMAETCS] KaK MHTEPAKTUBHBIN Mporiecc 00ydeHus,
r7ie 3a OCHOBY OepeTcst yueOHbIi mpouecc. OyHKIMU NPEenojaBaTesis CBOIATCS JTUIIb
K KOOpAWHAIMU paboThl 00y4daemblX, B TO BpeMs KaK JCSITEIbHOCTh CTYJCHTOB
paccMaTpHBaETCsl KaK CaMOCTOsITEIbHas padoTa.

Tak, B mponecce npoekTHOW pabOThl HaOJIONAETCs MOBBILICHHE MHTEpEca K
O00OBEKTY UCCIEIOBaHUs, 4YTO, B CBOIO OYE€pelb, CIOCOOCTBYET  MOBBILIEHUIO
MOTHBALIMA K W3YYEHHIO MHOCTPAHHOTO sI3bIKa JJI TOTO, 4TOOBI Hambojee TOYHO
BbICKa3aTh [ 'OBOpS O MOTHMBALIUM, UMEEM B BHUAY IMOTPEOHOCTh Y3HAIOTh YTO-TO
HOBOE 0€3 Hamopa co CTOPOHBI MpenoAaBarens, uTo 6ojeM 3(h(PEeKTHBHO B mpoliecce
oOydYeHusi, YeM IOCTOSHHBIM KOHTPOJIb M MNpHUHYXJAeHUE. BaxkHO OTMETUTH, YTO
NEeSTENbHOCTh CTY/JICHTOB B JJAaHHOM CITydae HallpaBjeHa HE Ha KOHEYHBIA pe3ysbTar

OoOy4YeHMs] - XOpOILIYI0 WIM IUIOXYI OLEHKY — HO Ha caM mpouecc padoThl.
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[IpoekTHast TEXHOJOrUsI HEBO3MOXXHA 0€3 JTMYHOCTHO-OPUEHTUPOBAHHOIO MOXOAa K
BBIMOJIHEHUIO 33/1a4y, YTO IO3BOJISIET FOBOPUTH O BBIOOpE O0ydaeMbIM TE€X, C KEM
eMy Haunbojee KOoM(POpTHO padoTaTh, a TaKKe CIOCOOOB PEIICHMS MOCTABICHHOMN
3agaud. TakuM  o0Opa3oM, HHOSI3bIYHAS  KOMMYHHMKATHBHasi  KOMIIETEHLIUS
(dopMupyercs, ¢ OJTHOM CTOPOHBI, B JKECTKUX paMKax yd4eOHOro Ipolecca, ¢ y4eToM
BBINIOJIHEHUS TIOCTABJIEHHAX IPOrpaMMOM LEJIeW U 3a7ad, HO, C APYroM CTOPOHBI, B
YCJIOBHSX IICUXOJOTHYECKONH COBMECTUMOCTH YYaCTHUKOB IPOEKTA.

Takum o0pa3om, 0 (HOPMUPOBAHMM KOMMYHHKATUBHOM KOMIIETEHLIMH B
npodeccHOHaIbHOM OOILEHUH MOYKHO TOBOPUTH B TOM Cillydae, KOrJa CTYJI€HT UMEET
BO3MOYKHOCTb CaMOCTOSITEJIbHO BbIOMpaTh MPEAMET HCCIEIOBAaHUS - IPOEKT,
HAMETUTh IUIaH JajibHeWIIed padoThl, OOCYAMTh €ro C Yy4YaCHHKaMH NPOEKTa,
IPOSBIISASL KPEATUBHOCTh MBIIUICHHSI KAK HA POJHOM, TaK U Ha MHOCTPAHHOM SI3BIKE.
[IpuHuMas u aHANM3UPYs Pa3IUdHbIC TOUYKHU 3PEHUS, YHACHUKU ITPOEKTA MPOSBISAIOT
UCCIIEI0BATEIbCKUE CIIOCOOHOCTH, PEAIU3YIOT KpEaTUBHOCTb U KPUTUYHOCTH
MBILUICHUS, U TE€M CaMbIM (POPMHUPYIOT HaBBIKM B TOM WJIM HWHOM BHJIE pEUEBOU
nesitenbHOCTU. B mpouecce paboThl HajJ MPOEKTOM BHUMAHHME €ro y4aCTHHUKOB
aKLEHTUPYETCSI Ha COJIEPKAHUU BBICKA3bIBAHMSI, A SI3BIK HCIIOJIB3YETCSl KaK CPEACTBO
obmieHus. BaxxHo ykazaTh Ha TO, 4TO IIPOEKTHAs TEXHOJOTHUS — ATO JIUIIb OJUH U3
BO3MOXHBIX BAPUAHTOB B IIpoLiecce POpMUPOBAHUS HHOA3BIYHON KOMMYHUKATUBHOM

KOMITETEHIIUU, TPEOYIOIUI JaIbHEUIIIET0 UCCIIEIOBAaHUS B KAU€CTBE TAKOBOTO.

2.17 OcobenHocTH NepeBoaa ATPUOYTUBHBIX COYETAHUM

H.B. Ilonepeunass  /Joyenm xagedpwvl unocmpanuulx s3u1k08, 1 ocyoapcmeenmwiii
BY3 «HayuonanvHwiii 2copnulii yHugepcumemy,
/lnenponemposck, Ykpauna

B coBpeMeHHBIX HAyYHO-TEXHUYECKMX TEKCTaX Ha  aHTJIUUCKOM  SI3BIKE

aTpuOyTUBHBIE  KOHCTPYKIIMM  TPEACTABISAIOT CcO00OM oauH ®3  Hauboisee

pacrpoCTpaHEHHBIX TUIIOB CBOOOHBIX CJIOBOCOUYETAHUIA.
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Croco6 co3gaHusi TEPMUHOB B BHUJC IIEMIOYKH CIIOB BCE YaIlle BCTPEYACTCS B
HAyYHO-TEXHUYECKON JHUTEepaTrype. OTO BbI3BAHO OOBEKTHUBHBIMH TNPUYUHAMU —
CTPEMUTEIbHBIM PAa3BUTHEM HOBBIX TEXHOJIOTHH, KOTOpbIE TPeOYIOT TOUYHBIX
ONpeNesICcHNI W Ha3BaHWl. 3a CYET CHEUHAIbHOM TEPMUHOJIOTUU MPOUCXOIAUT
NONOJIHEHUE JIEKCUKHU $3bIKa. TEPMUHOJIOTMYECKUE CIOBOCOYETAHUSI TO3BOJISIOT
nepenath MHQOpMaNMi0 B 0ojiee CKAaTOM BHUJE, UYTO SBISETCS XapaKTEPHBIM
MIPU3HAKOM CTHJISI HAYYHO-TEXHUUECKOU JINTEPATYPHL.

Ocobyto  TpyOHOCTh JJIsl TEpPeBOJAa  MPEJCTABISIOT  MPENO3UTUBHBIE
aTpuOyTUBHBIE TPYIIIEI, OECHPEIIOKHBIE TEPMHUHOJOTHUECKHE CIOBOCOYCTAHMS,
COCTOSIIIUE U3 LIETIOYKH CJIOB, HE CBSI3aHHBIX CIY>KEOHBIMH CIIOBAMHU.

JIist mpaBUJIBHOTO TIEPEBOJia TAKMX CJIOBOCOYETAHUM, HEOOXOAMMO 3HATh UX
CTPYKTYPHO-CEMaHTUUYECKHE OCOOCHHOCTHU U MOAOUPATh COOTBETCTBYIOIIHME CPEICTBA
POAHOrO f3bIKA JJIS IEPENAYN UX 3HAUCHUSI.

[Ipu mepeBoge  aTpUOYTHUBHBIX  TPYNI  TPUXOAUTCS  MPOJETHIBATH
3HAUUTEIBHYI0 AHATUTHYECKYIO paloTy, 4TOOBI MPaBUIILHO TEpPEeaaTh CMBICIOBBIC
CBSI3U MEX]y JIEMEHTAaMU TEPMHHOJIOTMYECKOro coueranus. Hambosee TpyaHbIMU
JUTSI TIEpEBOJIa SIBJISIOTCA aTpUOYTHUBHBIE COUETaHUs, BKIIIOUAIONINE 00Jiee TBYX-TpeX
CJIOB.

CTpyKTypHO-CEMAaHTHYECKHE  OCOOCHHOCTH  aTpUOyTHBHBIX  TPYII B
COBPEMEHHOM AaHTJUHUCKOM SI3bIKE MMEIOT OOJIBIIION TUAana3oH CMBICIOBBIX CBs3el
MEXy 4jieHaMH ciioBocouyeTanusi. CHauaga He0OXO0JUMO HAWTH KIIOUEBOE CIIOBO, C
KOTOpPOI'0 CJIEAYyET HAuMHATh IepeBoiA. Takoe CI0BO BCerga HAXOJIUTCS B KOHIE
aTpuOyTUBHOTO COYETAHMs. 3aTeM ClIeIyeT pa3o0paThCcsi BO BHYTPEHHUX CMBICIIOBBIX
CBSI3X aTPUOYTUBHON KOHCTPYKILIHMH, W[ OT KOHEYHOTO KJIIOUEBOr'O CJIOBA K €ro
HEIOCPEICTBEHHOMY ONPEIEIICHHUIO.

['1aBHBIM CIIOBOM B TEPMUHE SIBIIETCS IMOCIEIHEE, BCE CJIOBA ClIEBa OT HETO
UTParOT poJib omnpeneneHuid. OnpeneneHuss MOTYyT O3HAYaTh: XapaKTEPUCTHKH,
MaTepual, crnocod GyHKIIMOHUPOBAHUS, IEJIh UCTIOIB30BAHMS, MECTO PACTIONOXKECHHS,
BpeMsi ucroib3oBaHus, Qopmy. OOyueHHe TEpPEeBOJY MHOTOKOMIIOHEHTHBIX

TCPMHUHOB CJICAYCT NPOBOAUTL B UCTHIPC STalla:
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o MPEVIOKUTh CTYACHTAM KJIACCH(PHUIIMPOBATh CYIICCTBUTEIBHBIC, KaK
MIPEITI0KEHO BHIIIE, OTBETUB HA BOIIPOCHI:

What are its characteristics?

What is it composed of?

How does it work?

What does it do?

Where is 1t used?

What does it resemble?

o MepeCMOTPETh MOPSJIOK CIOB B IepeBojie Ha poaHoil s3Ik ("Widening
Our Horizons" conference programme - mporpamma KoHgepenuuun «Pacmmpss
TOPU30HTHI»);

o oOpaTUTh BHHMAaHHME CTYJCHTOB Ha CYILECTBOBaHHUE O00Jiee MPOCTHIX

CIIOBOCOYETAaHMA B COCTaBe CIOXHBIX (city water chemical contamination

monitoring programme);

o CJIElyEeT IPU3BATh CTYJEHTOB K MCIOJIb30BAaHHUIO CIIELMAIN3UPOBAHHBIX
CJIOBapel ¢ IPUHATOM B MX 00JIACTH ACSITEIBHOCTH TEPMUHOJIOTHEN U OCTEPEUD UX OT
IOTBITOK CO3JJaHUSI HOBBIX CJIOBOCOYETAHUIA.

Bnanenue HaBplkKaMuM MEpeBOJa MHOTOKOMIIOHEHTHBIX  aTPUOYTHBHBIX
KOHCTPYKIIUH TMOBBIMAeT 3(PGEeKTUBHOCTh PabOThl CO CIENUATBLHBIMU TEKCTAMH,

CKOpPOCTb YTCHUA, COKpPAIIaCT BPCMA Ha ITOUCK HCO6X0,IIHMOI>'I I/IH(I)OpMaLII/II/I.
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2.17 Peanizanis bosioHcbKOI KOHBeHUIii B YKpaini (Ha npuxkiaai HaBuaabHo-
HAYKOBOI0 iHCTUTYTY iHO3eMHMX MOB YepkacbKoro HaNiOHAJBLHOIO
yHiBepcurety iM. b. XMeJbHUIIBKOT0)
JLIL. PynakoBa  Kaunouoam neodacociuHux HayK, OOYeHm, 3aCMYNHUK OUpeKxmopa
Haguanvno-naykogoeo incmumymy inozemuux moe, Yepkacvxuti
HayionanvHuli yHigepcumem imeni boeoana Xmenvnuyvkoeo,
Ykpaina
Mertoto BosioHChKOI Aeknapaliii € BCTAHOBJIEHHS €IMHOI €BPONEUCHKOI 30HM BUIIO1
OCBITM Ta NIABULIEHHS 11 KOHKYPEHTOCIPOMOXHOCTI 3a PaxyHOK peaji3aiii ceMu
OCHOBHHMX KJIFOUOBUX TOJIOKEHb: 1) 3alpOBAPKEHHSI €UHOTO i Bciei €Bpomnu
JoJaTKa 10 JUIUIOMY sl 3a0e3leyeHHs MpaleBlIaliTyBaHHS TpPOMAAsSH 1
MJBUIIEHHST TIPECTHXKY €BPOMEHChKOI BUINOI OCBITH; 2) yBEJACHHS IBOCTYIIEHEBOI
CHUCTEMH OCBITH — MATOTOBYOTO (pregraduate) Ta BUMMycKHOTO (graduate) CTyneHIB,;
3) yBeZeHHST €BpPOMEHCHKOI CHCTEMHU Tiepe3apaxyBaHHS 3aTIKOBUX OIWHUIL IS
HIATPUMKH CTYACHTCHKOI MOOITBHOCTI — CHUCTEMHU KPEIUTIB 32 HAKOMUYYBAJIHHOIO
KpeauTHo-TpaHchepHoto cucteMoro ECTS y pamkax koHueniii “/ong-life learning’;
4) 3anpoBaJKEHHST MOOLTBFHOCTI BHKJIAAaviB; 5) peani3allis €BpONeHCchKOl CIiBIpalri
JUIs 3a0e3MedeHHsT SKOCTI OCBITH dYepe3 CIeliaibHO pO3po0JieHl KpuTepii Ta
METO/I0JIOTIi; 6) OIIHIOBAHHS SKOCTI OCBITH CTYJEHTaMU; 7) MEPEerys HaBYATHHUX
TUTaHIB, KPUTUYHE X IEPEOCMUCIIEHHS, MIKBY31BChKE CITIBPOOITHHUIITBO, MOOLITEHICTD
1 po3po0Ka CHUIBHUX IUIAHIB Ta MPOrpaM HaBYaHHS, NPAKTUYHOI MIATOTOBKU Ta
MPOBEJICHHS CMUIBHUX HAYKOBUX JOCIIIKECHb.

Crporoani HaBuanbHo-HaykoBui 1HCTUTYT 1iHO3eMHMX MOB UHY imeni bornana
XMenpHULBKOro (nami IHCTUTYT) TOTye CTYAEHTIB 3a YOTUpPMa CHELIaIbHOCTSIMU:
Moga i miTeparypa (auriiiicbka), MoBa 1 miteparypa (HiMelnbka), MoBa 1 JiTepaTtypa
(pociiicpka), Ilepeksam ciIOB’STHCBKUMX (pOCiiiChbKa Ta TIOJbChKa) Ta POMAaHO-
repMaHChKUX (aHTITiChKa, HIMEIbKa, (PpaHIly3bka) MOB. YCl YOTHPHU CHEIialbHOCTI
akpenuToBadi 3a [Y piBHeM.

3riiHo BOJOHCHKOI KOHBEHIII ChOTOJIHI KOXXEH YHIBEpCUTET YKpaiHu Mae

OUIbIIIE aBTOHOMHOCTI Y BUOOP1 HAMPSIMIB, CIICHIAIBHOCTEH Ta AUCIUILIIH 32 BUIbHUM
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BuOOpoM cTyneHTa. HaBuanpHi miaHu, HaBUajbHI Ta poOOUYl MPOrpaMu BHUIIMX
3aKjia/iB OCBITH aJalTOBaHO JI0 CyYaCHUX YMOB. 3aKiHUYIOUM HaBYaHHS, KOXEH
OakanmaBp Mae 240 KpeauTiB MNPOCAYXaHUX JUCHUIUIIH, 110 Ja€ MOMJIHUBICTD
IPOJIOBKYBATH HaBYaHHS B OyAb-sIKi €BPONEHCHKIN KpaiHi, MpalreBIallTOByBaTUCh
B €Bpomi Ta 1mo3a ii Mmexxamu.

Tak, cporomni cTyneHTH [HCTHTYTy HaBUalOTHCS 3a KOPJOHOM, HATPUKIIAN:
H. Mockanenko, K. Tanmopa ta K. ®opunna B CHIA, II. Xomenko y Kanani,
10. KypasnvoBa y bonarapii, O.Kosyns B Asctpii, T.TkauoBa y HimeuuwuHi,
1O. Bpatuyk 1 O. Yypyrta y llonbmii. PeanbHO i€ miATBEpAKEHHS OTPUMAHUX B
VYkpaini aumiomiB. Huzka AMCHMIUIIH 3apaXxOBYEThCS CTyAEHTaM IpH BCTYIl [0
yHiBepcuTeTiB €Bponu Ta Amepuku. Kpim Ttoro, BumyckHukd IHCTHUTYTY (SIK 1
YHIBEPCUTETY B IIJIOMY) 3aMOBJISIIOTH JBOMOBHI JOJATKH JO JHWIUIOMIB, SKi
BIJIMOBIAAIOTh MOAENTI, po3pobiieHi €Bpomeiickkor KoMmiciero, Pagoro €Bponu i
IOHECKO. Mu mniarpumyeMo MeTy JoAaTKa — HaJaHHS JOCTaTHHOI HE3aJIekKHOT
iHdopmarlii a7 TOKpAaIIeHHS MIDKHAPOIHOT «IIPO30pPOCTi» 1 CHpPaBEAJIUBOTO
aKaJeMIgYHOT0 Ta MpoQeCifHOr0 BU3HAHHS KBaTi(iKaIlii.

[Topsim 13 MOOUIBHICTIO CTYACHTIB MEBHY MOOUIBHICTh MarOTh BHKIJIAJadi.
[Mopiuno Bukiamaul kadeapu HiMenbKoi dutonorii yepe3 [HcturyT I'ere npoxoaarsb
crtaxyBanHs B Himeuuuni (mouentu JI.B. llIBuaka, H.M. [lonimyk, B.B. I'aneuxo,
crapmuii  Bukiagad B.A. Jlemyrar, Buxinamadi C.A. Kamamnwk, S.I1. Kostys,
B.A. IleryxoBa, B.A.Tecns ta IB.Yepkammna). Buknagaui iHmmx kadeap
[HCTUTYTY MarOTh MOKJMBICTH 3a PI3HMMH I'paHTaMH Ta nporpamamu, ®Dyndpaiita,
Copoca, IAAJl, TEMIIYC 30kpema, 3aiiicHtoBatd mnoizaku g0 €pornu ta CIIA
(mpopecop C.A. KabGoruncbka, k.¢.H. H.B. HlnunsoBa, pgouentu [.M. Kymim,
JI.O. MMamic 1 JLIL PynmakoBa, crapmi  Bukiagaui T.B. BopobGitoBa Ta
C.B. JIroBoukiHa). Munysnoro poky B IHCTuUTyTI 3a mporpamoro Dynbpaiita Tpu
TkHI TpamtoBaB ['appi Yaitr mpodecop 13 Komemky Yampon (mrar HeGpacka,
CILIA).

Yor1upu poku mocmisib A0 [HCTUTYTY npuixkmkae npodecop MIOHCTEPCHKOTO

yaiBepcutety (Becrdanis, Himeuunna) JI. Jlerenraysen, cremiaiicT 3 METOIUKU
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BUKJIQJaHHS AaHIIChkoi MOBH. BiH nOpoBOAWTH 3aHATTA sl CTYJCHTIB
criemianibHOocTe «MoBa 1 miTeparypa (aHrmiiiceka)» Ta «MoBa 1 Jiteparypa
(mimenbka)». IIpodecop mnpaitoe 3 wmaricTpaHTaMu, TPOBOAUTH CEMIHApU JJIs
BUKIanaviB [HcTUTYTY, Oepe ydacTh Yy KOH(PEpEeHIsIX, M0 TMPOBOASITHCS B
YHIBEPCHUTETI IiJ] 4ac oro nepedyBaHHs B Y KpaiHi.

B Inctutyti ¢Qynkuionye IlomoniiiHuii 1meHtp, Ha 0a3l SKOrO HaBYAIOTHCS
cTtyneHtu cremianbHocTi [lepeknan cioB’stHCbkuXx MOB. [l0JbCHKY MOBY BHKIIaaae
JI.B. Iloranenko, sika 3axuctuiia aucepTaiito B JIroOmiHCcbKOMY YHiBepcuTeTi Mapii
Cknonoscrkoi-Kropi. Tperiit pik B Ykpaini npautoe Anna Xoma (Kpakos, Ilonbma),
sKa CIeialli3yeThCsl Ha BUKJIAJIaHHI MOJIbChKOT MOBH SIK IHO3EMHOI.

Ha 0a3i IlonoHiitHOro WEHTPY NOpPOBOIATHCA Pi3HI HaBYaJIbHI, BUXOBHI Ta
HaykoBi 3axoau. [l{opiuHo ctynenTu [HcTUTYTY MaroTh 3Mory HaBuatucs B [lombi.
Y nucromami MHUHYJIOTO HaBYAJIBHOTO POKY BICIM CTYJACHTIB HaBYajaucsi B
JIro6miHCHPKOMY YHIBEPCHUTETI, Y JUIHI I[bOTO POKY TPU CTYACHTKH BiJABIAYyBajH JITHI
MOBHI KypCH, J[BI HaIlll BUITYCKHHUI[l HABYAIOTHCS B ACIIPAHTYPi I[OTO MOJIBCHKOTO
BUIIIOTO HABYAJILHOTO 3aKJIaay.

HaykoBo-MeTOIMYHOIO Paiol0 YHIBEPCUTETY 3a MIATPUMKH CTYJIEHTCHKOTO
CaMOBPSIIyBaHHS  po3poOJieHO aHkeTy «Bukiagau oyuma CTYHIEHTIBY, SKY
npoBoauMO micis KokHOi cecii. CepemHiii 0am aHKETyBaHHS BPaXOBYETHCS
BUKJIaJlayaM IIij] 4ac pO3MOILTy HaBaHTa)XKCHHS Ha HACTYITHUN HaBYAIbHUU PIK.

O1iHIOIOYN 3HAHHS CTY/ACHTIB 3a KPEAUTHO-MOIYJIHHOIO CHCTEMOIO, BHKIaadi
[HCTUTYTY, SIK 1 BCHOTO YHIBEPCUTETY, JOTPUMYIOThCS criBBiaHOmEHH 50:50 mid
icniuTiB. e o3Hayae, 110 MPOTATOM CEMECTPY CTYJIEHT MOKe HaOpaTh / HAKOTMYUTU
MakcuMasibHO 50 OaniB, iHm S0 GaniB BiH goOupae mia yac ckiaagaHHs icnuty. [ 50
OaiB 11 HAKOTMMYEHHS, 1 50 OGayliB Ha ICMUTI PO3MOAUISIOTHECS 3a IEBHUMHU BHJIAMHU
TUSTBHOCTI, SIKI MOXKYTh BUKOHATH CTYIEHTH. Y 3aJIKOBY KHM)XKY BHCTaBIISETHCS
OLlIHKA Y TPHhOX BUMIpax: 3a HAI[lOHAJBHOIO IIKAJIOK — «BIAMIHHOY», «J100pe» abo
«3aJI0BUTbHOY; 32 100-0aJIbHOIO CHCTEMOIO HaBYAJILHOTO 3aKiaay Ta B cuctemi ECTS,
BianoBigHo A, B, C, D, E. OiiHka «BIIMIHHO» BIAMNOBIZa€ 3a €BPOINEHCHKOIO

CUCTEMOIO JTEP1 A Ta 3a MIKAJOK HaByajgbHOTro 3akiany — 90-100 6anam, «100pe» —
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mitepam B a6o C — 89-82 Ta 75-81 Ganam, «3amoButbHO» — D a6o E — BimmoBigHO,
68-74 1 60-67 6anam.

«P030anoBKy» BUKJIa/1aul OBIIOMJISIIOTE CTYJIEHTaM Ha MEPIIOMY 3aHSTTI, 1100
CTYJIGHTH 3HaJM, CKUIbKH OajiB 1 3a SKI BUAW POOOTH BOHU MOXKYTH OTPHUMATH.
Haxonuyeni npoTsirom ceMecTpy Ta OTpUMaHI I 4ac iCIUTy Oaiu BHUCTABIISIOTHCS
CTYJIEHTaM y BIJJOMICTb, 3J1IKOBY KHHKKY Ta B 1HUBIIyaJIbHY B1JIOMICTb.

3altik BUCTABISIETHCSI HA OCTAHHBOMY 3aHSTTI CEMECTPY 3a HasIBHOCTI HE MEHIIIE
60 OaJtiB 3a BUIIE3a3HAUYCHOIO LIKAJIOK0 Y TPhOX CUCTEMAaX OI[IHIOBAHHS.

[Ipotsirom cemecTpy CTYIOEHTH BIACHIJIKOBYIOTb, CKUIBKM OajllB BOHU BXKE
HAKOMHWYMIIA, CKIJIBKM pa3iB BIANOBIIANN, Kl OIIHKKM OTPUMalM 3a pPI3HI BHJIH
poOOTH. SKIIIO BOHM BiAUYBaIOTh, 10 OaIiB HEJOCTATHHO, BOHU MOXKYTh IPUUTH J10
BHKJIaJa4a Ha KOHCYJbTAIlif0, 00 BIAMOBICTH MPOMYIICHUN MaTepiaa i OTpuMaTH
HeoOX11H1 Oau.

BucraBnenns OamiB y BUIVIAAI TPhOX OLIHOK 3a PI3HUMHU LIKAJaMU A€
MO>KJIUBICTh OYTH TOTOBUMHU JI0 3aTIOBHEHHS AUTIOMIB €BPOIMENCHKOTO 3pa3Ka.

Ha 3aciganHsiX HayKOBO-METOJMYHOI paau [HCTUTYTy 0OroBOPIOIOTHCS MUTAHHS
MDKBY31BCHKOT'O CITIBPOOITHHIITBA Ta MPOBEJICHHS CIUIBHUX HAYKOBUX JOCIIIKCHD,
PO3IIIAIAIOTHCS IUISIXA ONTUMI3AIlli HABYAJIBHOTO MPOIECY ¥ OIIHIOBAHHS 3HAHb

CTY/ICHTIB.
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3 ICT in Language Education

3.1 Digital Natives: Fact or Fiction? (from OUP blog)

Anna Moris Oxford University Press in Ukraine, Co-organiser, Ukraine

Preview

Zoe Handley, our resident EFL technology guru, considers the notion of the so-called
“digital natives / digital immigrants” divide and whether such a divide exists
between learners of English as a foreign language and their teachers.

Ever since I became aware that the digital natives / digital immigrants
opposition is having a negative effect on teachers’ confidence in their use of
technology in language teaching, the topic has frustrated me. In this post, I will
explain why.

Where did the terms digital native and digital immigrant originate?

The terms first appeared in Prensky (2001). In this article, Prensky argued that
an unsurmountable digital divide has developed between the young who have grown
up with technology and older people who have become acquainted with technology
later in life; and consequently between students and their teachers. Prensky coined
digital natives to refer to the former and digital immigrants to refer to the latter and
argued that, as a result of interacting with technology, digital natives “think and
process information fundamentally differently” (Prensky, 2001: 1) to digital
immigrants. Digital natives, according to Prensky, process information quickly, enjoy
multi-tasking, and enjoy gaming, while digital immigrants process information
slowly, working on one thing at a time and do not appreciate less serious approaches
to learning. This divide, Prensky argued, is the greatest problem facing education
today and teachers must change the way they teach in order to engage their students.

In other literature this generation has been referred to as the Net Generation
(Tapscott, 1998) and the Millennials (Howe & Strauss, 2000) and more precisely
defined as those born on or after 1982 (Oblinger, 2003).
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Prensky’s ideas have since influenced policy-makers and many researchers
have adopted them as their point of departure. But, what evidence is there to support
the native / immigrant divide?

Prensky’s original article is merely an opinion piece. In it he provides neither
evidence that the young engage with different technologies to the old, nor evidence
that they learn in different ways. While his follow-up article (Prensky, 2002)
promises to provide such evidence from neuroscience and social psychology, it is
similarly little more than an opinion piece and makes huge leaps from neuroscience
and social psychology research to claims about the way in which today’s digital
native students learn.

Studies that have questioned the validity of the digital native /digital
immigrant divide have found that students do not engage with technology as much as
we might think. They are not the most frequent users of technology, rather 35-44 year
olds are (Bayne and Ross, 2007). While in some families computers are seen as
valuable educational tools and parents actively engage their children in their use, in
others computers are only used for the purposes of entertainment and parents restrict
their use (Bennett & Maton, 2010). Further, while we are led to believe that students
are constantly online and engaged in a variety of activities (Karpati, 2009), surveys of
students’ use of technology suggest that most are engaged in social networking, but
only a small number are engaged in content-creation activities such as blogging and
creating wikis (Bennett & Maton, 2010). In short, beyond the most common uses of
technology, students’ experience of technology varies widely (Bennett & Maton,
2010). In light of this evidence, even Prensky himself has modified his position
(Prensky, 2009). In particular, Prensky now accepts that through their experience
with technology, older people may be digital natives. Yet, Prensky’s original claim of
a divide between the old and the young continues to be perpetuated.
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3.2 Fostering Intercultural Competence Using the Internet Technology

T.Y. Vvedenska PhD, Head of the Department of Technical Translation, State
Institution of Higher Education “National Mining University”,
Dnipropetrovsk, Ukraine

In today’s world, global economy and high technology have shrunk the distance

between nations and significantly increased the interaction between different cultural

groups. Such trend has raised a wide discussion with regard to intercultural

competence in various fields. The processes of globalization ruin mental stereotypes

and national traditions, bringing about the global awareness about international

culture. Broadening of interaction with representatives of other cultures and

establishing international relationships with them call for highly developed
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competence in cross-cultural communication in order to prevent interethnic conflicts,
reduce culture shock and smooth out intolerance to cultural differences.

As the workforce in various countries becomes increasingly diverse, the need
to train individuals to become effective in dealing with multicultural complexities
increases, too. In order to close the gap between what employers are looking for and
what is being taught at university, teachers, in addition to English, should teach
professionalism, work ethic, critical thinking, team work, technology, leadership,
creativity and cross-cultural understanding. Globalization is leading more and more
companies to become international in order to remain competitive. International joint
venturing is becoming commonplace. Thus, the intercultural abilities of managers on
overseas assignments are increasingly important to bottom-line performance of
multinational businesses. Cross-cultural difficulties can result in sky-rocketing
organizational costs and even premature return home [1, p.79]. International
educational and business exchange processes are growing at a rapid rate which
explains the ever booming interest in researching predictors of foreign experience
success.

As technology interconnects our globe in increasingly complex layers, the
world seems to grow smaller. Yet, it is with this increased interconnectivity that our
perception of the world grows and expands. Our social network begins to encompass
individuals whom we have never physically met before, and possibly never will. It is
these new relationships with distant individuals that may challenge us to expand our
horizons beyond what we now know. Whenever we venture to travel beyond the
horizon, however, we often encounter people very different than ourselves. One of
the most fundamental differences is culture. It is these intercultural relationships that
challenge us to broaden our perspectives and grow in new directions.

Hannigan [2] identified three broad categories of criteria associated with cross-
cultural success/failure: skills, attitudes and personality characteristics.

Intercultural competence transforms a monocultural person into multicultural
person, the one who respects cultures and has tolerance for differences. His skills fall

into 4 areas:
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personality strength (self-concept, self-disclosure, self-monitoring and social
relaxation);

communication skills (verbal & non-verbal behaviours, i.e. message skills,
behavioral flexibility, interaction management, social skills, empathy);

psychological adjustment (easy to acclimate to new environments, to handle
culture shock, frustration, stress, alienation);

cultural awareness (understanding of social customs and social system of the
host culture).

It 1s most important that, since the publication of Hymes’ [3] article “On
communicative competence”, language and culture have been regarded as
inseparable. This in turn ignited fierce methodological and philosophical debate in
both English language teaching and cultural studies which is still ongoing and
evolving. As Byram [4; p. 94] points out: “ The problem with the notion of
communicative competence is that it is based on a description of how native speakers
speak to each other; in today’s postcommunicative era the cultural and linguistic
‘superiority’of the native speaker is no longer automatically assumed”. The challenge
for language teacher training, according to Byram (ibid.), is to enable teachers to be
teachers of language and culture. The development of “intercultural competence” in
language teachers is thus a prerequisite to enable them to develop it in their learners.
Byram defines the competence of the proficient intercultural speaker in terms of a
number of interrelated skills, ‘partial competences’ and knowledge. In addition to the
linguistic, sociolinguistic and discourse skills which form one’s communicative
competence, the interculturally competent individual needs to possess the skills of
interpreting and relating, the skills of discovery and interaction, a curiousity and
openness of attitude, a knowledge of the products and practices of social groups in
one’s own country, and, perhaps, most crucially, a critical cultural awareness, that
enables one to evaluate critically and in an informed manner, the particular
perspective, practices and products of one’s own and other cultures [5; 95-96].

Throughout the history of human communication, advances in technology have

powered paradigmatic shifts in education [6]. Many educators believe that more
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teaching and learning often occurs when the instructional process is mediated by
technology. Using state-of-the-art technology in today’s classroom is essential in
order to engage and motivate students. The last few decades have seen a period of
phenomenal growth and expansion of the Internet. We are now witnessing, according
to Crystal [7] ‘a technological revolution of unprecedented scope [which aims] to
enable people all over the world to communicate with each other in seconds’.

Viewed from this perspective, the Internet surely has much to offer in the fields
of cultural studies and language learning. Indeed, teachers around the world are
already making use of resources and potential offered by the Internet in a variety of
ways in their work. These include sharing lessons, materials and ideas with other
teachers participating in dedicated discussion forums. Both teachers and students are
using the information resources available on the Internet to research projects,
assignments and materials and to make contact with peers and colleagues all over the
world for the mutual exchange of ideas and opinions.

E-mail

Though already too mundane, this service still holds a lot to offer for student-teacher
interaction. For instance, one can send attachments with text, audio and video files, a
big multi mega-byte portfolio with the course resources and materials which can be
temporarily uploaded on the mail server allowing access to all your students. It also
provides a platform for setting up and managing cross-cultural projects (monitoring
videoconferences, ajusting of seminar plans, assignment outcomes etc.)

Newsgroups

A second and very useful Internet resource is the system of newsgroups. There are
thousands of various newsgroups dealing with every conceivable subject in a wide
variety of languages. Such forums are valuable venues for posing questions and
getting answers, sharing ideas and enabling people to communicate across borders
and continents, thus allowing intercultural communication in a virtual setting.

World Wide Web

In essence this is the combined information of all the computer locations around the

world which have made their data freely available. Web pages may include
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animations, sound or video, in addition to text. The wealth of information on the Web
means that by exploiting the resources, learners can engage in both short- and long-
term ‘discovery’ learning tasks and projects, thus expanding their knowledge and
developing the interactive and operational skills demanded for the development of
intercultural competence. Some examples of cross-cultural projects include the
“Space Knowledge Adventure” project presented by Coolderry Central school in
Ireland, aimed at linking studenst in 200 primary schools throughout Europe and the
“Do you talk Internet?” project based in Belgium amd aimed at promoting Internet

multilingualism (http://www.darespeak.org).

Blogs

By making a classblog, the teacher can set up a social network for the classroom. It
contains a forum section where students can post topics and comment on things from
personal and international perspectives. Blogs allow to post class projects, stories,

upload photos, videos, put birthdays etc. (http://www.life-journal.com). Students can

be assigned to make short video clips on intercultural issues to be further uploaded
onto the class blog or social network and shared.

Social networks

Facebook, Twitter, Vkontakte, Odnoklassniki and other networks provide an array of
options to develop cross-cultural competence. First, they offer introductory
information for the participants of cross-cultural programs and projects. Students can
get better ideas about their partners in intercultural communication from their photos
and profiles listing hobbies, interests, favourite books, music preferences and other
personal information. Students can share and comment upon modern movies and
songs; discuss news, post announcements about upcoming events, organize interest
groups, and publish useful links.

YouTube

This resource has recently acquired greater dimension and significance for
instructional purposes, especially for teaching intercultural competence skills.
Beginning with visual lectures on the topics concerned with intercultural problems,

animated pieces, commercials, home video and promo clips, this portal offers
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multiple and diverse materials to use in the process of intercultural competence
building.
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3.3 Ucnoab3oBanue Bed-npoexkToB B npouecce GpopMUPOBAHMS MHOSA3ZBIYHOM

KOMMYHHMKATUBHOWH KOMIIETEHIIMU CTYI€HTOB-(pIJI0JI0TOB

O.A. Kauuboaoukasa  /Joyenm kagheopwi npenooasarus 6mopo2o uHOCMpaHHo20
A3bIKA, 3aNOPOHCCKUU HAYUOHAIbHBIU YHUGEPCUMEM,
Ykpauna

B HACTOsIILIEE BpeMs CTPEMUTEIBHOE pa3BUTHE KOMITbIOTEPHBIX

TEJIEKOMMYHUKAIMOHHBIX W WH(GOPMAIIMOHHBIX CHUCTEM, CPEICTB MYyJbTUMEANA

OKa3bIBACT 3HAYUTCIIbHOC BJIIMAHHWC Ha BBICHIYIO IIKOJIY B LCJIOM, YTO IMPHUBOIAUT K
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MOSIBJICHUIO HOBBIX MEAArorMYecKUX TEXHOJOTUH, HOBBIX (OpPM mpernojaBaHus
COBPEMEHHBIX SI3bIKOB, OJHOM M3 KOTOPBIX SBIAETCS JUCTAHIIMOHHOE OOyYEHHE.
HccnenoBanusi OTEUECTBEHHBIX M 3apyO€kKHBIX YYEHBIX, [€1aroroB-lpakTUKOB
CBUJETEIbCTBYIOT O TOM, UYTO IpPHUMEHSEMbIE aJeKBAaTHBIM OOpa3oM COBPEMEHHBIE
KOMITBIOTEPHbIE TEXHOJIOTMM, B YAaCTHOCTU VIHTEpHET, MOryT CyIIeCTBEHHBIM
o0pa3oM coaeiicTBOBaTh YPPEKTUBHOCTH MPEMOAaBAHUS M U3YUYCHUS HHOCTPAHHBIX
A3BIKOB, @ TaK)X€ CHOCOOCTBYET (OPMHUPOBAHUIO HMHOS3BIYHOM KOMMYHUKAaTHBHOM
KOMITETEHLIUH.

Haubonee akryanbHbIM H JEHCTBEHHBIM CHOCOOOM st (OpMUPOBAHUSA
WHOSI3bIYHOM ~ KOMMYHUKATHBHOW  KOMIIETEHIIMU  SIBJSIETCS  BEO-MPOEKT WU
TEJICKOMMYHUKALMOHHBIM IIPOEKT, KOTOPBIM OCHOBAaH Ha INpUMeHEeHUU HTepHeT-
TEXHOJOTUM, 3P(HEKTUBHBIM 00pa30M CIIOCOOCTBYET Pa3BUTHIO BCEX THIIOB HABBHIKOB
U ymeHuil. BeO-mpoekT — 3TO  COBMecCTHas, Y4yeOHO-IIO3HaBaTelIbHAs,
UCCIIEIOBAaTEIbCKASI WM MUIPOBasi JAESATENbHOCTh CTYAEHTOB-IIAPTHEPOB, KOTOPAs
uMeeT OoOIyl mnpobiieMy, 1Leib, COIVIACOBAaHHBIE METOJbl U CIOCOOBI pEeIIeHUs
npoOsiieMbl, HalENeHHble Ha  JIOCTUKEHUE  COBMECTHOIO  pe3yjibTaTa W
OpraHM30BaHHAs Ha OCHOBE KOMIIBIOTEPHOHN TEIEKOMMYHHMKauuu. Pa3nuyaroTr Takue
TUIIBI TPOEKTOB: HCCIEAOBATEIIbCKUE, TBOPUYECKHE TMPOEKTHI, JHUCKYCCHOHHBIE,
UTpoOBBIe, WH(OPMALMOHHBIC, MPAKTUUYECKH oOpueHTHpoBaHHbIE. [lo xapaktepy
KOHTAKTOB IIPOEKTHI JEISATCA HA HALIMOHAJIBHBIE U MEXAyHapoaHble. HannoHanbHbIe
IPOEKTHl OPraHU30BaHbl MEX/y By3aMu, IpylnrnamMu B MpEJeax peruoHa, crpassl. B
MEXIYHApPOHbBIX MMPOEKTaX MPUHUMAIOT y4acTHE MPEACTaBUTENM pa3HbIX cTpaH. [lo
KOJIMYECTBY YYACTHHKOB MPOEKTHI MOAPA3ACIAIOTCS Ha JIMYHOCTHBIC, IMapHbIE H
rpynmnoBsie. 1o JIUTENTbHOCTH MPOBEACHUS PA3NMYAIOT JJUTEIbHBIE U MOCTOSHHO
NeUCTByroIME MpoeKkThl. Ha mpakTuke daiie BCEro MNPUXOAUTCS HMETh JENI0 CO
CMENIaHHBIMM THUIAMH TNPOEKTOB. He Bce mpoekThl, KaKUMU Obl MHTEPECHBIMU U
OPAKTUYECKW 3HAYMMBIMM OHM HE Ka3ajluCh, MOILYT OTB€YaTb XapakTepy
TEJIEKOMMYHHUKAIIHOHHBIX ITPOEKTOB.

Ha coBpemMeHnHoM »JTame MeTOJ  BeO-MpoeKTa MPEeJCTaBIsSIET  Cco00i

AOJITOBPEMCHHOC, HpO6HeMHOG 3aJaHuC C OCIbIO pas3sBUTHA A3BIKOBBIX,
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KOMMYHUKATHBHBIX HaBBIKOB M (DOPMUUPOBAHHS COIMOKYJIBTYPHOU KOMIICTCHIIHUH,
pe3yibTaTOM KOTOPOTO SIBISIETCS BeO-MyOnMKauus, 4TO sBJsSETCs Haubosee
3¢ (PEeKTUBHBIM B paMKax KpEeAUTHO-MOJYJIbHOM CHUCTEMbI OOydYeHHs B IMpoliecce
OpraHu3allid WHAUBUAYAJIbHBIX 3aJaHUM JJIs CTYJACHTOB-(DHIIONOTOB BBICIICH
mKoJyibl. OCHOBHbIE TpeOoBaHUSI MOTYT OBIThb CHOPMYJIHMPOBAHBI CIEAYIOLIUM
o0Opa3zoM: xopo1iasi TEXHHYeCKasi HOAr0TOBKA MTPENOIaBaTENsA-KOOPIUHATOPA; 3HAHNUE
PECYpPCOB CETH JUIsl TOATOTOBKU CIPAaBOYHO-MH(GOPMAIIMOHHOTO OJI0Ka; pa3poOOTKa
coJiepKaTelIbHOM YacTH NPOEKTa, CAMOCTOSITENbHAas MOMCKOBO-HCCIIE0BATENbCKAS
NEeSTENbHOCTh CTYNEHTOB. Pabora Haj BeO-IPOEKTOM MPEAINONOraeT CIEAYIOIINe
ATamnbl: HEOOXOAMMOCTh HAMETUTH TEMY WJIHM MOCTaBUTh MPOOJIEMY; PELIUTh CKOJIBKO
YeJIoBeK OyJyT MPUHHUMATh y4yacTue B MpoekTe (4-5 4enoBeK); COCTaBUTh CIHCOK
CallTOB MO JaHHOMY BOIIPOCY; COCTAaBUTh CIHMCOK CalWTOB, KOTOpPbIE IOMOTYT B
CO3JaHUM BEO-TIPOEKTA, NPUMEPHI CTYJECHUYECKUX CaNTOB, CaWThl JJIsi CIPABKU;
noapoOHO omnucath TpeOOBaHHUS U pa3paboOTaTh KPUTEPUHM OLEHKH IPOEKTA.
Heonenumyto momoiip B X07€ CO3AaHMs BEO-TIPOEKTa OKaXKYT (hopMaThl BeO 3a1aHUi
(Hot List, Web Quest, Treasure Hunt), KOTOpbI€ IPEACTABISAIOT COOOM BEO-111a0I0OHBI.

Takum o00pazom, MeToJl BEO-IPOEKTOB AKTHUBHO HPUMEHSETCS B BbICILEH
miKoJie B paMkax BojoHckoro mporecca, 4To MO3BOJSET HE TOJIBKO MOJYYHUTHh U
nepenaTb WHGOPMALIMI0O HA WHOCTPAHHOM SI3bIKE, HO M CIIOCOOCTBYET aKTHUBU3ALUU
[IO3HABATENbHON JESITEIbHOCTH CTYAEHTOB, (OPMHUPYET KYJIbTYPYy TBOPUECKOIO
OMEpPaTHUBHOTO  MBIIUICHUS,  CIOCOOCTBYeT  Pa3BUTHUI0O  HMX  MHOA3BIYHOU

KOMMYHHKaTHBHOﬁ KOMIICTCHIINH.

3.4 InpopmaniiiHO-KOMYHIKAWIHHI TEXHOJIOTII TA €JIEKTPOHHI 32CO0M HABYAHHS

iHO3eMHHMX MOB

FO. A. KannenanoBa Acucmenm, [epowcasnuu BH3 «/[oneyvkuti HayionanbHuu
MexHIYHUl YHigepcumemy, YKpaina

BypxiuBHii pO3BUTOK MNPOrpaMHO-TEXHIYHUX 3aC00IB CTBOPEHHS, 30€peKEeHHS W

00poOku 1HdoOpMaIli y CBITI Jenail MIBHUJIIE 3MIHIOE OpIEHTAIlll Cy4acHOTO
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cycminbcTBa. Bxomkenns iHpopmariitHo-komyHikaniinaux texnonoriit (IKT) y pizni
chepu MiSTBHOCTI JIIOJAWHU HE OMHUHAE 1 Tally3b OCBITH. Y 3B 53Ky 3 IIUM OCOOJIMBOTO
3HaYeHHs Ha0yBa€ IMepeopieHTalllss MHCIEHHS Cy4YacHOrO BHKIaJadya Ha
YCBIJIOMJICHHSI TIPHHITUIIOBO HOBHUX BHMOT J0 WOr0o TMeAaroriyHoi isuIbHOCTI,
roToBHICT, BuKOpucTtoByBatn IKT gk 1gomomikHUI  HaBYaJIbHUU  pecypc,
HEOOX1THOCTI IMIJIBUILEHHS SAKOCTI MIATOTOBKU (paxiBLIB 3 HOBUM THUIIOM MHCIJICHHS 1
KyJbTYpH, IO BIAMOBIIaI0Th BUMOTaM CyYacHOTO 1H(OPMAIIMHOTO CYCIIJIBLCTBA H
KOMYHIKaLIITHOTO MPOCTOPY, MOPOJIKYIOYH BUHUKHEHHS IPOTUPIY:
®MDK pIBHEM pPO3BUTKY 1H(OPMAIITHOrO CepeAoBHILNA 1 SKICTIO MiATOTOBKU
(baxiBIiB 710 31HCHEHHS Cy4acHO1 IHITOMOBHOI KOMYHIKaIIii;
oMK 00csarom iHdopMallii, MO MOCTIHHO 30UIBIIYETHCS 1 MOXKIUBOCTSIMU
1HAMBIJA A0 ii CIPUHHATTSA, 00pOOKH, 3aCBOEHHS, NIepeiayl 1 BAKOPUCTAHHS Y
npodeciitHiil AiSUTBHOCTI.

Bupimennio 3a3HauyeHUX MNPOTUPIY CIPHUSE BIPOBAHKEHHIO 1H(pOpMAIITHUX
TEXHOJIOT1! B OCBITY.

3akonamu Ykpainum «IIpo OcHOBHI 3acaau pPO3BUTKY 1HGOPMAIIHHOTO
cycniiberBa B Ykpaini Ha 2007-2015 poku», «IIpo ocBity», «IIpo Buity ocBity» [1,
2, 3], HamioHanbHOIO JOKTPUHOIO PO3BUTKY OCBITH YKpainu B XXI cromitri Ta
IHIIAMHA ODIMIHHUMH JTOKYMEHTaMUu TiepeadadaeTbesi 3a0e3nedyeHHs] €(eKTUBHOTO
BIIPOBA/PKEHHSI 1 BUKOPUCTAHHS 1HPOPMALIIITHO-KOMYHIKAI[IHHUX TEXHOJIOT1 Ha BCIX
OCBITHIX PIBHAX ycCiX ¢opM HaB4aHHSA.CTPIMKHI CydacHUN pPO3BUTOK iH(MOpMAIiHO-
OOYHUCITIOBAJILHOT Ta TEJIEKOMYHIKAIIMHOT TEXHIKM HEMHHYYE TMPU3BOJAUTH MO
1H(opmaTH3aLii BUIIOI OCBITH.

Crorogni yBary JOCHIIHUKIB TPUBEPTAIOTh PI3HI AaCIEKTH BIPOBAKEHHSI
1H(hOopMaIITHO-KOMYHIKAIIMHUX TEXHOJIOTH y HaBYalbHUI npouec. Tak, nmpodiemam
Bukopuctanus IKT 3 meroro migBumieHHs e(EKTUBHOCTI CaMOCTIHHOI pPoOOTH
CTyJCHTIB TIpucBsiueHo jgociipkeHHss H.boiiko Tta  A.balipakiBcbkoro, ski
3a3HAual0Th, IO BIPOBAIKEHHS 1HPOPMAIIITHO-KOMYHIKAIIHHIUX TEXHOJOTIH Y
HaBYAJIbHUHM MPOIIEC CIPUSIE MOBHIIIOMY OBOJIOAIHHIO CTYJEHTaMU CHUCTEMOIO 3HAHb

Ta BMiHb, PO3BUBA€ TBOPYY CHPSIMOBAHICTh MI3HABAJIBHOI MAiSUIBHOCTI CTYJIECHTIB,
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normoMarae (OpMyBaHHIO BiJMOBIAHUX MPOQECiHHUX 1 OCOOHMCTICHUX sSKOCTeH [4,
c.247-251; 5, ¢.10-13.]. Ilpu npomy Bukopuctands 3aco0iB IKT y HaBuanbHOMY
Ipolleci BHILOIO 3aKJaJy OCBITM BHUCTYNA€ HE CaMOILULUIIO, a TMeAaroriyHo
BUIPABAAHUM IIIJIXOJIOM, IO Ma€ PO3TIISAATHCS B IUIaHI TEAAroriyHUX TepeBar
MOPIBHAHO 3 TPAJWLIMHUMU TEXHOJIOTIIMH OpraHizaiii camocTiiiHOi poOOoTH.
J.LKapramoBa  BBa)kae, IO  3aCTOCYBaHHsA  BHKIagaueM  iHpOpMaliiHO-
KOMYHIKAI[ITHUX TEXHOJIOT1 B TMpOIeci HaBYaHHS 1HO3EMHOI MOBHU JO3BOJISIE
e(peKTUBHO Ta JOCTyIHO BHU3HAYUTH HOBU3HY HABYAJIBHOIO  Marepiany;
IPOJEMOHCTPYBAaTH 3B’SI30K HABUYAJbHOTO MaTepialy 3 ICTOpI€r0, 3 LIKaBUMHU
dakTamMu 3 KUTTS BUIATHUX JIOJEH; HABECTH MPUKIIAIU MPAKTUYHOTO 3aCTOCYBAHHSA
3HaHb 1HO3EMHOI MOBH; 3J1MCHUTH BIPOBAHKEHHS MPOOJIEMHOr0 Ta €BPUCTUYHOIO
HaBuyaHHs Tomio [6]. H.Omiitauk 3ayBaxye, mo Bukopuctands IKT B mporeci
npodeciiiHoi MIATOTOBKM Cy4acHOTO BUYMUTENS TMOBUHHO OyTH KOMIUIEKCHHM Ta
IHTEIrPOBaHUM, OXOIUTIOBaTH BECh KypC HaBYaHHS Ta 3J1MCHIOBATHUCh MiJ Yac
BUKJIaJaHHA pi3HUX mpeameTiB [7]. TeopeTuyHuM ¥ MNPaKTUYHUM AaceKTaM
npoOeMu KoM FoTepu3alii OCBITH Takox npucBsiueHi podbotu b.C. I'epuryHcbkoro,
A.Il. €pmioBa, A.M.KopotkoBa, B.A.Jleiko, O.A.JIOKTIOUINHOI, €.J1. Mamb6uua,
B.M. MonaxoBa, H.B.Mop3ze, B.B.Py6nona, IlIIligkacuctoro, O.b.Tumenko,
B.I1.JonmaroBa Ta 1H. MOXIMBOCTI KOMII'IOTEPHOI KOMYHIKAIIl y By3l IIOAO 3MiH
3MICTY HaBYaHHS 3 JAucHMIUTIH po3kpuBatoTh M.H.AnekceeB, C.I'.I'puropbes,
b.C.I'epmryncekuii, H.A.KenoB, A.A.Oromnb, A.B.IletpoB. IlIpore HaykoBi
NEPEeBAKHO AaKIEHTYIOTb Ha BIACTHBOCTAX KOMIT IOTEPHUX TEXHOJOTIH SK
yHIBEpCaAJIbHUX 3ac001B 00p0oOKH 1H(DOpMaITii.

JlocmmkeHHs 3.0./xamamsini, B.C.KonecHukona, A.T".Kpuupkoro,
["'M.YycaBiTiHOi BiA3HAYalOTh OKpPEMi KOMYHIKAaTHBHI BJIACTHUBOCTI KOMII IOTEPHOI
OCBITH, OCOOJIMBOCTI KOMIT' FOTEPHUX HABYAJIBHUX CUCTEM I110JI0 TOOYAOBH HABYAHHS
y pexumi Jianory. Peamizamii MOXIMBOCTEH peCypcCiB TEIEKOMYHIKAIIHHUX MEpEex
K T700aJbHOTO cepelnoBuia Oe3mepepBHOi OCBITH mpucBsideHi podotu C.B.
borpanosoi, C.Jl. Kopako3osa, €.C. [lonar ta iH. Okpemi acnekTu iHdopmaTu3zaiii

BUBYEHHSI 1HO3EMHUX MOB posrisiganucs M.A. Axonosoro, M.IO. Byxapkinoto, O.1.
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Hmutpesoro. E.JI. Hocenxo., L.II. ITaBnoBoto Ta iH. [IpoTe IpyHTOBHUX JOCHTIAKEHB
3 BU3HAUCHHS ¥ peatizallii MOKIUBOCTEH 1H(OPMaIIfHO-KOMYHIKATUBHUX CHUCTEM Y
poiieci BUBYEHHS IHO3EMHOT MOBHM MallOyTHIMU (paxiBISMHU OpaKye.

Y mi crarti 8 cnpoOyr  pO3KpUTH  MOKIMBOCTI  1H(OpMaIiiHO-
KOMYHIKaTUBHUX CHCTEM Yy TIpolleCi BHBYEHHS 1HO3EMHOI MOBH MaWOyTHIMH
(baxiBIsgMH.

3riIHO METH TIOCTaBJIEHI 3aBJaHHSA: HAa OCHOBI aHAII3y ICHYIOUHX IIiIXO/IiB
HAayKOBLIB /0 MpoOJeMU BUKOPUCTAaHHSA I1HPOPMaLIMHUX TEXHOJOTIH y Mpoleci
BUBUYEHHS 1HO3EMHOI MOBU PpO3KPUTH MOHATTS 1H(OpMaLiIHHO-KOMYHIKAIiiHI
TEXHOJIOT1i HaBYaHHS, HAa OCHOB1 aHaJI3y PI3HOMAHITHUX MiAXOJIB 3aCTOCYBaHHS
KOMIT'IOTEpHOT KOMYHIKallli PO3KPUTU CYTh LbOTO MOHATTA Ta OOIPYHTYBATH
croco0u HOro MOJAiIbIIOr0 BUKOPUCTAHHS MiJ 4YaCc BUBUYEHHS 1HO3EMHOI MOBH.
Amnani3z npo6iemu Bukopuctanus IKT B HaBuanbHO-BUXOBHOMY IPOIIEC] 3aCBIAUYE,
110 Mepexi] 10 KOMIT I0TEPHO-OPIEHTOBAHUX TEXHOJIOT1M HABYAHHS, CTBOPEHHS YMOB
U1 iX po3poOKH, ampoolarlii Ta BIPOBAKEHHS, PaIllOHAIBHE IMOETHAHHS HOBITHIX
3aco0iB HaBYaHHS 3 TPAAUIIMHUMHU — CKJIajJiHa TeJaroriyHa 3ajgada, 1o moTpeodye
BUPIIICHHS  IUJIOTO  KOMIUICKCY  IICHXOJIOTO-TIeJaroriyHux,  OpraHi3amiiHuX,
HaBYAIbHO-METOANYHUX, MAaTEPlaJIbHO-TEXHIYHUX Ta 1HIIMX MUTaHb. A cepel HUX —
po3po0Ka BIAMOBITHOTO HABYATHLHO-METOJUYHOTO 3a0€3MEUCHHS /Ui BUKOPUCTAHHS
1H(MOPMAITIITHO-TIOIITYKOBUX CUCTEM, rinepMeIinHmx, MYJIbTUMEIIMHIX,
TEJIEKOMYHIKaIMHUX Ta MEPEeXEBUX TEXHOJIOTIH; (GopMmyBaHHs 1HGOpMaIiitHOT
KyJIbTYpH BUKJIQJadiB Ta CTYACHTIB, iX MATOTOBKA 0 MPAKTUYHOTO BHUKOPUCTAHHS
3aco0iB IKT y cBoili mpodeciitHiii aismibHOCTI. OCHOBHI acmeKkTu 1HGOpMaIliiHO-
KOMYHIKALIHOT KyJIbTYpH OCOOMCTOCTI CHpsMOBaHI Ha (OPMYBAaHHS CHUCTEMHU
MOHATh 1 TEPMiHIB, MPAKTHYHUX BMIHb 1 HaBHYOK Yy Taly3l KOMIT IOTEPHO-
1H(popMaIITHUX TEeXHOJIOT1H, 0a30BUX 3HAHB MPO 3arajibHi MPUHIUIINA 3aCTOCYBAHHSI
IKT, dbopmyBaHHS KyJIbTypud TBOPHYOiI MiSIIBHOCTi, PO3BUTOK TBOPYMX 3HIOHOCTEH,
Mi3HABAJIBHOI Ta TBOPYOi aKTUBHOCTI, (JOPMYBAHHS 1HUBITyAIbHOTO CTHIJIFO TBOPYOi

TISUTBHOCTI [7].
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Buxopuctanus IKT y mpodeciiiHiii nisapHOCTI BHKIaJada 1HO3EMHUX MOB
J03BOJISIE  ONTHUMI3yBaTH 3MICT HABYaHHSA, MOJEPHI3yBaTH MeTOAM Ta (opMH
oprasizallii HaB4aJIbHOTO MPOIECYy, 3a0€3MeUUTH BUCOKUN HAYKOBUM 1 METOAMYHUI
piBeHb BUKJIAJIaHHS, 1HIWBIAYAJIbHUHN MAXIJ Y HaBYaHHI, MiIBUIIUTH €()EKTUBHICTD
Ta SIKICTh HAaJIaHHS OCBITHIX IMOCJIYT.

['onoBHa Meta HaBuaHHs IM — 116 KOMyHIKaTUBHA AISUTBHICTH, TOOTO MPAKTUYHE
BOJIOJIIHHS 1HO3€MHOIO MOBOIO. Y IIhbOMY BUNAAKYy Mepexa [HTepHEeT € yHIKaJIbHUM
3ac000M, SIKMM HaJa€e MOXKJIMBICTh CIUIKYBaHHS,3a MOCTIHAYCTpiaJbHOI A00H, IIO0
HacTana, [HTepHeT Ta 1HAYCTpid 1H(POPMALIMHO-KOMYHIKALIIIHUX TEXHOJIOT1H
CTPIMKO VyBIMIIJIM W OpraHiyHO JIOMOBHWJIM TPAKTUYHO BCl cdepu JHOJICHKOT
JUSTIBHOCTI, 30KpeMa meaaroriuyny. Ilig iXHIM NOTYXHUM BIUIMBOM yCE€ HHUHI CTa€
,HOBUM~’ — CyO’€KT IUIaHETapHHUX i, E€KOHOMiKa, IIOJIITHKA, HaykKa, OCBiTa.
BinOyBaeThcss mepeopieHTallis CyCHiIbHOT CBIIOMOCTI Ha HEOOXI1THICTh OBOJIOJIHHS
HOBUMH (pOpMaMHu, KyJIbTYPOIO KOMYHIKAIIii, sSIK YaCTUHOIO YHIBEPCAIBHOI KYJIBTYPH,
M0 XapaKTepu3ye€ PpIBEHb PO3BUTKY CY4YaCHOTO CYCIIJIbCTBA. [ 1obanbHi
1H(popMaIliiiHI MepeKl HACTUIbKK OPTraHIvyHO BIUIENIMCS B )KUTTS Cy4acHOI IIUBLII3Alli],
10 BUJIYYUTH iX 3 HEl BXK€ HEeMOXJIMBO. B epy iHpopMaliifHUX TEXHOJIOTIH meaaror
3MYIIEHUH HE TIIbKM BUKOPUCTOBYBATH 1X, aje MW IKUTH, CIHIBIPAIIOBATH,
KOHKYPYBaTH 3 HUMH. TaK, Ha ChOTOAHI 3HaYHA YaCTHUHA (DUJIOJIOTIB BUKOPUCTOBYIOTH
1H(MOpMAaIITHO-KOMYHIKAIIHI TEXHOJIOTIT IS MPOBEAEHHS PI3HUX JIHTBICTUYHUX
€KCIIEPUMEHTIB.

OTxe MOXHa BH3HAYUTH, 110 1H(GOPMALINHO-KOMYHIKALIAHI TEXHOJIOTI] —
TEXHOJIOT1i  omparmoBaHHs  iHQoOpMalii 3a  JIOMOMOTOK  KOMIT'IoTepa  Ta
TEJEKOMYHIKallliTHUX 3aCcO0i1B.

[Tepm 3a Bce migkpecanmo: 3B'130K TepMiHiB "KomyHikamis" Ta "indopmarris” 3
TEXHOJIOTIAMH 3a(iKCOBAaHUN y TEPMiHI, SKUW 3’SIBUBCS TOPIBHSHO HEIABHO -
1HQOKOMYHIKAILII{HI ~ TEXHOJIOT!i, SKI HIAKPECHIOIOTh MOJBIMHMI  XapakTep
TEXHOJIOT1i— 1H(popMamiiHuil 3MicT (iHhopMarliiiHe cepeoBHINE) Ta KOMYHIKaTHBHI

MOXJIMBOCTI (3aci0 3B’S3Ky), CTBOPEHHUM CJIOBOCHOJYYEHHSM T1J SKUM MH
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PO3yMIEMO CHCTEMY METOMIB 1 CTHOCOOIB BBOAY, OOpOOKH, 30€peKeHHS, BUBOIY,
MONIYKY Ta rnepenayi iHdopmailli B KOMIT IOTEPHUX Mepexax [7].

TpaaumiiHo iX MOAUISIOTH HA TEXHOJIOTII CHUHXPOHHOI (OH-JIaHOBOI) (Yat i
ICQ) Tta acunxponHoi (o¢d-nmaitHOBOI) KOMyHIKalii (E€MEeKTpOHHA IIOIITA,
tenekoHdepeninii). Jlani TexHomorii 3abe3neuyroTh SK MIKOCOOMCTICHY, TakK 1
OJTHOOIYHY KOMYHIKAL[1}0; IHTEPAKTUBHUN PEXUM POOOTH 3 HABUYAIILHUM MaTepiajioMm,
3py4YHHM JOCTYN JO IHTErpOBaHMX ©0a3 3HaHb, JOBIAHHKIB, 30CEPEIKECHUX Y
KOMIT FOTEpHUX (DOHJIaX, BKIIOUCHHUX Yy TEJICKOMYHIKAIIHHY MEpPEXKy; Alanorizallito
HAaBUYAJIBHOTO TIPOIIECY, SKHUH 3IIHCHIOETHCS B 0COOIMBOMY iH(OpMaIliiHO-
KOMYHIKaIlIHHOMY cepeoBHII (HalOIMKue OTOYCHHS CTYICHTa Ta 1HIIUX CyO’ €KTIB
OCBITHBOTO TIPOLIECY 3 BUKOPUCTAHHSAM KOMIT'FOTEPHMX 1 KOMYHIKALIIHUX
TEXHOJIOT1|, 10 3a0e3nevy€e CIpPUATINBI YMOBH iXHBOT MISJIBHOCTI JUIsl JOCSITHEHHS
1ijaen ocBith) [8].

BukopuctanHs  MOXIMBOCTEH Mepexi IHTepHeT akrTyamizye  HOHSATTS
CaMOCTIMHOI pOOOTH  CTYJCHTIB, HAIOBHIOE WOro HOBHM 3MICTOM. TaK,
O3HAHOMJICHHSI CTYJICHTIB 13 calTaMH, IO NPOIMOHYIOTh OHJIAWHOBE BUBUYCHHS
aHTIIICBPKOI MOBH, J03BOJISE€ 3aJ0BOJIBHUTH OCBITHI NOTpeOM HAMAKTUBHINIUX
Y4aCHUKIB HaBYaJIbHO-BUXOBHOIO MPOIIECY.

[3 mi€ro METOI CTYIEHTH O3HAIOMITIOIOTBCS 31 3MICTOM CaWTiB, HANPHUKIA],
http://www.bbc.co.uk/worldservice/learningenglish/index.shtml — BBC Learning
English, mo npononye ¢hoHeTnyHi, rpaMaTUyHi, JEKCUYHI BIPaBU, HABYAJIbHI B1JI€O-
Ta ayjioMarepiaad, HOBUHM AaHIJIICHKOIO MOBOIO, KBI3M Ta IUIAHU 3aHATh s
BUKJIaAa4uiB; http://www.esl-lab.com/, 1m0 npornoHye nepeBipuTH BMIHHS CIIPUAMATH
Ha CIyX ¥ MICTUTHb KBI3M 31 CIyXaHHS JUIsl KOPUCTYBadiB PI3HUX PIBHIB BOJIOJIHHS
HaBuukamu ayniroBanHs. Caiit Language Directory MICTHTH TINEpHOCHUTIAHHS Ha
OHJIAMHOBI CIIOBHMKH, Ta3€TH, TEJE - Ta PaJlOCTaHIlIi i 1HIII pecypcH, KOPUCHI IS
THUX, XTO BHBYA€ aHTIINCHKY MOBY; cailT ESL Galaxy mpomonye 6e31i4 JeKCHUKO -
rpaMaTUYHUX BMPAB IS CTYJICHTIB, Pi3HI ITPU 711 PO3BUTKY MOBJICHHEBUX HABHUOK
Ta PO3IIMPEHHS CIOBHUKA, MaTepialid ISl BUKJIaaadiB Tomo. biussko 650 BrpaB Ha

PO3BUTOK JICKCMYHUX Ta I'paMaTHYHUX BMiHI:, FpaMaTI/I‘-IHi ImpaBujida, TCCTH, MOBHI

119



irpu,  KpOCBOpAM  3HAWAyTh  BimBimyBaui  caifity  http://www.englisch-
hilfen.de/en/index.htm. JlocBig BUKOpPHUCTAHHS I1HTEpPHET-PECypciB B  IpoIieci
HABYaHHS aHIJIIMCbKOT MOBHM JI03BOJISIE NPUITYCTUTH, IO Taka (opma oprasizamii
HABYaHHS TMPUCKOPIOE (OPMYBaHHA ¥ PO3BUTOK HABHUUOK Ta BMIHb CTYJIEHTIB Y
NPOJAYKTUBHUX BHUJAX MISUIBHOCTI, IMJABHUIIYE MOTHBAIIO, IHTEPEC JO BUBUCHHS
aHTJIACBKOI MOBH, CTUMYJIIOE PO3BUTOK II3HABAJIBHOI Ta TBOPYOi AaKTUBHOCTI
CTYJICHTIB.

CyuacHi iH(}opMalliitHi TEXHOJOT1] Ta IHHOBALIMHI METO/IM BUBUECHHS 1HO3EMHOI
MOBH B YKpaiHi 0a3yl0ThCsl Ha 3aranbHoeBponeicbknx Pexkomenaanisx Pagu €Bponu
3 MOBHOI OCBITM: BHUBYEHHS, BHUKIAJaHHS, OIIHIOBaHHI. B 3B’s3ky 3 1uM
KOMIT' FOTepH1 1H(OpMAIlIifHI TEXHOJOT1i BHUCTYMAIOTh TOJOBHUM KOMIIOHEHTOM
1IBUIIICHHS MOTHBAIIli Cy4aCHOTO HaBYaHHS Ta BUBYCHHS 1HO3EMHOI MOBH.

B ocBiTHBOMY cepeloBHIII BUKOPUCTOBYIOTHCS HAHO1IbIIE TTOITUPEH] B YKpaiHi
€JIEKTPOHHI [IPOrpaMy BUBYEHHS 1HO3EMHOI MOBH (Ha MPUKJIAA1 aHTJIHCHKOI MOBH):

e JliamantoBuit Aurniicekuit (Diamond English) — koM’ toTepuuii kypce

® aHIIIHCHKOI MOBH;

e Bridge to English — 2000, 6a30Buii Kypc aHTJIIMCHKOI MOBH;

e Benukuii aHr10-pOCIMCHKUM, pOCIHCHKO-aHTTINChKHUM CTOBHUK — Lingvo;

e TOEFL — odimiitauii TecT Ha 3HaHHS aHTIIIHCHKOI MoBH: The Heinemann
TOEFL — B popmartax PBT (Paper-based Test) 1 IBT (Internet-based Test);

e OcoOmuBoro monyJsipHicTIO Kopuctyetbess DVD (rom) Tell Me More —
MOBHUH KYpC aHTJIIMCHKOT MOBH, PO3IIUPEHUN KYPC PO3MOBHOI aMEPHUKAHCHKOT
MOBH 3 €JIEMEHTaMU TECTOBHUX 3aBJaHb;

e (Cgit anrmiicekoi MmoBHU: «Kpok 3a kpokomy», bork H.A;

e Anrmiicbka MmoBa «Kpok 3a kpokom», 2009 — iHTepaKTUBHUI KypC HaBUYaHHS.

Tyt »xe BapTO 3a3HAYUTH, IO BUKOPUCTAHHS MEPEKEBUX TEXHOJIOTIH Ta
TEJIEKOMYHIKAIllil Hajgae JOCTYI CTYJIEHTaM J0 3HA4HOro oOcsry iH(opMariiHux
pecypciB. PosraiyeHi MOIIYKOBI MOMJIMBOCTI MEPEKEBUX CUCTEM JIal0Th 3MOTY
OTIEPAaTUBHO 3HAXOAUTH MOTPIOHY 1HPOPMAIIiI0, CTUMYJIOIOTh aKTUBHICTh CTYJICHTA B
il momyky. lle mae MOXIMBICTH 3MIHUTH caMy KOHIEMIIO 1H(QOpMaIiiiHOTO
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3a0e3MeyeHHs Ta 3AIHCHUTH MPUHIMIIOBO HOBUHM MIAXIJ MO OpraHizamii ayIuTOpHOI
Ta CaMOCTIMHOT pOOOTH CTY/ICHTIB.

[TincymoByrouM cka3zaHe, 3a3Hauyy, [0 BUKOPUCTaHHSA 1H(OpMaLiiHO-
KOMYHIKAIIMHUX TEXHOJIOTi B Tpolleci HaBYaHHS 1HO3EMHOI MOBHM 3HAYHO
PO3IIMPIOE MOXJIMBOCTI BMKJIA/laya, CIPSMOBYE CTYICHTIB Ha CBIJOME 3aCBOEHHS
3HaHb;, MAa€ Ha METI PO3BUTOK TBOPYOi CHPSIMOBAHOCTI MI3HABAJIBHOI IISIIBHOCTI
CTYZIeHTIB, ()OpMYBaHHS BIAMOBIMHUX MPOGECIHHUX 1 OCOOMCTICHUX SKOCTEH, IIIO,
3peIITOr0, MPU3BE/IE 0 CYTTEBOT 3MIHHM CTaTyCy CTYJICHTA SK CBIIOMOTO i aKTUBHOTO
yYaCHWKA HAaBUYaJbHO-BUXOBHOTO TMPOIIECY, 3JaTHOTO BH3HAYUTH I1HAWBITyaTbHY
TPAEKTOPIIO0 B OCBITHBOMY CEPEIOBHIIII.

OTxe, Ha ChOTOAHIITHIN JIEHh HEMOXJIUBO YSBUTH HABUAJILHUI MPOIIEC Y BUIILIIMA
mIKoJIi 0e3 BUKOPUCTaHHS 1H(POpPMAIIMHUX TEXHOJOTIH 1 3aco0iB HaBuaHHA. Came
cydacHi iHpoOpMaIliiHl TEXHOJIOT1T 3p0OHIIN MOXKJIMBUM JOCTYIT KOKHOTO (haxiBIsl 0
BEJIMYE3HOT KITBKOCTI pI3HMX BHUAIB 1HQopmalii. Amne, mo0O JocTym [0
1H(MOPMAIIHHO-KOMIT FOTEPHUX PECypCiB  TMEPETBOPUBCS HA BOJOJIHHA HHUMH,
CTYy/JICHTU TIOBUHHI OBOJIOJITA TaKUMU 3HAHHAMH, YMIHHSMH 1 HaBUYKaAMU 3
iH(OpMAIIHHUX TEXHOJOTIH, sKi O CcTalu TrapaHTOM HaWIOBHINIOl peami3alii
3niOHOcTe  ocobucTocTi  Ta  mpodeciiHO-3HAUYIUX — SAKOCTEH, MiATOTOBKH
MaliOyTHROTO (axiBId 1O JKATTEISUIBHOCTI Yy BiAKpuTOMYy iH(MOpMaIitHOMY
cycniiabeTBi [9, ¢.2].

Cepen mpuiioMiB oJiepkaHHS HOBOi 1HdopMalii 3 CcepeloBHINA, sKa
OTIPAIbOBYETHCS CTYICHTAMH Ha 3aHATTIX BUAUIIIOTH pOOOTY:

® TiAPpYYHHKAMU, JOBITHUKAMH, KaTaJOTaMU, OIOPHUMHU KOHCIIEKTaMHU;

® TEPIOJUYHUMH BUIAHHSAMU (HAKOMMMYEHHS BUPI30K, poOOTa 3 aHOTOBAaHUMU
® DKEpesiaMH, MPOTJsIaHHs KypPHATIB);

® KOMII'FOTEPOM.

3a3nHavaroTh, 1m0 cryaeHTH BH3 MaoTh MOXIUBICTH BUKOPHUCTOBYBATH
IIMPOKUN CHEKTp 3aco0iB KOMYHIKaiiii oO0poOku 1 30epexkeHHs iHGOpMaIii:
NEpPCOHAIbHI KOMITIOTEpPH, I[HTepHET, KabenbHE 1 CYNyTHHKOBE TeJaeOayeHHs,

MOO1TBHUH 3B'S130K, TomIo. OTKe, TpaauIliiHe HABUYAaHHS 3a3HA€ 3MiH Ha BCIX CTaOisfX

121



HaBYAJBHOTO TPOIECY: MIATOTOBKAa KypCiB, MPOBEACHHS 3aHATh, BHUKOHAHHS
JIOMAaIIHIX 3aBJaHb, MIJTOTOBKA TUIJIOMHUX Ta Maricrepcbkux pooit [10, ¢.51].

3acTocyBaHHA Ha 3aHATTIX IHTEPAKTHUBHUX TEXHOJOTIA 3MIHIOE 3BUYHY IS
CTYJIGHTa CUTYallll0 HaBYaHHS, XapakTep MHOro MIAIbHOCTI, CTaBUTh MOTO B IHIIY
MO3UIIII0: CTYJEHT NepecTtae OyTH MacUBHUM NpHiiMadyeM 3HaHb, a CTA€ aKTUBHUM
y4aCHUKOM HaBYaHHI [9, c.647].

[Ipodeciitna komreTeHTHICT, BHKIagada BH3 mono indopmamiitaux
TEXHOJIOT1 CKJIaJa€ OCHOBHY MpoOJieMy, siKka TajibMye mpoiiec BrpoBapkeHHs [T y
CUCTEMY OCBITH. Y IbOMY IPOIIEC] MOKHA BUIUIUTHU JBa BU3HAYAIbHUX UMHHUKHU:
chopmoBaHicTh 1H(MOpMaIiitHOT KoMIleTeH i BukiIagadya BH3; po3BuTok 3maTHOCTI
BIIPOBA/KYBAaTH B HaBualbHUU mpouec BH3 indopmauiiinitexnonorii, T00To OyTH
HE TUIBKM KOPUCTYBa4e€M TOTOBHX IMPOTPaMHUX MPOAYKTIB, ajie OlIBIIOI MipOio
BUCTYNIATH TBOPIIEM, PO3POOHUKOM BIIACHHX HABYAIbHO-METOJMYHHUX IMPOTPaMHUX
3ac00iB . BukopuctanHa iHQOpMAIITHUX TEXHOJOTiH MOKe BiIOyBaTHCS PI3HUMH
croco0amu, BIAMOBIAHO 10 MOTPeO KOHKPETHOTO THUITY 3aHSTTS, PIBHS BOJIOJIHHSA
PI3HMMHM TpOrpamMaMu Ta HAsSBHOCTI CEpTU(]IKOBAHUX MpOrpaMm y CHUCTEMI BHILOI
ocBiTH. L1i moTpedbu MokHa Kiacu(ikyBaTH 32 TAKUMHU KPUTEPISIMU:

® BUKOpPUCTaHHS I1H(QOpPMAIIMHUX TEXHOJOTIM SK y (pPOHTAIbHIN, Tak 1 B
rpynoBiid poOoTi;
e 1miepeBaXHO (poHTaIbHI (GopMu POOOTH; BUKOPUCTAHHS EJICKTPOHHUX

MJPYYHUKIB TUIBKH SIK 3ac00y CaMOHaBYAHHS;

® BHUKOPHCTaHHS OKpeMHX THUITIB (ailsliB (300pa’keHHs, BiJIO, ay/110, aHIMaIlii) 3
CJEKTPOHHUX 3aCO00IB HABYAIBHOTO MPU3HAYEHHS, 3 AWCTAHIIIMHUX KYpCIB, 3
MEeBHUX MaTepiaiiB Mepexi [HTepHer;

® CTBOPEHHS BJIACHUX 3aHSATh Yepe3 1HTerparlito pisHUX 00’ €KTiB B 0JuH dopmaT
—  mpe3eHTauli, web-CTOpIHKHM, KOHCTPYKTOpP 3aHSATh, MA€ThCS Ha YyBasi
MoCIIyra, M0 HAJAa€Thcsl B 0araThbOX EJIEKTPOHHUX 3aco0ax HaBYAIBHOTO

npusHaueHHs [11, ¢.279].
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Buxmagad cyyacHOro HaBYaJbHOTO 3aKJIaqy MOBHHEH 3a OyAb-KHX YMOB
HaMaraTucsi BUKOHATH CBI O0OB'SA30K Ta MpodeciiHy MICII0: PO3BHBATHUCS CaMOMY,
TUM CaMUM 3a0€3Me4y0ur MOXKIMBOCTI JJIsl PO3BUTKY 1HIIMX - CBOIX CTY/EHTIB.

OTxe, BUKOPUCTAHHS TAaKUX TEXHOJOTIM Yy HaBYaHHI CTYJEHTIB BHUIIUX
HAaBYAJIbHUX 3aKJIaJ(IB aKTUBHO CHPUATHUME IIOETATHOMY (OPMYBaHHIO HOBHUX
HABUYOK, 3HaHb Ta BMiHb. AJle MM HE TMOBHUHHI 3a0yBaTH, III0 OCHOBHE 3aBJIaHHS
OCBITH - HE TIPOCTO JAaTH JIOJUHI MEBHY CyMy 3HaHb 3 TUX YM IHIIUX JUCIUIUTIH, a U
BHUXOBAaTH BCEOIYHO PO3BUHEHY OCOOMUCTICTD.

[HpopMaLiitHO-KOMYHIKAI[II{HI TEXHOJOrli Ta €JEeKTPOHHI 3aco0O0M HaBYaHHS
1HO3EeMHHUX MOB - II¢ BEJIMKUH BUPIBHIOBAY MOXJIMBOCTEH B rajy3i OCBITH, OCKIJIbKH
BOHU yCyBaloTh reorpadiuni Oap'epy Ta exoHOMJIATH dac. OOnagHaHHS
KOMIT'FOTEPHOTO KJacy Ta MIJKIIOYEHHS J0 Mepexi I[HTepHeT Biapasy X BHUPIIIYE
KUIbKa TpoOJieM: HEYKOMIUICKTOBAHICTh OI10JIOTEKM HABUYAJbHOTO  3aKJany,
BIJICYTHICTh IIJIPYYHHKIB (3aCTapiil HE BIANOBIAIOTH BUMOTaM, a HOB1 YK€ JI0pOrt),
BHCOKA BAapTICTh MEPEAIIIATH HA IEPIONYH] BUJAHHS.

AJe 1ue He Bech CIEKTp NpoldiieM, sIKi BUKIIaa4d MOKE BUPIIIUTH 32 JOTOMOI'OO
IKT. Cnig 3aznauntn, mo IKT nHa cyuacHomy erami 3a0e3mnedyioTb aKTHUBHE
CHUIKYBaHHS 3 HOCISIMH MOBH.

Ockunbku IKT HamaroTh CHOIIKYBaHHIO CBITOBUX MAaclITa0lB, MPUPOJHIM CTaB
TOM (hakT, 110 BOHU TMOBHMHHI BiJITpaBaTH TOJOBHY pPOJb B ayJUTOPISX 1HO3EMHOI
MoBU. Came TOMY Ha ChOTOZHI OJIHA 3 HAUTOJIOBHIIIKX MOTPEO B CUCTEMI OCBITH - 1€
1HTerpauis iIHpopMalIfHUX TEXHOJOT1 B HABYAJIbHUI MPOLIEC.
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JI.O. Toxkap 2ipHUYULL YHigepcumemy, /[Hinponempogcvk, YKkpaina
SIkicHE TIEpeOCMHUCIICHHSI XapakTepy Ta 3MICTY MOBHOI OCBITH € OJHIEIO 3
HaWBXJIMBIIIKUX TMpoOJieM cydacHOT BHINOi 1IKOAUM. ChOTOJHINIHI CYCHIJIBHO-
€KOHOMIYHI YMOBM BUMAararoTh TOr0, 1100 MpU MiATOTOBII MalOyTHIX CHELIaICTIB
BiIOyBaBCs JNI€TaJbHUN aHaji3 Ta TMEPEOCMHUCICHHS TEOPETHMYHUX Ta MPaKTUYHUX

3acaJl CUCTEMH MIArOTOBKH MallOyTHIX KOHKYPEHTOCIIPOMOXKHUX (PaxXiBIIIB.

124



TakuM 4yMHOM HEOOXIJHUM € aKTHUBHE BTUICHHS B NMPAKTUKY 1HTETPATUBHUX
TEXHOJIOT1 HaBYaHHS. [HTErpaTUBHUUN MiAXiJ 3HAYHO 30UIbIIYE MOTHBALIIIO, BIH
peaini3ye 3B’ 30K Teopii 3 MPAKTUKOIO, 1110 J03BOJIIE HA HOBOMY PiBHI OPTraHi30BYyBaTH
TPYIOBI Ta MPAKTUYHI 3aHATTSA, CAaMOCTIMHY poOOTy cTyAeHTiB. Takox mew miaxina
J0TIOMarae po3po0JIATH 3aBAaHHS PI3HOTO PIBHSA CKJIAJIHOCTI, HAJaBaTH MOKJIUBICTD
BUOOpPY (popM BHYTPILIHBOTPYIIOBOI B3aEMO/III.

JI1st pe3ynbTaTUBHOI ayJJUTOPHOT TMi3HABAIBHOI AISUIBHOCTI CTYACHTIB MiJl Yac

BUBYCHHS 1HO3€MHOI MOBH e(l)CKTI/IBHI/IM € BUKOPHUCTAaHHA TaKHUX MGTOI[iB, SK:

CTBOPEHHSI MPOOJIEMHHUX CUTYaIllil;

- BHpIILIEHHS TBOPYUX 3aBJ/IaHb;

- 3aXMCT MDKIUCUUIUTIHAPHUX MPOEKTIB;

- mpec-KoH(EepeHIIii;

- JIlJIOBA Ipa;

- aHaJi3 KOHKPETHHUX CUTYallll;

- TMPOBEACHHS JUCKYCIN Ta «KPYTIUX CTOJIBY.

[Ipn ©HaByaHHi iHO3eMHMM MoBaM B TexHiuHux BH3 cnig mnposectu
nudepeHIiaIio CTyJASHTIB 32 pIBHEM MOBHOI KOMITETEHIII1, aHAI3yI0un 1H(OpPMaIIio
111010 KOHTPOJTIO PI3HUX MEP10/IIB HAaBYAHHS.

[IpoekTyroun 1HTErpaTUBHI TEXHOJIOTII HaBYaHHS 1HO3EMHHUM MOBaM B
HemoBHOMY BH3 BaxknuBuMm € 3a0e3neueHHs pINICHHS HaBYAJIbHUX 3aB/IaHb HE
TUIBKA 3 METOI0 3aCBOEHHS IMPEAMETHO-TYMaHITapHOro 3MICTY, a W JJIs yCHIIITHOL
MaiiOyTHBOI npodeciiinoi aisTbHOCTI cnenianicta. OTxe, 3MICT HAaBYaHHS 1HO3EMHUM
MOBaM IOBHHEH MICTUTU MaTeplaju K KyJbTypHO-KpaiHO3HaBY1, TaK 1 mpodeciiiHo-
OpPI1EHTOBAHI.

Takum 9rHOM, ITi/T IHTETPATUBHOIO TEXHOJIOTIE€I0 HaBYaHHS 1HO3EMHHUM MOBaM
PO3YMIEThCS TaKUM CIIOCIO opraHizailli HaB4aJIbHOTO MPOIECY, MPU SKOMY HaMOUIbII
MTOBHO 3a0€3MeuYyI0ThCs 3MICTOBHI MDKAMCIUIUIIHAPHI 3B A3KH 3 TyMaHITapHHUMH,
TEXHIYHUMHM Ta CICIIATbHUMU JUCIUIUTIHAMHA. METOr0 Takoi iHTerpaii € po3BUTOK Y
MaiOyTHIX  CHEUIAJICTIB IHTErPAaTUBHOIO MMHCIEHHS, 1[0 € OCHOBOIO IX

KOHKYPEHTOCIIPOMOKHOCTI.
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Oco0nuBoro 3HaueHHs TyT HaOyBae B3a€EMOJIIsl BUKJIAJauiB 1HO3EMHHUX MOB 13
BUITYCKAIOUUMH TEXHIYHUMH Kadeapamu, ocoOJMBO 3a Takux (GopMm poOOTH, SK:
OTPUMaHHSI HAYKOBO-TE€XHIYHOI 1H(opMalii 3 IHIIOMOBHUX NEPIOJUYHUX BHUAAHD,
[aTepHery, HamucaHHs pedepariB, aHOTYBAaHHSA TUIUIOMHHX MPOEKTIB Tomio. [Ipu
1IbOMY HAOYBAa€ThCS JOCBII CKJIaAaHHA W OQOPMIICHHS NIUIOBUX JINCTIB, HAITMCAHHS
pedepaTUBHUX NEPEKIIA/IIB, CHEI1aTI30BaHUX TEKCTIB Ta TEXHIYHOI JOKYMEHTAIII1.

BaxxnmuBUM MOMEHTOM € TaKOXX 3aJIydeHHS CTYJIEHTIB JI0 Y4acTi y HAyKOBO-
MPaKTUYHUX CeMiHapax 1 KOH(pEepeHIisX.

JlocSITHeHHSI MPAKTUYHOI METW HABUaHHS 1HO3EMHHUM MOBaM B TEXHIYHOMY
BH3 o3navae 3actocyBaHHS MalOyTHIMU CIIeIialiCTaMU OTPUMAHMUX 3HaHb B SKOCTI
3aco0y 3HAXO/KEHHS HOBOI iH(popmalii Ta OOMiIHY I1HQOpPMALIIEI0 B CBOEMY
podeciiHOMY CepeIOBHIIII.

OpraHi3oByIO4H 3aHATTA 3 1HO3EMHOI MOBH, CJIiJ] TaM’SITaTH, J€ came 1 SIK came
CTYIEHTH 3MOXYTh 3aCTOCYBaTH OTPMMAaHi 3HAHHS B TMOJAIbIIOMY HaBYaHHI, B
nojanblIii  mpodeciiHii  MisNIBHOCTI, Ta W B XKUTTI B IuioMy. MaiOyTHIM
cremiajgicTaM Ba)XJHMBO PO3YMITH METy BHUBYEHHS JaHOI JUCUUIUIIHU, (GOpMH M
Croco0M CaMOKOHTPOJIFO, MaTH METOJAWYHI PEeKOMEHJallli 00 I1HTErpaTUBHOI

Mi3HABAJIbHOI JIISUTBHOCTI, 1110 B LIJIOMY 3HAYHO 30UIBIIIMTH MOTHUBAIIIIO.

3.6 MHcnouib30oBaHNe HWHTEPHET-PeCyPpCOB B JIMCTAHIUOHHOM OO0y4YeHUM

HHOCTPAHHBIM fI3BIKAM

T.Jd. Ymanen Cmapuwuii npenooasamens, I'ocyoapcmeennwiil BY3
«Hayuonanonwiii 2copnviil ynueepcumemy, /[nenponemposck,
Ykpauna

B coBpemenHoM o0miecTBe Bce 0oljiee BO3pACTae€T pOJIb HMHOCTPAHHBIX S3BIKOB.

3HaHWE WHOCTPAHHOTO s3bIKa Ja€T MOJIOJCKH BO3MOXKHOCTh TPUOOIIUTHECS K

MUPOBOM KyJIbTYpE€, WCIOIB30BaTh B CBOEU JEATEIbHOCTH MOTEHLHMA OOIIMPHBIX

pecypcoB riobanbHOM cetn MHTEpHET, a Takke padoTaTh ¢ MHGOPMAIMOHHBIMU U

KOMMYHHKAIITHOHHBIMU TCXHOJIOTHUAMU U MYHBTHMGHHﬁHBIMH cpeacrsaMmu O6y‘-IeHI/I$I.
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Ceifuac yxxe Bce TMOHHMAIOT, 4YTo VHTepHeTr o0JamaeT KoJOCCAaIbHBIMU
UH(POPMAIIMOHHBIMU BO3MOYKHOCTSIMM U HE MEHEE BICYATISIOIUMHU YCIyraMH.
WuTepHeT co3/1aeT YHUKAIBHYI0 BO3MOXKHOCTD JJIsI U3YYaIOIIUX MHOCTPAHHBINA S3BIK
MOJIb30BAThCS Ay TEHTUYHBIMHU TEKCTAMM, CIIyIIaTh U OOLIAThCSI C HOCUTEISIMU SI3bIKA.

Bonpoc unTerpanuu MHtepHeTa B oOpa3oBaHME, B YAaCTHOCTH, IPUMEHEHUE
€ro B 00yYeHUM MHOCTPAHHBIM SI3bIKaM, B HACTOSIIEE BPEMs JOCTATOYHO AKTyaJeH.
OTO CBSI3aHO B OCHOBHOM C T€M, UTO NPU UCIOJIb30BaHUMU VIHTEpHETa Kak CpeacTBa
00Oy4eHHs] MTHOCTPAHHOMY SI3bIKYy KaK HEJb3sl JIy4llle peaju3yloTcs MHOTHE LENH U
3a1aud O0y4YEeHUS! U BOCIIUTAHUSI.

Hcnonp3oBaHne KHUOEPHETHUUECKOIO TMPOCTPAHCTBA B YYEOHBIX LEJIAX
ABJISIETCSl  a0CONIOTHO HOBBIM —HalpaBlI€HUWEM OOIed JUAAKTUKHM M 4YacTHOMU
METOJUKH, TaK KaK MPOUCXOAIINE U3MEHEHUS 3aTParuBatOT BCE CTOPOHBI yueOHOTro
nporecca, HauyuHas OT BbIOOpa NPUEMOB U CTWIS pabOThI, KOHYas HU3MEHEHHEM
TpeOOBaHMI K aKaJIEeMUYECKOMY YPOBHIO O0yYarOIINXCSI.

BHenpenue mnepcoHaNIbHOIO KOMIIBIOTEpA, TEXHOJOTHMM MYyJIbTHUMEIUWa |
rJ100aJIbHONM MHPOPMALIMOHHON KOMIIBIOTEpHOM ceTh MHTEepHET BIMAET Ha CUCTEMY
oOpa3oBaHMsl B II€JIOM, UYTO MPUBOAMUT K TMOSBICHUIO HOBBIX II€1arOTHYECKUX
TEXHOJIOTMH, HOBBIX (JOpPM IpENOJaBaHUsI COBPEMEHHBIX SI3bIKOB, OJTHOM U3 KOTOPBIX
ABIISIETCS JUCTAHIIMOHHOE oOydeHue. J(MCTaHIIMOHHOE OOy4YeHHE - 3TO CIOCO0
oOy4eHHsI Ha PACCTOSIHMH, NMPU KOTOPOM MperoAaBaTesib U 0o0ydaembie (pu3ndecKku
HaXOJATCA B pa3IMYHbIX MecTax. MIcTopuyeckn NUCTaHIIMOHHOE 00yUYeHUe 03HAYajo
3a04yHO€ oOyueHue. OpHAKoO cedyac - 3TO CpPEICTBO OOYy4YEHHs, HMCHOJIb3YIOIIEe
ayJuo, BUJEO M KOMIBIOTEpHbIE KaHalbl CBsI3U. CUMTAETCsi, YTO JUCTAHLIMOHHOE
oOpa3oBaHuUe - 3TO MpolLIecC Nepeaadyn 3HaHUH (32 HEro OTBETCTBEHEH MPENo/1aBaTelb
U By3), a JUCTAaHIMOHHOE OOy4YE€HHE - 3TO MpOLECC MOIYYEHHs 3HAHHU (3a HEro
OTBETCTBEHEH CTyJeHT). /[l aucraHumoHHoro oOydeHus uepe3 HHrTepHer
XapaKTepHOH OCOOCHHOCTBHIO MEXKIUYHOCTHOTO OOIIECHUS HA WHOCTPAHHOM SI3BIKE
MEXJly TpenojaBaTesieM U 00ydyaeMbIM SIBIISIETCSl €T0 OMOCpeN0oBaHHBIN Xxapakrep. C
OJIHOM CTOpPOHBI, BO3MOXHOCTb MOCTOSSHHOTO OOILEHHUS Ha PACCTOSHUM B XOJE

yqe6Horo mponecca OTIN4acT AUCTAHIITMOHHOC 06y‘-IeHI/I€ OT 3a04YHOIO MU B
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HEKOTOPOW CTEMEeHH NPUOIMKAET €ro K OYHOMY, C JAPYTroM — MEXIUYHOCTHOE
TEJIEKOMMYHHUKAIIUOHHOE OOIlEHnEe HE CIOCOOHO B IIOJHOM Mepe BOCIOIHUTH
OTCYTCTBHE HETOCPEJCTBEHHOTO ">KMBOT0" 0OIIICHMUS.

B nocnennee Bpemst MHTepHET BBITECHSET Apyrue (HopMbl AUCTAHIIMOHHOIO
oOydeHusi. DTO CBSI3aHO CO CIEIYIOUMMU OOCTOSITENIbCTBAMHU: a) COBPEMEHHOE
pa3Butue MHTEpHET-TEXHOJOTHA, MO3BOJSIOMIMX Ooyiee NEMIEBHIMU U YIOOHBIMH
CpelCTBaMH MMUTHUPOBATH JIIOOYI0 Y4EOHYIO MOJEh; 0) HOCTYMHOCTh W MPOCTOTA
MOJKITIOYEHHS K ceTH HTepHeT; B) CpaBHUTEIHHO HU3KAsK CTOUMOCTD TOKITIOYCHHMS.
CrpemutenbHoe pas3Butue HHTEpHETa MO3BOJIAET CMOJECIMPOBATH JO0OM THI
CUCTEM, a TaK)Ke MOCTPOUTh MPUHIUMIIUAILHO HOBBIE 00ydYarouue KOMIUIEKChl. Bcé
3T0 nenaetr MuTepHeT Hambonee MEePCHEKTUBHBIM CPEACTBOM JIUCTAHIIMOHHOTO
o0Opa3oBaHUs.

Kax nundopmanmonnas cucrema, MIHTepHET npejiaraet CBOMM OJIb30BaTENISIM
MHOT000pa3ue nHpopMaluu 1 pecypcoB. ba3oBblil HAOOP yCIyr MOKET BKJIIOYATh B
cebsi: a) TeleKOH(EpeHINH, BUICOKOH(MEPEHIIMU, OICKTPOHHYIO TMO4Ty; O)
BO3MOXHOCTh NyONUKAaMK CcOOCTBEHHOW MHGOpMALMK, CO3JAaHUE JOMAIlHEN
CTpaHWYKU U pa3MmelieHue e€ B Web-cepBepe; B) IoCcTynl K HH(DOPMALIMOHHBIM
pecypcam; 1) crnpaBounble kartajmoru (Yahoo!, InfoSeek/UltraSmart, LookSmart,
Galaxy); ) mouckoBbeie cuctembl (Alta Vista, HotBob, Open Text, WebCrawler,
Excite); e) pasroBop B ceru (Chat). Bce 3t pecypchl MOryT OBITH AKTUBHO
UCTIOJIb30BaHbI HA 3aHATHUSIX 110 HHOCTPAHHOMY SI3BIKY.

Hcnonp3oBanne MyJIbTUMEIUHHBIX CPEACTB MOMOTaeT Pean30BaTh
JUYHOCTHO-OPUEHTUPOBAHHBIN OJIX0/1 B oOy4eHuu, oOecrieynBaer
WHIUBHUAyalu3auio U JuddepeHunano ¢ y4YeToM OCOOCHHOCTEH CTYACHTOB, UX
ypOBHSI 00Y4E€HHOCTH, CKJIIOHHOCTEl. B mepBylo ouepenb 3T0 obOecrnieunBaeTcsl TeM,
YTO MEXJIYyHapOoJHas KOMIBIOTEpHAs CETh MPEAOCTABISAECT OrPOMHOE KOJUYECTBO
uHpopMaiuu, oOpabaTeiBasi KOTOPYIO OOydaroluecs: SBISIOTCS HE TOJIBKO
HOTPeOUTEISIMI HAKOIUICHHBIX YEJIOBEYECKUX 3HAHUM, HO U CO3/1al0T IPHU 3TOM UTO-
TO caMH, BBICTymasi B POJH co3ujaTteneid. MHTepHET MOBBIIIAET MOTHBAIUIO Y

HU3y4daronmx I/IHOCTpaHHblﬁ A3BIK, OKa3bIBas IIOJJOXHTCIIBHOC BJIMAHHUEC Ha BECH

128



npouecc OOydeHMs, JelaeT JOCTYIHBIM ayTeHTUYHbIE MaTepuaibl, YCHIUBAET
KOMMYHHUKAaTHUBHOE B3aMMOJEHCTBHE, 00ecreyrBaeT HE3aBHUCHUMOCTb OT OJHOTO, a
MHOTJa U €IMHCTBEHHOI0, HICTOYHUKA MH(OpMAIUK.

N3ydyeHne HWHOCTPAaHHBIX S3BIKOB C IIOMOLIBIO KOMIIBIOTEPHBIX IIPOrpaMM
BBI3BIBAET OIPOMHBI HHTEpeC y CTyAeHTOB. CyHIECTBYIOIIME CETOJHS JUCKH
MO3BOJISIIOT BBIBOJUTH HA JKpaH KOMITbIOTEpa MH(OpPMAIMIO B BHJIE TEKCTa, 3BYKa,
Bujieonzo0paxenus, urp. OOydeHue ¢ MOMOIIbIO KOMIBIOTEPA JAET BO3MOXKHOCTD
OpraHu30BaTh CaMOCTOSTENIbHYI0 paboTy Kaxzaoro cryieHTta. WHTerpupoBaHue
OOBIYHOI'O0 ypOKa € KOMIIBIOTEPOM IMO3BOJISIET IPENOAaBATENI0 IMEPEIOKUTh YaCTh
CBOE paboOThl HAa KOMIIBIOTEp, Jejas IpU 3TOM Ipolecc o0yuyeHus Oonee
VHTEPECHBIM U MHTEHCUBHBIM. [Ipu 5TOM KOMIBIOTEp HE 3aMEHSIET NPEnoAaBarells, a
TOJIBKO JIOIIOJIHSET €ro.

be3 coMHEHHS OCHOBHOW LENbI0 OOY4YEHHMs] HHOCTPaHHBIM fA3bIKaM Ha
COBPEMEHHOM JTame SBIsSeTCS (POPMHUPOBAHUE KOMMYHHKATUBHOM KOMIIETCHIIHH,
KOTOpasgs TECHBIM 00pa3oM CBs3aHAa C JIMHIBUCTHMYECKOM, a TaKxke ¢
KYJIbTYPOBEAYECKOW KomIleTeHue. MHTepHeT co31a€T yHUKAJIbHYI0 BO3MOKHOCTH
3HaKOMCTBA C KyJbTYpPOH CTpaHbl H3y4aeMOro si3bIKa, 0OecreunBas MEXKYJIbTYpHOE
B3aUMOJICMCTBHE, MO3BOJISISI CIyIIAaTh M OOLIATbCSl C HOCUTENIAMU sI3blKa, T.€. OH
CO31aT ECTECTBEHHYIO S3BIKOBYIO Ccpely. B cBsA3u ¢ d>TuM B Hacrosumiee BpeMs
IPEerojaBaTeId WHOCTPAHHBIX S3BIKOB MOTYT 0oJiee YCHEIIHO OCYLIECTBIIATH
OPOAYKTUBHOE OOYYEHHE pA3JIMYHBIM BHUJAM HHOS3BIYHOM JI€ATEHOCTH —
TOBOPEHUIO, AayAUPOBAHHMIO, YTEHHIO U IMHUCHbMY; 3HAaKOMUTHh OOYy4YaeMbIX C
CTPAHOBEIUECKUMHU M KYJbTYpOBEIUECKUMHU 3HAHUSIMH, BKJIIOYAIOIIMMU B ceOs
pEeUYeBOMl ITUKET, OCOOEHHOCTHM pPEYEBOrO TMOBEACHUS B YCIOBUAX OOLICHUS,
0COOEHHOCTH KYJBTYpBbI, TPAIULIUN CTPAHBI H3Y4aeMOr0 SA3bIKa.

Jig oOyueHus: pedeBod neATenbHOCTH VIHTEpHET MO3BOJsSET 00ydaeMbIM
BCTYIIaThb B KUBOW JWAJIOT C PEaJbHBIM MAPTHEPOM, COBEPUICHCTBOBATH IIPU HTOM
YMEHHSI MOHOJIOTUYECKOTO M JUAJIOTMYECKOTO BBICKAa3bIBaHMs, a MPU OOYUYCHHUH
ayJUPOBAHUIO HA OCHOBE AyTEHTUYHBIX 3BYKOBBIX TEKCTOB, HAllpUMEpP, CIYILIATh U

CIIbIIIAaTh COOECEeIHNKA, TOTOJIHATh CBOM CIOBAPHBIN 3amac JEKCUKOW COBPEMEHHOIO
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MHOCTPAHHOIO  s13bIKa. KOMIBIOTEpHBIE TEJEKOMMYHHUKALMK  IPEIOCTABISIOT
YHUKQJIBHYIO BO3MOXHOCTh HCIOJIb30BaTh MH()OPMALMOHHBIE PECYPCHI BCEMUPHOU
CeTM M, MHTErpupys HX B Y4eOHbIA mporecc, Oonee 3PpekTuBHO 00yyaTh
pa3MYHbIM BUJAM UTEHUS: IIOMCKOBOMY, O3HAaKOMHUTEIHLHOMY, H3y4YaloIlEMYy,
yrayOnE€HHOMY, MCIIONB3Ysl MPU ITOM ayTEHTHUYHBIE MaTepHallbl pa3HON CTEHEHU
CIOKHOCTHU. A UCIOJIb3Ysl PECYPCHI JIIEKTPOHHOW MOYTHI, U3Y4YarOIMe€ WHOCTPAHHBIN
A3bIK  (DOPMUPYIOT YMEHHS NUCBMEHHOW pedH, HalpuMep, COCTaBISIOT OTBETHI
napTHépaM, NHUIIYT 3aMETKH, CTaTbW, YYacTBYIOT B MOJArOTOBKE pedepaTos,
COYMHEHUA M T.II., TEM CaMbIM COBEPIICHCTBYIOT HE TOJIbKO JIMHIBUCTUYECKUE
HaBBbIKH, HO M pa3BUBAIOT YMEHUS T€HEPUPOBATH UJIEH.

KoMMyHUKaTHBHBIM 1OAXOA  MOApa3ymMeBaeT oOOydeHHe OOUICHUI0 U
(dopMupoBaHHE CHOCOOHOCTH K MEXKKYJIbTYPHOMY B3aUMOJICHCTBUIO, UTO SIBJISAETCS
OCHOBOH (yHKHMOHUpoBaHus WHrepHera. BHe oOwmenuss HHTepHeT He uMeer
CMBICTA. JTO MEXHAIMOHAIbHOE OOIIECTBO, Ubsl JKU3HEIAEATEIHHOCTh OCHOBAHA Ha
AJIIEKTPOHHOM OOILEHUM MHOTUX MWIJIHOHOB JIIOJIEM pa3HBbIX HaIMOHAJIbHOCTEH,
rOBOPSALIMX OJAHOBPEMEHHO - CaMbld TUIFaHTCKUM IO pa3MepaM U KOJUYECTBY
YYaCTHUKOB Pa3roBop. Bkitouasick B HEro Ha 3aHATHSAX MO MHOCTPAHHOMY S3BIKY,
CTYJEHTBI CO3JIal0T MOJIENb pealbHOro ooOmeHus. OOmasch B HCTUHHON SI3bIKOBOM
cpene, obecriedeHHOM VHTEpHET, CTyIEHTBl OKa3bIBAIOTCSI B HACTOSIIMX KU3HEHHBIX
cutyanusx. BoBied€HHble B pelIEeHUU HMIMPOKOTO Kpyra 3HAUMMBbIX, PEaIMCTUUYHBIX,
UHTEPECYIOIIUX M JOCTHXKMMBIX 3a7a4y, CTYJEHTbl OO0ydYaloTCsl CIIOHTAaHHO H
aJ€KBATHO HAa HUX pearupoBaTh, 4YTO CTUMYJIHUPYET CO3JAaHUE OCO3HAHHBIX
BBICKa3bIBaHUI1, a HE MIA0JIOHHYIO MAHHUITYJIALINIO A3bIKOBBIMU (POPMYJIaMHU.

AKTHUBHOE M YMECTHOE NPUMEHEHHE KOMIIBIOTEpa Ha YpPOKE HHOCTPAHHOTO
A3bIKa MPEICTABISETCSI BO3MOXKHBIM U II€JIECOO0PAa3HBIM HCXOAS M3 cleuu(UKu
camMoro mnpeamera. B mpakTuke NpUMEHEHMs] KOMIIbIOTEpPa B y4eOHOM Mpoliecce
0c000 MOAYEpKUBACTCS €ro oOydvaromas (QYHKIHS, a TakKe KOMIBIOTEp SIBISIETCA
MHCTPYMEHTOM, KOTOPBII OpraHu3yeT CaMOCTOSITENIbHYI0 paboTy o0y4daemblX U
YIOPABISIET €10, 0COOEHHO B MPOLECCE TPEHUPOBOUYHOM pabOTHI C S3BIKOM M PEUYEBBIM

MarepuanioM. Cdepa mpuMeHEHUs KOMIBIOTEpa B 00YYCHUN WHOCTPAHHBIM SI3BIKaM
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HEOObIyHO MmKpoka. KommbioTep MoXeT OBITh 3(PPEKTUBHO HCIOIB30BAH IS
O3HAKOMJICHUSI C HOBBIM  SI3BIKOBBIM  MaTepHalioM, HOBBIMH  oOpa3laMu
BBICKA3bIBaHMI1, a TAKXKE C JEATEIbHOCTHIO OOIICHNS Ha MHOCTPAHHOM SI3bIKE.

HeocnopumbiM = siBsieTcst TOT (pakT, 4TO HambOosee MOJHO BO3MOXKHOCTHU
WNuTepHera pacKkpblBalOTCS TPU  HCIOJIB30BAHUM €0  HEMOCPEACTBEHHO B
CTyIEHYECKON ayautopud. VneanbHBIMH yCIOBUSMH AJii TaKOW pabOThl SIBISIETCA
HaJIMYMe KOMIBIOTEPHOrO Kiacca ¢ mnoakimoueHueM Kk Hurtepuery. CambiMu
pacipoCcTpaHEHHBIMH BUJaMH paOOThI B HACTOSIIIEE BPEMsl SIBISIFOTCS pa3UYHBIC
Wutepuer-npoektel. M3BecTHpl nBa Buaa mpoektoB: WWW-npoektsl u E-mail
npoekTbl. OHM MOTYT TNepeceKaTbCcsl U JAOMONHATH ApYr apyra. YdyacTHUKU WWW-
IPOEKTOB MOJyYaloT 3aJaHUSA, [Tl BBIMOJIHEHHUS] KOTOPBIX UM HEOOXOIUMO HAMTH
uHpopmaruto B Uurepuere, o0padboTath €€ U MpeICcTaBUTh 3aT€M PE3YIbTAThl CBOETO
noucka. Jlyis mucbkMeHHOM KoMMyHHKanuu B MHTepHeTe pasnuyaror jaBa Bujaa E-
mail-mpoektoB: cuaxponHass (Chat) wu acunxponnas (E-mail). VYwuactHukm
CUHXPOHHOM KOMMYHHUKallUd OOMEHHBAIOTCS MHCbMEHHBIMH COOOILIEHUSIMU B
peXHME PEeambHOTO BPEMEHHU M MOJIB3YIOTCA MPH ITOM SI3BIKOM, XapaKTEPHBIM IS
YCTHOTO OOlIeHHs. ACUHXpOHHAs MMCbMEHHAss KOMMYHUKaLUs MO3BOJIIET paboTaTh
HajJ TEKCTOM Oojee TIHIATENbHO, MPEIOCTaBIsAsl BO3MOXHOCTH IPOIYyMarTh,
UCIPaBUTh, MEpenucath CBOM TeKcT. B xome paboThl Hag MpOEKTaMU CTYIIEHTHI
OPUMEHSIOT M PaCIIUPSIOT CBOM SI3bIKOBBIE 3HAHMA, I[OJy4alOT OOLIMPHYIO
uH(pOpMaIHIO.

B Hacrosimee Bpemsi aKTUBHO pa3padaThiBAalOTCA pa3jiNYHbIe METOANKHU
oOy4YeHHs] WHOCTPAHHBIM SI3bIKaM ¢ HcHodb3oBaHueM WurepHeTa. OOyuaromas
KOMIIBIOTEPHBIAs TMpOTrpaMMa  SIBISIETCS  TPEHAXKEPOM, KOTOPBIM  OpraHu3yeT
CaMOCTOSITENIbHYIO paboTy 00y4aemoro, ympapisieT €0 M CO3JaeT YCIOBHS, IpU
KOTOPBIX CTYJEHTBHI CAaMOCTOSTEIbHO (OPMHUPYIOT CBOM 3HAHHUS, YTO OCO0O0 IEHHO,
n00 3HaHMS, TONTYYCHHBIE B TOTOBOM BHJE, MPOXOIAT OYEHb YacTO MHUMO UX
CO3HaHMSI W HE OcCTalTcid B mamsiTH. lcrmoib3oBaHHME KOMITBIOTEPOB Ha YpOKax

HNHOCTPAHHOTI'O SA3bIKA - HOTpG6HOCT]':: BPCMCHHM.
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Ha xadenpe nnoctpannbix s361k0B HI'Y nuctanmmonHomy o0ydeHUIo depes
WNurepner ynensiercs Oonbiioe BHUMaHue. [lpenonmaBarensMu  co3laH  psif
ANIEKTPOHHBIX  Y4€OHO-METOJUYECKUX MaTEpHaJoB, KOTOpbIE pa3MELIEHbl B
JIOKaJIbHOM CeTH YHUBEPCHUTETa U JOCTYIHBI BCceM cTyieHTaM. Benércs pabota Han
CO37aHUEM DJIEKTPOHHBIX YUYEOHHKOB, CIOBapeil M IPYrux MaTepHalioB, KOTOpHIE,
ABJISSACH XOPOLIMM IOJACHOPbEM CTYIAEHTaM IIPU M3YYEHUH WHOCTPAHHBIX S3BIKOB,
OyayT criocoOCTBOBaTh POCTY MX MO3HABATEIbHOTO U KOMMYHUKATUBHOI'O MHTEpECa,
YTO B CBOIO odYepenb OyAeT COAEHCTBOBATh AKTUBU3AIMM U PaCIIMPEHUIO
BO3MOKHOCTEH CaMOCTOSITENILHOM pabOThl 00ydYaeMbIX MO OBJIAJACHUIO HHOCTPAHHBIM
A3BIKOM, B YaCTHOCTU OJjarojapsi MpoCcTOTe M JIEFKOCTH JOCTYNa K MCTOUYHUKAM U
UCIIOIb30BaHuI0 MIHTEpHET-pECYPCOB.

3amaun  MoJepHU3AMK O00pa3oBaHUS HE MOTYT OBbITh pelieHsl  0e3
ONTHUMAJIIBHOTO BHEAPEHUs HWH(POPMAIMOHHBIX TEXHOJOTUH BO BCe €ro cdepsl.
Hcnonb3zoBaHne HHPOPMALMOHHBIX TEXHOJOTUMH JaeT TOMYOK pPA3BUTHIO HOBBIX
dopM U copepxkaHUs TPAAULIMOHHBIX BUJIOB JEATEIBHOCTU CTYAEHTOB, UTO BEJET K
UX OCYILIECTBIIEHHIO Ha 00Jiee BBICOKOM YPOBHE.

Komnprorepusanus Hamero oOIIecTBa BbI3bIBACT IMOSBICHHE BCE OOJBILETO
KOJIMYECTBA JIFOJIEH, KOTOpPBIE XOTAT KU MOTYT IIOJb30BaThbCAd OSTUMH YMHBIMU
MallMHaMHU B MOBCEAHEBHOW XM3HU. KOoMIbIOTEpHI 0O0JNEryaroT KU3Hb U JIENA0T €€
Oonee WHTEpeCHOW M HachlleHHOW. [Ipu MOMOIM KOMIBIOTEPHBIX TEXHOJIOTHIA
MOKHO TOCETUTh oOydawmue Kypcbl B HWHTepHeTe mo J1000M AMCHUIUIMHE
BY30BCKOW MPOrpaMMbl, YBUAETh MUP B €r0 HBIHEIIHEM COCTOSIHUM U MHOT000pa3ui,
OKYHYTbCSI B MpPOILLIOE M Y3HaTh O OyAyleM, MOoOHIaThCs C OTPOMHOM Maccoit
CaMbIX Pa3HbIX JIOJEH U MOJY4YUTh JTOCTYN B OMOIMOTEKH, My3€H M HAa BBICTABKH, O
KOTOPBIX MOKHO TOJIBKO MEYTaTh, IIO3TOMY JIYUYLIEro CPEACTBA ISl CAMOPA3BUTHS U

WHAUBUAYAJIBHOTO 06p330BaHI/ISI 41 CaMOO6pa3OBaHI/IH ,HCfICTBI/ITCJII)HO HCT.
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3.7 IucranuiiiHa ocBiTa: 0COOJIMBOCTI Ta NPUHIIUIM O0YI0BH CHCTEMH
O.JI. Yymak Buknaoau, Leporcasnuii BH3 «Hayionanvnui CIpHUYUU
VHisepcumempy, /[Hinponempogcvk, Ykpaina

Jlucraniiiine HaBYaHHS (€TIEKTPOHHE JWCTAHIIHHE HABYaHHS) — 1€ PI3HOBHI
JUCTAHIIIHOTO HAaBUaHHS, KWW 0a3yeThCsl HAa MPUHIIMITAX BIIKPUTOI OCBITH 1 3a SKUM
YYaCHUKA HAaBUAJIBHOIO TPOLIECY 3IMCHIOIOTH MEPEBAKHO  1HAMBITYaII30BaHy
HABUAIGHY B3a€MOJIII0, BUKOPUCTOBYIOUH €JICKTPOHHI TPAHCIIOPTHI CHUCTEMH JIOCTABKH
3ac00IB HaBYAaHHS Ta IHIIMX 1H(OpMaLIHHUX OO0'€KTIB, Me/ia-HaByalbHI 3acoOu Ta
1H(pOpMaLIITHO-KOMYHIKaIli{HI TEXHOJIOTTi.

[TepenivyeHi TEXHONOTTYHI O3HAKK 1 MOKJIMBOCTI BHCYBAalOTh CHOTOJ/IHI Ha TIEpIIe
MICIIE cepe]l 1HIIMX KOMITOHEHT JMUCTAHIIIMHOI OCBITH, IO Tepeadayae HEOOXITHICTh
IIMPOKOTO BITPOBA/KEHHS 1 34CTOCYBAaHHS B OCBITHIM MPAKTHUII CydyacHUX 1HGOpMaIIiiHO-
KOMYHIKaIIHHUX TEXHOJIOT1H.

JlucranmiitHa ocBiTa — 1e oaHa 13 (opMm 3100yTTS OCBITH, fSKa TMOKIMKaHa
peati3yBaTH MpaBa JIOJIWHU Ha OCBITY W ofepykanHs iH(opMmartii. L{s ¢popma ocBitH icHye
HOopsIT 13 TPAAULIIMHUMU (POPMAMU: OYHOIO, 320YHOI0, BEUIPHBOIO Ta EKCTEPHATOM.

BiTumsHsHMi 1 CBITOBHMI JTOCBIJI BHKOPHCTAHHS 1H(OPMAIIMHUX TEXHOJIOTIH B
OCBITI TOKa3ye, 0 Mporpec 1HGHOPMaIIHO-KOMYHIKAIIMHIX TEXHOJIOTIH BUIIEpEHKae
METOJMYHI MIAXOJHU, SIKI CIIUPAIOThCSl HA 3a3HaueHl TexHoJjorii. BmpoBamkeHHs Ta
pO3po0Ka aJeKBaTHOI CHOTOJICHHIO CTparerii iH(opMaTH3alili cucteMu OcBiTH y chepu
yIpaBJliHHS, OpraHizauii Ta peanizalii HaBYaJlbHO-BUXOBHOTO Tpolecy 1HpopMaliiHO-
KOMYHIKalIiHUX ~ TEXHOJIOTI MOBMHHO 0a3yBaTucCsl Ha YITKMX BHMOrax Jio
1HpOopMaIliitHoro 3abe3rne4eHHs OCBITH.

JucraHiiiiHa ocBiTa — YHIBEpcallbHa, IHTErpajibHa, TyMaHICTHU4YHA (opma
HABUAHHS, SKa CTBOPIOE YMOBH JJISi THX, XTO HABYA€ThCS, MIOJO BUIBHOTO BHOOpY
HABUAIbHUX JAUCUUILIIH, BUKJIAAAUBKOTO CKIaTy 3 KOKHOI JUCHMIUTIHA Ta KOHKPETHOTO
HaBUaJbHOTO 3aKkiany. Lls dopma ocBiTM amanThBHA 1010 0a30BOTO PIBHS 3HAHB 1

KOHKPETHUX ITUIeH THX, XTO HABYAETHCS.

133



OCHOBY HaBUYaJIBHOTO MPOIECY CTAHOBUTH LIJECIPSIMOBaHA 1 KOHTPOJIbOBaHA
BUKJIaJlauaMU ¥ OpraHi3aTopamMd OCBITH 1HTEHCHBHA CaMOCTiliHA poOOTa THX, XTO
HaBYAETHCA.

Cy0O'ekT 1 00'eKT HaBYaHHS MAalOTh MOKJIUBICTh 3IHCHIOBAaTH CHUIBHY
HaBUYAJIbHY  JISUIBHICTB Y 3pYYHOMY I ce0e MICIIi, 3a ONEPEAHBO Y3TOKEHUMHU
dbopMoto i IHIUBITyaThHUM TpadikoM B3aEMOIii B 9aci.

JlucTaHIiiHNN HaBYAILHUNA TPOIEC MPOXOAUTH y Crienn(iuHii meaarorianii
CUCTEMIi, KOMIIOHEHTaMH $IKOI € TMiJCUCTEMH: IIIJIed HaBYaHHS, 3MICTy HaBYaHHS,
TEXHOJIOT1 HaBYaHHS, OpraHi3auiifHuX GopM HaBUAHHS.

B cucremi nucTaHIIMHOI OCBITH T, XTO HaBYalOTHCS, MAOTh MOJKJIMBICTH
3100yBaT HEOOXIJHI 3HAaHHS, KOPHUCTYIOUHMCh CYYaCHUMH 1H(QOpMalIiHUMHU
TEXHOJIOT1IMH.

B ocHOBY mporpam AUCTaHI[IAHOI OCBITH TMOKJIaJ€HO MOJIYJbHUM MPUHIUI.
KoxHuii okpemuil HaBYaJdbHUH KypC CTBOPIOE LUIICHE YSBJIECHHSA NP0 IEBHY
npeaMeTHy Trany3b. Lle mae 3mory 3 mepeniky MOAyJiB (GopMyBaTH HaBYAIbHY
nporpamy, sika BiANOBIAA€ 1HIMBIAyaIbHUM a00 rPYIIOBUM MOTpeOaM.

VY cdepl muctaHIiWHOI OCBITM BHKJIaJad Biairpae HoBy posib. Ha HBOTrO
MOKJIAAI0ThCS TakKl QYHKIII1, SK KOOPJWHAIIIS M13HABAIBHOTO MPOIECY, KOPUTYBAHHS
KypCy, SKHW BUKJIQJA€THCSI, KOHCYJIbTYBaHHS TIPH CKJIQJaHHI 1HIUBITyaJIbHOTO
HAaBYAJIHHOTO TUIaHY, KEPIBHHUIITBO HABYAIBHUMH MPOEKTAMH, MEpeBipKa MOTOYHUX
3aBlaHb TOIO. B3aemomis BuKIamgada W CTyJeHTa 3MiHCHIOETHCS B aCHHXPOHHOMY
PEXUMI y 3pYUHHI ISl TaKOi poOOTH Yac.

VY nucTaHIiiHIN OCBITI BUKOPUCTOBYIOTBCS SIK TPAJUIIiiHI (POPMH KOHTPOJIIO
SAKOCT1 HasiBHOT Ta 3100yTOi OCBITH (MiJICYMKOBHI MUCHMOBUN a0O YCHUN ICIIHT 3
TE€MU, MOJTYJIS M JJII IPUCBOEHHSI BIIMOBIIHOT OCBITHBO-TIpodeciitHoi kBamidikarii)
Tak 1 JAWCTaHIIWHI ¢dopMu Takoi poboTm (cmiBOeCiay, MPaKTHYHI, KYpPCOBI Ta
IPOEKTHI POOOTH, EKCTEPHAT, KOMIT'IOTEpPH1 1HTEJIEKTYyalbHI TECTOBI CHCTEMH TOIIIO).

VY aucTaHIliHINA OCBITI BAKOPUCTOBYIOTHCS CHEIIaIbHI TEXHOJOT1, CEpel IKUX
3HAMIIM TMOMIMPEHHSI KEWC-TeXHOJOrii (IPyHTYIOThCS Ha MakKeTax HaBYalbHUX

MarepiajiB i CaMOCTIMHOTO BUBYEHHS Ta KOHTPOJBHUX 3aBJAHHAX 1 TE€CTaxX IS
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CaMOKOHTPOJIIO), TEXHOJOrii  BilleokoHPepeHuid (0a3yroTbcsi Ha  3acobax
3a0€3IeUeHHs] IBOCTOPOHHLOTO ab0 0araToCTOPOHHBOTO ayJio- ¥ BiJICO3B'A3KY Ha
3HAYHUX BIJICTAHAX), KOMII'FOTEPHO-TEJIEKOMYHIKAILIIIHI TEXHOJOr1i (TE€XHOJIOTi
KJTIEHT — CEepBep» Ha OCHOBI IIMPOKOTO BHUKOPUCTAHHA KOMI'IOTEPHOI Ta
TEJIEKOMYHIKaIlIiTHOT TeXHIKH ), KOMOIHOBaH1 TEXHOJIOT11 (TTOETHAHHS JIBOX UM OLIbIIE
NOMNepeHIX). 3 TMeJaroriyHoi TOYKH 30py TEXHOJOrli JHWCTAaHLIMHOI OCBITH
MPAKTUYHO IHTETPYIOTh OUIBIIICTD ICHYIOUUX METO/IIB HABYAHHS 1 HaJIal0Th M SIKICHO
HOBOT'O, BUIIIOT'O OCBITHBO-TEXHOJIOTTYHOTO PiBHS.

Takum 9rHOM, AUCTAHIlIHA OCBITa, KA BUCTYIAE K €(DEKTUBHE JOITOBHCHHS
TpaauIIHHUX (POPM OCBITH, SIK 3aCi0 YAaCTKOBOT'O BUPIIICHHS ii 3arajibHUX MpoOseM,
30KpeMa, HaJa€ MOXJIMBICTb OJHOYACHO 3 THYYKHM 3a 4acoM 1 mpodeciiHuM 3a
3MICTOM BHBYEHHSM PI3HUX NPEIMETHUX PO3JUIIB 3HaHb, (POPMYBaHHSIM YMiHb 1
HAaBUYOK poOOTH 3 0ararbOX HaBYAJIBHUX JUCLUUIUIIH 3a0€3MeYUTH 1HTEHCUBHE
IpaKTHYHE 3aCTOCYBaHHS THMH, XTO HABYAIOTHCS, METOJIIB 1 3ac001B iH(OpMaLiiHO-
KOMYHIKAIIHHUX TEXHOJIOTIH, PO3BUTOK YyMIiHb 1 HAaBUYOK Yy I[bOMY CY4YaCHOMY

PO3/I1JI1 HAYKH 1 IPAKTUKHU.
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4 Developing Learner Autonomy

4.1 Role of Motivation in ESP

O. A. Borysenko PhD, Head of EFL for Pure and Human Sciences, Donetsk
National University, Donetsk, Ukraine

Introduction

In today’s world nobody denies the role of foreign languages. It is the instrument of

intercultural communication, the means of information exchange, the tool for

cooperation. Education area is not an exception where a foreign language command

1s a prerequisite of academics’ and students’ mobility postulated by the Bologna

process.

In this context it seems to be a paradox when the number of contact hours
allotted to foreign languages in university curricula is being reduced with every
passing year, and is fixed at 5 credits by the Education Ministry Directive (Ne 873 of
18.09.2009). On the other hand, it is not a paradox since foreign languages are
studied at school for a considerable period of time, and, according to the Ukrainian
School Curriculum, the proficiency level of school-leavers should be B1+ in terms of
the Common European Framework. For that, 5 credits seem to be quite a reasonable
time to get to B2 proficiency level, the level of independent users.

The next step undertaken by the Ministry of Education and Science, Youth and
Sport was the introduction of the entrance examination in a foreign language for
those who want to do the master’s course. However, many ESP teachers see a
contradiction, a paradox in that again because there is the gap of 3 years in learning
foreign languages at Ukrainian universities. It may make language teachers to lower
the requirements for the examination in spite of the fact that the National ESP
Curriculum requires the candidates who have completed the bachelor’s course to
know the language at B2 level. It is described in the CEF as follows: users of the
language “Can understand the main ideas of complex text on both concrete and

abstract topics, including technical discussions in his/her field of specialization. Can
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interact with a degree of fluency and spontaneity that makes regular interaction with
native speakers quite possible without strain for either party. Can produce clear,
detailed text on a wide range of subjects and explain a viewpoint on a topical issue
giving the advantages and disadvantages of different opinions [3:24].

This level makes mobility a reality and allows foreign language users to
function properly in academic and professional context and to be engaged in research.
It also provides them with the platform for life-long learning [6:34].

The entrance examination to the Master’s course at Donetsk National
University is aimed at assessing the candidate’s ability to extract information while
reading, in particular, to understand the message of the text, its implications, details
and structure. They should be able to identify the main ideas, specific information,
attitudes and opinions. However, the reading skills are checked with the help of
reading a text and doing 10 tasks with the information obtained, which may be
multiple choice, matching, gap filling, short answers, assessing the information
whether it is true, false or not given in the text. The tasks do not seem to be very
demanding. They are too easy even in spite of the 3-year gap in learning foreign
languages: if students reach B level finishing their Bachelor’s course, they become
independent users It means they can master the language by themselves developing
their knowledge and skills when reading books and publications in their specialism,
surfing the Internet, and attending classes on their special subjects taught in English if
such are available. Unfortunately, the majority of students do not do that because of
the absence of motivation.

Review of literature

Motivation is one of the catch-all terms which are present in discussions of success or
failure in education. Teachers often speak about “motivated” students, those students
who are motivated, work hard and make good progress in their studies.

“Motivation is commonly thought of as an inner drive, impulse, emotion, or
desire that moves one to a particular action™ [1:152].

Motivation is typically considered as intrinsic or extrinsic. Those who learn

for their personal needs and goals are intrinsically motivated. This kind of motivation
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comes from the “inside”. There seems to be no apparent reward, but the activity
itself. Those who expect some external reward for their success are said to be
motivated extrinsically, from the “outside”.

Motivation is often connected with A. Maslow’s pyramid of needs. The fact
that human beings cannot pursue higher needs if their lower ones are not satisfied is
of key importance here. It means that students will not strive for self-actualization — a
state of reaching the fullest potential, which is at the top of the needs pyramid, if their
lower needs are not met. It may happen, for example, if students do not feel
themselves comfortable and safe in the classroom; if the class atmosphere is not
encouraging, supportive, cooperative and friendly; if no team (not group-sic!/) of
students has been formed in an academic group. All these factors are very important
as interaction in a foreign language always requires “a certain degree of risk of failing
to produce intended meaning” or interpreting it. If students do not feel themselves
safe and encouraged in the classroom, their motivation disappears [2:160].
Objectives
Motivation is a complicated phenomenon. The present article analyses some of the
ways and means of developing motivation in ESP. Not all the students come to
university extrinsically motivated and meet the need of learning the language
positively. “Student’s initial motivation to learn may be weak and die; alternatively it
can be increased and directed into new channels” [8:61]. Teachers can engage and
involve students.

Content

There are different factors that could be listed in accounting for motivation. Student’s
inner motivation may be developed and enhanced with the help of a number of
outside factors discussed below.

The stance of the faculty administration affects student’s attitude to language
learning. If the policy of the faculty is aimed at participation in international
programmes and projects, conferences and summer school (all these activities are
impossible without a foreign language command), if some major subjects are taught

in a foreign language (when a foreign language is the medium of instruction), it will
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have a positive influence on student’s motivation. — “More specific and subject-
related courses have been more successful in motivating students and really meeting
their needs” [4:37].

As a rule, the curriculum comes from faculty administration. Still, if students
are allowed to set some of their learning goals, and the teacher individualizes lessons
and activities as much as possible, the result will be higher student self-esteem and
greater chances for self-actualization because students’ intrinsic worth is perceived
[2:41]. Even tests and examinations “can incorporate some student consultation and
peer evaluation” [ib.] and capitalize on the intrinsic motivation.

One of the principle roles of the teachers is being motivators of students
creating the right conditions for encouraging them to make as much effort as possible
for maximum benefit [7:330]. The teacher is more of a facilitator who sets the stage
for learning, builds good student-teacher rapport, and treats students with respect
[7:100] than the one who constantly “delivers” information to students, always
imposing and forcing [2:43]. “All second language learners need to be treated with
affective tender loving care” [2:22] which may divert the classroom into a more
positive direction.

It is very important to notice even slightest progress on the part of students.
“Nothing demotivates like continual failure” [7:101]. The tasks should not be too
easy or too difficult; they should correspond to student’s proficiency level — teachers
take the students from where they are and direct and take them further on the road to
the achievement of the goals and aims of the curriculum.

Tasks, forms and activities should be interesting and engaging for students and
give them enjoyment — “if students do not learn the way you teach, teach them the
way they learn” (citation from an EFL forum).

Some words should be said about materials used in the ESP classroom. In spite
of the fact that EFL in Ukraine has undergone dramatic changes, large academic
loading, limited Xerox facilities, high ratio of teacher-student correlation, and the
influence of the traditions of the grammar-translation past make Ukrainian teachers

use textbooks. At the same time, additional materials are always added to connect
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classes with students’ major subjects and to make teaching and learning more
interesting and motivating. In this case, teachers have to design materials (although
formally they have never been trained for the job) which are added to an appropriate
course book selected from the ones available on the market.

About 15 years ago English and American EFL-ESP course books came to
Ukraine. As a rule, they contain authentic information; they are bright, accompanied
with CDs, DVDs, Internet support, a guide for teachers, developed tests, games, role-
plays, case studies, supplementary material, etc. They are adapted to particular levels
of students’ proficiency and contain valuable cross-cultural, academically and
professionally relevant information. More than that, they develop all language skills
and are really communicative — aimed at communication and at doing communication
tasks similar to those that people do in real life [5: 23-24].

Whereas there have appeared interesting ESP textbooks for doctors, computer
people, engineers, journalists, and those in business and economy, regretfully there is
nothing for mathematicians, historians or political science students. Moreover, course
books published abroad do not take into account local Ukrainian factors and specific
students’ needs. That is why, to fill in the gap, teachers, when they have accumulated
some experience, want to share it with others and try their hand in writing course
books. It is time and effort consuming, and not well-rewarded in this country, so the
commitment of teachers to develop ESP materials is of great importance.

Ukrainian EFL material developers have gained some success. For instance,
an interesting and useful book was developed by T. Yakhontova — English Academic
Writing [10]. Its aim is to develop writing skills through the introduction of the
specific features of rhetoric, stylistics, and genre peculiarities of modern English
academic discourse. Another national ELT achievement is Business Project by
O.B. Tarnopolsky [9], the book which is praised and employed by Ukrainian BE
teachers.

However, on the whole, course books designed by Ukrainian teachers have a
number of weak points. They are inferior in quality when compared with their foreign

counterparts. They are, as a rule, a compilation of texts accompanied by some
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questions, grammar and vocabulary exercises. They are based on the grammar-
translation method and are mostly aimed at developing analytical reading skills,
learning vocabulary and analyzing grammar. They are not based on students’ needs
analysis and do not meet their academic and professional requirements. Students’
specialism 1is indicated only in specific vocabulary though, compiling them, their
authors never take word frequency into consideration. These course books lack
communicative, task-solving exercises. More than that, they are intended for average
students, students in general, without any specific level of proficiency. There is
neither teacher’s guide nor audio support [5: 23-24].
When choosing, evaluating, or designing an ESP coursebook that can motivate
students, some practical criteria may be taken into consideration. The book should
e correspond to the curriculum, syllabus and education and qualification
standards of the specialisms
e satisfy students’ language needs
e take into consideration students’ educational background and their
proficiency level
e integrate the four skills
e be based on the authentic language
e be aimed at molding students’ language behavior typical of academic and
professional environment and at developing their professional
communicative competence
e cover appropriate topics and situations
e contain teacher’s guide
e present authentic, professionally relevant, motivating information
e take into account relevance and frequency of vocabulary
e comprise a variety of exercises, tasks for self-study with keys
e be supplied with creative tasks for individual research
e have audio, video, Internet accessories.

Besides, it is desirable to develop course books as joint projects with native speakers.
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The time of traditional “metodichkas” seems to have passed. Though designing
a course book is difficult, time and effort consuming, and many substitutes are
produced by respectable international publishing houses, there is a need to develop
national high-quality course books for various specialisms and different levels of
students’ proficiency. There should be a choice of materials for teachers to choose
from.
Conclusion
It may happen that in spite of all teacher’s efforts English has not been included into
the student’s personal system of values and believes — no intrinsic motivation has
been formed. Nevertheless, it is very important not to repell students from the
language and to present them examples of kindness, wisdom, humanity and respect
which in future may make them start learning it.
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4.2 Life-long Learning Skills Development
0.V. Karpenko EFL teacher, State Institution of Higher Education “National
Mining University”, Dnipropetrovsk, Ukraine
Life-long learning is the concept that “It is never too soon or too late for learning”, a
philosophy that has taken root in many aspects of modern life. Life-long learning is
attitudinal, implying that one can and should be open to new ideas, decisions, skills or
behaviors. Life-long learning sees citizens provided with leaning opportunities at all
ages and in numerous contexts: at work, at home and through leisure activities, not
just through formal channels such as school and higher education. Obtaining self-
study or independent learning skills is the prerequisite of life-long learning skills
development.

One of the reasons why life-long education has become so important is
globalization and the acceleration of scientific and technological progress. Despite
the increased duration of primary, secondary and university education, the knowledge
and skills acquired there are usually not sufficient for a professional career spanning
three or four decades. The above mentioned skills can be effectively developed owing
to such forms of individual study at a higher educational establishment as project
work, preparing reports or even delivering a part of a lecture under a lecturer’s
supervision, which increases students’ self-esteem and willingness to work
independently. Another effective way of independent learning skills or self-study

skills development could be learning on the basis of learner-generated materials. The
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ESP teacher is mainly a provider of materials — selecting material that is available,
adapting it as necessary and supplementing it where it does not quite meet the
learners’ needs — although in some cases it is more appropriate to use the authentic
materials that learners can provide. Learners may bring texts that they need or texts
they think would be interesting and valuable. The advantage here is that learners
“own” the texts and are involved and committed to them.

Self-study should be developed in such a way as to develop students’ creative
approach to the tasks and encourage the development of problem solving skills. The

study process itself should motivate students’ self-education.

4.3 Motivating Students in the 21* Century

N.M. Nechai EFL teacher, State Institution of Higher Education “National
Mining University”, Dnipropetrovsk, Ukraine

The problem of motivating students has always been a hot topic for teachers and

educators. In this paper an attempt is made to analyze the problem from the

perspective of changes that 21* century brought into the process of teaching foreign

languages.

Information and communication technologies (ICT) have changed the whole
world around us and, consequently, the way of perceiving the surrounding also
changed. Learning styles and strategies, working conditions and requirements, the
way people communicate, think and perceive information — all these aspects have
been reshaped or filled with new meaning. The problem of motivation, though, stays
the same.

As learning a foreign language is a rather long-term process, no extrinsic
motivational factors can be regarded as useful and productive. Only intrinsic
motivation can provide serious grounds for continuous studying. The problem is that
many language teachers have to face the challenge of dealing with either extrinsically
motivated or unmotivated students. Such extrinsic motivational factors as future

possibility of a good job or further studying abroad cannot help the majority of first-
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year students in mastering the language. The long-term results could only be achieved
with the help of tapping into students’ intrinsic motivational level.

In order to understand where to start, a teacher is to realize personal details of
the students, their needs and expectations, preferences and dislikes. Various
placement tests and questionnaires could help, together with the needs analysis and
personal interaction with students. As the result of such research, the following
conclusions can be drawn:

e most students wish to improve their grammar, speak fluently and understand
native speakers;

e some students realize that learning a language will deepen their knowledge of
the culture of the English-speaking countries and improve their communication
abilities;

e due to the wide usage of the media students respond to written input less and
require more visual information;

e the interest in reading substantially decreased, as the result many students find
it difficult to express themselves;

e most students respond positively to any internet-based and thought-provoking
tasks.

On the other hand, the professional environment is very changeable nowadays
and very demanding. A successful job applicant should be able to display some
creative capabilities, ability to learn quickly, take right decisions and respond
adequately to the new challenges at the workplace. It leads us to the conclusion about
the need to leave usual teaching models for more personalized and creative strategies.

As professor V. Hill notices, we need to do less algorithmic work such as
memorization and following a textbook and allow more interpretation and self
discovery from our students. Technological advances provide a lot of opportunities
for this. Students are advised to make a business plan of a company using the
example from a company’s official website, make a YouTube presentation of their
projects, contribute to a webpage or take part in a forum discussion, and go for a web

quest to find answers to some burning issues of their professional scope. Such
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creative and personalized tasks clearly related to students’ future professional
practice will definitely increase the level of students’ motivation and involvement.
Teaching a foreign language today seriously differs from the previous epoch.
We have to deal with new types of communication practice, provide our students
with opportunities to express and develop their creative and thinking abilities, and
empower them with confidence and desire to continue their learning and become

highly successful professionals.

4.4 Insight into Reading to Enhance the Learning Process

O.D. Shvets Associate Professor at the Department of Foreign Languages,
State Institution of Higher FEducation “National Mining
University”, Dnipropetrovsk, Ukraine

Reading 1s considered one of the essential skills in learning a language. It is an

important methodological topic in the field of teaching English for both academic and

specific purposes. Reading texts are the main sources of information, providing a

basis for developing writing, listening, and speaking skills.

Reading is necessary for students for study purposes.The teaching of reading
has often involved little more than assigning the students a text and requiring them to
answer a series of comprehension questions. This procedure is a testing rather than a
teaching strategy. It can determine whether the students are already able to determine
certain kinds of information from the text, but it does nothing to provide them with
the skills and strategies needed to become efficient and independent readers. As
reading ability is a crucial tool in the learning process, reading classes must improve
the skills that will best help students to consciously select and effectively use the
most appropriate techniques.

Effective strategies that are employed by readers in a foreign language are as
follows: looking for a topic sentence in paragraphs; trying to use the context to work
out the meaning of unfamiliar words; mentally translating passages where

complicated syntax or clause structure has led to confusion (not translating
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everything); trying to identify implicit logical relationships between sentence and
sentence, and paragraph and paragraph. (If these were explicitly indicated, words like
‘however’ or ‘consequently’ would be used.); trying to distinguish major and
subordinate assertions; and choosing to use a combination of strategies (skimming,
etc.) according to the nature of the text and the purpose for reading.

There are three-stage reading activities (pre-reading, while-reading and post-
reading) to make reading more realistic, purposeful and interesting. The aim of the
pre-reading stage is to prepare students for what they are going to read by activating
(or building) their prior knowledge of the subject; to make it easier for them to
understand the text providing any language preparation needed; and to motivate
students to want to read the text. The while-reading stage helps students understand
the text rather than just testing their comprehension of the whole text. While post-
reading students review the content, consolidate what has been read by relating the
new information to students’ knowledge, interests, opinions, and connect reading to
another classroom activity — writing, speaking, listening.

To develop students’ reading skills, the following possible stages in a reading
lesson are suggested: 1. The teacher teaches a few key words. 2. Students discuss
topics related to the content of the text. 3. Students predict the content of the text
from the title/picture/first line. 4. Students scan the text to pick out proper names.
5. Students read very quickly in order to work out the answers to one or two general
questions. 6. Students complete a detailed true/false exercise. 7. Students locate topic
sentences in some of the paragraphs.8. Students work out the meaning of selected
words and expressions from the context. 9. The teacher draws attention to some of
the grammar in the text. 10. Students ask the teacher questions about unfamiliar
vocabulary.

The stages except 9 could be organised as group activities. Ss would have the
opportunity to discuss thir opinions without fear of being “publicly” wrong. Also,
they are likely to refer back to the text to illustrate their arguments. There is a natural
stimulus for reading more carefully. Four or five of these stages might be realistic to

include in one lesson.
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The teacher role in developing students’ reading skills is to increase motivation
in the classroom by making foreign-language reading interesting in itself, to use
reading materials that reflect the authentic purposes for which people do in fact read,
and to coach students in making use of the knowledge they already have in order to
understand new messages. We, teachers, should be aware of the following: the faster
students read, the more they read; the more they read, the more they learn; the more

they learn, the more they enjoy it; they more they enjoy it, the faster they read.

4.5 Teaching Language Learning Strategies

V.V. Zabolotnikova  EFL teacher, State Institution of Higher Education
“National Mining University”, Dnipropetrovsk, Ukraine

The explicit teaching of learning strategies can aid language teachers in helping

students attain the goals of improving their mastery of the target language and

learning about the target culture.

Learning strategies are the thoughts and actions we engage in, consciously or
not, to learn new information. The goal of teaching learning strategies is to help
students to consciously control how they learn so that they can be efficient,
motivated, and independent language learners. The intent of learning strategies
instruction is to help all students become better language learners. When students
begin to understand their own learning processes and can exert some control over
these processes, they tend to take more responsibility for their own learning. This
self-knowledge and skill in regulating one's own learning is a characteristic of
successful learners, including successful language learners. Students who think and
work strategically are more motivated to learn and have a higher sense of self-
efficacy or confidence in their own learning ability. That is, strategic students
perceive themselves as more able to succeed academically than students who do not
know how to use strategies effectively. Students who expect to be successful at
learning task generally are successful, and each successful learning experience

increases motivation.
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Teaching learning strategies in the second language classroom include:

- Strategic differences between more and less effective learners have been
documented through research in both first and second language contexts. Better
learners have higher level of awareness, which helps them select appropriate
strategies for a specific task.

- Most students can learn how to use learning strategies more effectively.

- Many strategies can be used for a variety of tasks, but most students need
guidance in transferring a familiar strategy to new problems.

- Learning strategies instruction can increase student motivation in two main
ways: by increasing students' confidence in their own learning ability and by
providing students with specific techniques for successful language learning.

- Students who have learned how and when to use learning strategies become
more self-reliant and better able to learn independently.

University-level language learning involves higher, more demanding skills
and tasks such as reading a novel, analyzing a poem or story, listening to lectures, or
writing a research paper. Learning strategies can help students meet these demands.
For example, when faced with long-term assignments, students benefit from planning
their time and organizing the assignment into small tasks. In addition, students can
share ideas and check their work by cooperating with classmates. Students can use
graphic organizers to prepare for the assignment and present and/or illustrate the
information efficiently. Finally, university-level language learners can use
appropriate information sources such as references materials, models, and the Internet
to complete difficult assignments and even take their work a step further.

Instructors expect students to work independently and be responsible for their
own learning. Learners are therefore challenged to manage their language studies in a
variety of ways. Strategic learning encourages students to take that responsibility and
reflect on their own thinking process as well. For instance, learners who are aware of
effective learning practices monitor their progress and evaluate their performance and
achievement. Students who have a repertoire of strategies at their disposal can make

sophisticated learning decisions.
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Understanding the language learning process will encourage students’
acquisition and critical analysis of language learning issues. Learning strategies
instruction gives instructors and students the opportunity and vocabulary to talk about
the learning process in the target language. Extensive language learning resources are
available to both instructors and learners at the university level. Teaching students
learning strategies will help encourage them to access and use varying educational

opportunities.

4.6 Developing Language Learning Strategies at EFL/ESP University Courses

I. I. Zuyenok Associate Professor at the Department of Foreign Languages,
State Institution of Higher Education “National Mining
University”’, Dnipropetrovsk, Ukraine

Having been introduced recently, ESP university courses are still quite challenging

for EFL university teachers. Among the main challenges is understanding of ESP as

English for specific purposes of learners, appropriate needs analysis, negotiating with

students on the content of the course. Nowadays students are seen as equal partners

of teaching/learning process, the focus from teaching is moving to the focus on

learning that 1s reinforced by the Bologna process started in 1998 and reflected in the

shift from traditional teacher-centred teaching to learner-centred one.

Modern theories and concepts of teaching ESP are based on understanding
learning process as an acquisition of foreign language which proceeds unconsciously
simultaneously with a conscious process of learning. In other words, as Hutchinson
and Waters point out learning is an internal process dependent on the knowledge the
learners already have and their ability and motivation to use it (1996: 72).

It seems quite natural that teaching occurs where students need to learn
something, not for the sake of teaching itself. Harmer states “learning is a partnership
between teachers and students...Students need to be aware that we cannot teach them

English unless they themselves are prepared to take some of the strain” (1998: 9).
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That is why teachers need to negotiate on the process of learning with their students
to discover how best to explore the communication practice to meet students’ needs.

According to Widdowson expression ‘learner needs’ is open to two
interpretations. On the one hand, it can refer to what the learner needs to do with the
language once he or she has learned it (i.e. a goal-oriented definition of needs that
relates to terminal behaviour at the end of learning). On the other hand, the
expression can refer to what learner needs to do actually to acquire the language. This
1S a process-oriented definition of needs and relates to transitional behaviour
(Widdowson: 1984). The experience proves the efficiency of the process-oriented
approach to teaching/learning EFL, which Hutchinson and Waters define as ‘learning
by doing’.

Awareness of different learning styles and learner’s types is a half way for
successful EFL teaching as it helps to organize a process of teaching/learning
EFL/ESP appropriate to learner’s need developing various language learning
strategies. According to Rebecca Oxford, language learning styles and strategies are
among the main factors that help determine how — and how well — students learn a
second or foreign language (2003). Learning styles can be defined as general
approaches students use in acquiring foreign language or in learning a new subject,
i.e. it is a way in which a person perceives, conceptualizes, organizes and recalls
information. There is a variety of classification of learning styles proposed by various
scientists (e.g. VAK model; left- or right-brain dominated; multiple intelligences etc.)

Learning strategies are defined by Scarcella and Oxford as ‘specific actions,
behaviors, steps, or techniques - such as seeking out conversation partners, or giving
oneself encouragement to tackle a difficult language task - used by students to
enhance their own learning’ (1992: 63). They can be classified into three main
groups: metacognitive, cognitive, social/affective strategies, though some researchers
mention two more learning strategies: memory-related and compensatory.

It is quite evident that the use of learning strategies is related to student
achievement and language proficiency. The fact of the association between learning

strategy use and positive learning outcomes has been proved by the numerous
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research, though sometimes there can be clashes between the students in terms of
their style and strategy preferences and the combination of instructional methodology
and materials used in the English classroom.

That is why EFL teachers have to strive to find a harmony between the
mentioned above factors which will contribute much to effectiveness of teaching.
To provide effectiveness of students’ learning EFL the teacher decides on the choice
of the instruction strategy to be used, keeping in mind its usefulness and evaluating

how to transfer it to the classroom tasks and situations close to real life.

4.7 OcHOBHI MeTOAH 3an1aM’ATOBYBAaHHS iHO3eMHHX CJIiB
B.€. Banwmko Buxnaoau, Oepowcasnuti  BH3  «Hayionanvhuii  2ipHuuuii
VHigepcumempy, /[Hinponempogcvk, Ykpaina

OcTaHHIM 4YacoM BIJOYBA€THCS «PEBOJIIOLIS» B METOJAX BHUKJIAJAHHS AHIJIIHCHKOI
MOBHM, B TOMY YHCJII B OBOJIOJIHHI HOBHUM BOKaOyIspoMm. 3apa3 Jyisl JOCATHEHHS
TAaKOro, SIK 1 paHille BUCOKOrO pIBHS OBOJIOJIHHS MOBOI T€X MHOTPIOHO YMMAJO
CTapaHHOCTI, 3aB3ATOCTI 1 MIOJIEHHOT Tpalli, ajie 3’ IBUJIaCh BEJIUKA KIJTbKICTh BCUISTKUX
MOMIYHUKIB, SIK1 CIIPOIIYIOTh 1IeH mporec. Aje MIMCHO «PEBOIIOLIIHO» Te, 0 MOBa
cTaja B Tiil um iHIIIH Gopmi ToCTymHUI OLIBIIOCTI.

BinbHe BOJIOJIHHS 1HO3EMHOKO MOBOK BH3HAYA€THCS, HacamIepes,
0araTcTBOM CIIOBHMKOBOTO 3amacy. [HO3eMHa JIeKCMKa CTBOPIOE TMACHUBHHMM 1
AKTUBHUU CJIOBHMKOBHH 3amac. IlacuBHaA JekcHMKa — cJIoOBa, SIKI BHBYEHI, ajle HE
BUKOPUCTOBYIOTHCS 1 MOXKYTh JIMIIE JEKOJM OyTH BIi3HAHI B TEKCTaX, PO3MOBaXx.
CnoBa, sIK1 MM aKTUBHO BXKHBA€EMO 1 SBJISIOTh COOOI0 aKTUBHHI CIIOBHUKOBHH 3aI1ac.

Icaye 6arato crioco0iB MIBUIKO Ta JIETKO 3araM’siTOBYBAaTH CIIOBA.

Meron dhonernunux acoriamiii (M®A). Amke B pi3HHX MOBaX KyTOUKIB CBITY
ICHYIOTh CJIOBa, 1[0 MAalOTh CHUIbHE MOXO/KEHHS, ab0 3By4aHHS, Xoya 1 pI3HE
3HaueHHs. Hanpukmnan, mo6 3amam’statu cioBo Tpeda miaiopaTu 10 HHOTO 313BYYHE,
TOOTO 31 CX0KMM 3BYYaHHSIM Ha PiJIHIM MOBI1: HAPUKIIA, aHTJIMCHKE CI0BO «deserty

— mycTens 313By4HE 3 YKpaiHChbKUM «zecepT». OTxe, Tpeba OyAayBaTH acolLlaTHUBHI
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pAOM 3 HOBMMHM CJIOBAMM, MAJIIOBAaTU B YsBI 00pa3u, 110 BIANOBIJAIOTh 3HAYEHHIO
MIEBHOT'O CJIOBA.

Kaptkm — oauH 3 HaWpO3MOBCIOKEHIMIUX METOJIB BHBYEHHS HOBHUX
cmiB.Cepes; 6ararbox CTYACHTIB BiH 3QJIMINAETHCS JYXKE aKTyadbHUM JJIi BUBUCHHS
HOBUX cJiB. BiH 3aiimae OaraTto 4Yacy Ha IMIJTOTOBKY, ajieé HMOro MOXXHa IyKe
e(peKTUBHO BUKOPUCTOBYBATH Oy/b-7€, KOJIU € BiIbHA XBUJIMHKA. PI3HOBHIOM IIHOTO
METO/ly € BUKOPUCTAHHS CXOXHX  KapTOUOK, SKi PO3MINIYIOTHCS Ha PI3HHUX
HNOBEPXHAX y KBAPTUPI.

Hepennuki po3noBili — HE MEHII MOIMYJSIPHUM METOJ 3amaMm’siTOBYBaHHS
ciiB. Tpeba B3sTH 10 HOBUX CITIB JIsl KOYKHOI IpyNH ab0 Mapu CTYJEHTIB, BUTIUCATH 1X
Ha JIMCTOK, 1 HaJaTH iM MOJJIMBICTh CKJIQJaCTH 3 HUMHU PEUCHHS y 3B’SI3HUU TEKCT
1HO3eMHOI0 MOBOO. Takuii croci®, HacamIiepes, He TUIBKH JIOIOMarae 3amam’ sTaTH
HOBI CJIOBa, a i TOBEPHYTHU CTapl 3 MACUBHOI JIEKCUKHU B aKTUBHY.

KpiM TOrO, N7 MIBUAKOTO 3amam’sITOBYBaHHS Kpalle BUUTH HE MO OAHOMY
CJIOBY, a TI0 OJI0KaM, 3rpymnoBaHuM TemaTudHo. Kpare gaBatu ans suBdens mo 10-15
CIIB B JIEHb, HIK | pa3 Ha THXKJEHb BETMKHUM CIIMCOK HOBHUX CIIIB.

Bci po3rasiHyTi MeToau pi3Hi, ajie € 0JJHa OCOOIUBICTD, IO BCIX iX 00’ €HYE -
BCl BOHM TMPEJCTABISAIOTH COOOI CYKYIHICTb METO[IB, CIPSMOBAaHUX Ha
3amaM’sITOBYBaHHS HOBOTO MaTepiany. HaifromosHimne BinOyBaeTbcs TOJ1, KOJU MU
3aKpITUTIOEMO HOBUI, 3aBYEHOI, MaTepiall O )KUBOI PO3MOBHOI MPAKTHII. 3BUYANHO,
e HalKpamui crocid HaAliiHO 3amaM’siTaTd CJIOBa, BUKOPUCTOBYIOUM IX SIKOMOTa
yacrTille, ToMy 1o 0e3 HENPEePUBHOI II0JIEHHOT IPAKTUKH, yC1 3yCUILIS MapHI.

Tpagumiiini metoau nayxke edekTuBHI. MokHa oOpaTh MeTon, SIKUM
H1IXOIUTh OUIBIIE 32 TICUXOJIOTTYHUMHU OCOOTUBOCTAMHM CTYACHTIB, 400 KOMOIHYBaTH
METOIH.

Ane mMu Bce Oulbllle Yacy MPOBOAMMO 3a KOMIT'IOTEPOM, TOMY CIIJ
OpIEHTYBATHCS Ha BUKOPHUCTAHHS MPOTpaM JJisi BUBUCHHS HOBHX ciiB. be3miub Takmx
mporpam 3apa3 y BUIbHOMY JOCTYIII.

Jyxe 1ikaBa nmporpamMa Jijisi BUBUEHHSI Ta 3aKpillJIEHHS BUBYEHUX ciiB «BX

Language acquisition». Bona mgomomoxe mpuaOaTH HABUYKK PO3IMi3HABAHHSA
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1HO3EMHHUX CIIB y PO3MOBI, JOIMOMOXE CKJIACTH BJIACHUM €JIEKTPOHHUN CJIOBHHK.
IIporpama BKJIHOYae TpU MOAYNIL JUId OBOJOAIHHSA ciaoBaMu. Lle monyns «BapianTy,
Moayib «Mo3zaika» Ta moaynb «HanmucanHs». 3aHATTS 3 yciMa TpboMa MOAYJISIMU
3aiimae 30 xBuwinH. KOpoTKOoCTpoKoBa mam'siTh 37aTHA yTPUMATH OJIM3BKO 7 HOBHUX

ciiB. CroroaeHHs Hajgae 0araTo MOYKJIMBOCTEN OBOJIOAIHHS 1HO3EMHUMU MOBaMHU.

4.8 BuBYeHHS TEXHIYHUX TEePMiHiB Y HEMOBHOMY BHIIOMY HAaBYaJIbHOMY
3aKJaaai

0O.B. CbsiHOBa Buknaoaui, Oepocasnuui BH3 «Hayionanonuu  2ipHuuuii
B.B. Tuxonenko  yuigepcumempy, [[ninponemposcwvk, Yrpaina

CtpiMKHil pO3BUTOK IH(QOPMAIIMHUX Ta KOMYHIKAI[IWHUX TEXHOJIOTIN € OJIHI€I0 3
XapaKTepHUX OCOOJIMBOCTEH CydacHOI CHUCTEMH OCBITH. Y OUIBIIOCTI Cy4acHUX MOB
HAalYMCIICHHIIIO 1 HAWUpyXJIMBIIIOK YAacTUHOK CIOBHMKOBOIO CKJaay €
TEPMIHOJIOTIYHA JIEKCHUKA, MOCTIMHUIA PO3BUTOK Ta 30aravyeHHs SIKOi € HEOOX1THOIO
YMOBOIO Ta MPSAMHM HACIIJKOM MPOTpecy B THX Taly3sIX IISJIBHOCTI JIFOAWHH, 3
SAKUMHU 1IsI TEPMIHOJIOTiS TOB’s3aHa. HuWHI mepeBakHy YacTUHY JIHTBICTUYHOTO
dboHay cTaHOBUTH (paxoBa JIEKCHKA, IO IHTEHCUBHO PO3BUBAETHCS Ta AKTUBHO
B3a€MO/II€ 3 HIIMMU MIapaMH JIEKCHKH, HacaMIepe]] — 3arajJbHOBKHUBaHOI. PO3BUTOK
TEPMIHOJIOTIYHOI JIEKCHMKH BI1IOYBAa€ThCA 3a 3arajbHUMU TMPaBHIAMH MOBHOTO
po3BUTKY. OTxe, cyyacHuUM cremiagictT B Oyab-sKid cdepl noTpedye 3HaHHS
1HO3eMHO1 MOBH. ChiJ BiI3HAYWTH, 10 HE TUIBKA (OPMYBAHHSA ¥ BIOCKOHAJICHHS
HABUYOK YMTAHHS aBTEHTUYHOI HAyKOBOI JITEpAaTypH 3a CHEIalbHICTIO, T'a3eTHUX,
KYpHaJbHUX cTaTel, ane il (jopMyBaHHS BMiHb B3STHM y4acThb B Jl1ajio3l 3a y40OBO-
moOyTOBOIO, CYCIUILHO-TIONITUYHOO Ta MPOGECIHHOI0 TeMaTUKaMHU.

B cydacHOMY OCBITHBOMY MPOCTOP1 BOJIOJIIHHS TPOQECIHHOI TEPMIHOJIOTIEI0
€ Jy’)Ke BaXJMBMM. TakuMm 4uMHOM, mporpama juisi HemoBHUX BH3 motpeOye Bin
CTYJICHTIB 3HAHHS IHIIOMOBHOI TEPMIHOJIOTII 3a CIHEeHIalbHICTIO Ta BMIHHA
nepeKiasaTi Ha pigHy MOBY HAyKOBY JIITEpaTypy, HACHYEHY TEPMIHOJIOTTYHOIO

JICKCHKOIO.
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TepMiHOIOriA SIK CYyKYNHICTh TEPMIHIB PI3HUX Tally3ed HayKH i TEXHIKH, 110
byHKIIOHYIOT B cdepi  mpodeciiHOro  CHUJIKYBaHHS, CKJIaJa€  OCHOBHY
iHhOpMaTUBHY YaCTUHY JICKCHYHOI CHCTEMH MOBH HAYKH.

["onoBHOIO onuHMIICIO 1H(POPMAITi B TTpoiieci HaBYaHHS € TeKcT. OTxe, podboTy
HaJl TEPMIHOJIOTIYHOK CKJIQJOBOIO I1HIIIOMOBHOTO HayKOBO-PO(ECIHHOTO TEKCTY
CiI PpO3MOMIIMTH HA TPU €TamHM: TEPEATCKCTOBUHM, BIIACHE TEKCTOBUU Ta
MICISATEKCTOBUH.

Ha nmepenrekcToBoMy eTari CTyICHTH 3HAHOMIIATHCS 3 TEPMiHAMH 3 KOHKPETHO
MPEACTABICHOI TeMH. TyT BaXXJIMBO 3BEpTATH yBary Ha HACTYIHI (aKTOpPH:
IHTEpHAIIIOHAJIBHICT, TIEBHUX TEPMIHIB (CTYJCHTH TMEpPEeKIafaloTh TEPMiHH,
CIUPAIOYKMCh HA CXOXICTh 3BYYaHHS CJIIB K B 1HO3€MHIM, Tak 1 B PiAHIN MOBI);
CIIOBOTBOpPEHHS (yBara 3BEpTa€TbCs HAa PI3HI YaCTUHU CJiB, IO JONOMAararoTh
CTyJICHTaM YTBOPHUTH HOBI1 JIGKCUYHI OJIMHMUII, CIIMPAIOYUCh HA BXKE BIJOMI CJIOBA);
TEPMIHM, IO CKIAJAIOTHCS 3 JBOX 4YM OLIbIIE IMEHHUKIB, SIKI MEPEeKIagatoThCs
O3HAYCHHSM (CII1J] 3BEPHYTH OCOOJIMBY yBary Ha MOPSIIOK MepeKiaay 6araTociiBHUX
TEpPMiHIB); 0araTo3HayHICTh TEPMIiHIB, TEPMIHU-CUHOHIMU; TEPMIHU-AaHTOHIMH;
OMOHIMIsl; JEKCUYHA CHoJydyBaHicTh. CliJl mam’aTaTd, M0 TMOHATTSA «IEpeKiIal
TEPMiHIB» BKJIFOUYa€ B ceOe BHOIp HAWOLIBI BAAJIOTO €KBIBAJICHTA MEPEKIaay 3 TOUKH
30py HOPM MOBH, JIIHTBICTHYHOI CyMICHOCTI, 3p03yMUIOCTI Ta BXXKHBaHOCT1. Kpim Toro
II€ TIOHSTTSI TAKOX PO3IIIANAETHCA AK CHOCIO MOMOBHEHHS CIOBHHKOBOTO CKJIAIY
TEPMIHOJIOTITYHOI'O IIapy MOBH IEpEeKaay HUISIXOM KaJbKyBaHHS, MOMOP(EMHOro
nepeKaay, 3am03uICHHS.

Ha TekctoBomy erami, TOOTO, mijg 4yac poOOTH 31 CIEIiaJIbHUM TEKCTOM 3a
JTAHOIO0 TEMATUKOIO, BIIOYBAETHCS aHAJITUYHE YUTAHHS 3 ONPAILFOBAHHSAM JICKCUUHUX
Ta TpPaMaTMYHUX OCOOIMBOCTEW HamaHoro watepiany. Crmig 3a3Ha4YUTH, IO
BIIMIHHOIO PHUCOI0 CIEHIAIbHOIO HOPMAaTHBHO-TEXHIYHOTO TEKCTY, a, OTXKe, 1
CHEeN1aIbHOr0 NEPEKIAy € TPAHUYHO TOYHMM 1 YITKMI BUKJIAJ MaTepially IpU Mailbke
MOBHIN BIJICYTHOCTI 00pa3HO-EMOIITHUX BUPA3HUX 3aC001B, BIACTUBHUX XYI0KHBOMY

M CyCHNUIbHO-TIOJIITUYHOMY TEKCTY. AJDKE MOHATTA «IEPEeKia] TEPMiHIB» BKIIIOYAE B
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cebe BUOIp HaWOLIBII BAAJIOrO €KBIBAJEHTA NEPEKIaay 3 TOYKM 30py HOPM MOBH,
JIHTBICTUYHOI CYMICHOCTI, 3p03YMIJIOCTI Ta B)KMBAHOCTI.

[TicnsaTekcTOBUIA €Tan MPUCBSIYEHUN 3aKPIIJIEHHIO TEPMIHOJIOTTYHUX OAUHUIb
(3BOpOTHIM TepeKyaj, MUTAHHS-BIAMOBI/I, 3alIOBHEHHS MPOMYCKIB TEpPMIHAMHU 3a
3MICTOM TEKCTy, JHUCKYCisl 13 3aJaHoi TEeMAaTUKd 3 BUKOPUCTaHHSM HOBOI

TEPMIHOJIOT1T TOILIO).

4.9 IxinauBi nopaau
C.A. CBikeBcbKa Cmapuwuii suxnaoau, /lepacasnuii BH3 «Hayionanvnuii
2ipHu4Ull yHigepcumemy, /[Hinponemposcvk, Yrpaina

binbmocTi yntadiB 3Halioma kHIKeuka ['puropis Octepa Mpo MIKiAJIKMBI TOpau.
SAxock moTpanuiia BOHa MEHI B PYKH, 313HAIOCS YECHO, Jie[Be BifipBanacs. /[ymaro Bci
YUTAIU 1i 3 MPEBEIUKUM 3aJ0BOJICHHSAM, sl 1 Temep IUTYK HaWOUIbIl BHOJ00aH1
Miciis. Ane, sk 0u Tam He 0yJi0, TOJOBHA i7iesl TYT MPOKJIaJeHa YHIKATbHUM IIISTXOM:
BaXJIMBl 3HAHHSA 3aKjaZeHl B MPHUMITUBHO-PO3BaXKaJbHIA (OpMI METOJIOM Bij
IMPOTHIICKHOTO, 10 HE MOXXE HE 3aIliKaBUTH, 00 MU BXKe «O00'iMHCS» MpaBUIaMHU,
BUHATKaMH, HOTAIIIMH PO Te, 0 Tpeba poOuTH , a mo He Tpeda. [loroaprecs, mo
Ha MPUMYCOBI BKa31BKM BH HaBPSJ YU 3pearyeTe MO3UTUBHO, IBUIIIE BH 3 TiTHICTIO
NIPOCIYXa€eTe BUCIOBJICHY JyMKY, HaBiTh HE BIYMYIOUHCh B CyTh, a00 Oyzere
3a/I0BOJIBHATUCS TPHUOJIM3HO TaKUM BHUCHOBKOM: «CHOYaTKy CKaxiTh, a MOTIM MU
nogymMaemo, Tpeba HaMm 1€, 4 He Tpeba. A Moxke g 1 0e3 Tebe Ie 3Hal 4Yu Maro
BJIACHY TOYKY 30py».

Tak oT, MO0 «ciyxanaocs yBaXxHIIIE» AY>KE€ BXKIUBO BIAATUCS JIO JOIMOMOTH
mKiBUX mopaa. Ock, Oynb Jacka, YuTaiTe:

1. SIK110 BM HECHIITHO MPOTYJIOETHCS BUSHAYHUMHU MICHSMHU P1IHOTO MICTa YH
TaM K€ 3 HACOJOJOK iCT€ MOPO3HMBO, CUASYM HA JIAaBOYLI, TO MOOAYMBIIM TPyIy
AHTJIOMOBHUX TYPHUCTIB, HaBiTh HE 3aJyMyHTE NPHEIHYBATUCA IO HHUX, 3 METOIO

MOCTyXaTH iIXHbOTO EKCKypcoBoa!
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2. Hikonu He miAXO0AbTe 10 1HO3EMIIB 3 TyPHUMH MMUTAHHAMH, TAKUMH SIK: «A
BU HE MIJKaXKeTe, KOTpa Tenep roauHa?y «Bu yacoMm He 3HaeTe, JIe TYT METPO?», «A
7€ BU KYIWJIU Led cyBeHip?» 1 T.1. Bu mo cami He 3moraayerecsi, abo He 3HaeTe?
Xi0a BU TyT HIKOJH 111e HE Oymu 777?

3. Konu #imere 1mo 10po3i 000B'I3KOBO YITKO BH3HAYAMTE CBOIO TPAEKTOPIIO, a
TO, He Jaii 0o0Ke, BUMAJKOBO HACTYIUTE€ HAa HOTY AHIJIOMOBHUX TYPHUCTIB, a0o0
IITOBXHETE HOTO ... BuOAYaTUCs JOBeAeThCs aHriiicekoro! XKax!

4. SIxuo, panTom, A0 Bac MiAINIIOB 1HO3eMellb (0, 0oxke!) ... 1 3amuTaB Bac Mpo
I0Ch HOMY KUTTEBO HEOOX1JHE, TO 3p00ITh KUCITY-KUCITY MiHY, PO3BEpHIThCS Ha 180
rpayciB 1 KpOKyiTe Kyau-HeOy b 3 oueld ioro rerb! OcoOIMBO 1€ CTOCYETHCS THUX,
XTO HE 30BCIM 3p0O3yMIB MUTAHHs, TOMY III0 BaM HE MPOCTO JIOBEIETHCS BIAMOBICTH
oMy aHTTIMCHKOIO, a 1€ i MePEnUTaTH - 10 BiH B3araji Xouye ...

5. Sdkmo BW moiXaiu BIAMOYHMBATH 10 TypeuyuynHHU-CTUNTY, TO, Hacammepen,
JaiTe 3p03yMITH aMIHICTPATOpPy, 1100 BIH TOBOPUB 3 BAMH TUIBKH POCIICHKOIO. Xaii
BiH Kpallle HaNpy>Xy€ThCSA, KPUBO 1 IIETENSBO 3a4YUTYIOUM BaM 3 Mamipls 4eprosi
¢dpas3u, HIX BU Oynere cebe Ha BIANMOYMHKY HANpPyXXyBaTH aHIJIIACHKOIO MOBOMO. |
B3araji, Kyniu O BM HE NPUMIILIN, BCIOJAM BUMaraiTe pociiichKOMOBHUX (DaxiBIliB, a
SKIIIO TAaKUX HEMAae, MOKUAaiTe e HenpupadiauBuii 3axnan. Lo Bu Tyt 3a0ynu?

6. SIKII0 BM panToOM BUPIMIMIN CEPHO3HO 3aHATUCS aHIIIMCHKOIO MOBOIO, TO
3HaiiTe, 1110 TOJOBHA HACTIIbHA KHUTA OyAb-IKOTO Mepekianaya - 1€ CIOBHUK. | He
npiOHMit! Bi3bMITh TaKul CIOBHMK, IKUM MOKHA 3 OJHOTO pa3y MpoJjlaMaT MiJJIory 1
MOYHITh Horo uyurarhu. Yum Ouiblne Bu Oylnere 4YUTAaTH CJIOBHUK, TUM OLIbLIE
YHIKaJIbHUX cJiB Oyze Bamu mpoiijneHo. He 3a0yBaiite, 110 B 3BUYAHUX KHUTaX, a
TUM OUIbIIE Yy MiJIPyYHUKaX, 0arato CiiB MOCTIHHO MOBTOPIOIOTHCS 1 HE MOCTIMHO 3
MePeKIaaoM, a, OTXKE, BaM OyJie BayKUe POIMIUPUTH CBIM JICKCUIHUI MIHIMYM.

7. Sxuo BM BUYMTE AHIUIIMCBKY BXKE€ OJHY TroAMHY (a Ti, Y KOro HEMae
3110HOCTEH O MOB - OJIMH PIK) HABITh HE 3aMUCIIOMTECh HAJl TUM, 1100 BXKE MMOYaTH
nepioIMYHO meperisiaati GiIbMU aHTTINCHKOI0 MOBOIO. Bu 3k He mypHi 1 aOCOIIOTHO

BIICBHEHI B TOMY, [0 BCE OJHO HIYOr0 HE 3po3yMieTe!
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8. Jlromu! Ilokm BM He HABYMWIMCS 4YHTATH OUIBII-MEHII AaHTIIHCHKOIO,
YHUKalTe aHrIiiCchKUX QuibMiB 3 TuTpamu! Bu Bce oaHO He BcTUrHeTe iX untatu! A
JIOJM, 10 CHYIOTh Ha TJII TUTPIB OYIyTh TUIbKM BIABOJIIKATH Bally HAWIIHHILIY
yBary. | moBipTe, 110 3 Takoro opdorpadiero, sik opdorpadis aHTIIACEKOI MOBU - BH
HaBpsJ YM KOJIM-HEOyab B3arajli HaBYMTECS YMTaTU aHriikcbkoro. Lle maHo Tiabku
AHTJIALISIM, TOMY [0 BOHM YKPaiHCHKOIO YH POCIHCBKOIO HE TOBOPSATH, 1 HIKOJIH iX HE
Bumir. CkaXy BaM YECHO, 110 BOHU OyXe OaraTo BTpaTWJIM, @ MU PO3YMHIIII
IJIaHeTH BCiel!

9. Bu mrobute cmiBaTv MICHI Ppa3oM 31 CBOIMM YJIIOOJIEHMMH CIIBaKaMU Ha
anrmiicekiit MoBi? XKax! Bu xo4 uynu cBoro BUMOBY? bijis CTiH Byxa 111e He 31B'sutu?
JIUBITbCA, a TO LINAJIEPU MOYHYTh BIJIITATH ... binbie uporo e podite HIKOJIN!

10. Bu xomute Ha iHAMBiAyadbHI Kypcu a0o0 BIJBIIYyETE MIHI-TPYIU 3
aHrmiicekoi MoBu? Y Bac Oararo BuUIbHOro dyacy? Kpamie 3aiMiThCs OUTBIN
BaYKJIMBOIO CTIPABOIO - HAMPUKJIIAJ, MAIipIll Ha IePEeXpecTsiX HApOAY B PYKH CYBaTH ...
Tiapky 10 1HO3EMIIIB HE JI3pTE, a TO, HE Jai O0Xke, NMPUYCTTUTHCS 3 JIyPHHM
MUTAaHHSAM TUIY: «A KyAu Tenep MEeH1 Ballly Mamipelb HECTH, 1 CKUIbKU TpollIed MEHi
3a 1me AanyTh. A 1o me nanyth?» Bu, mo-mepiie, mMoxkere WOro HE 3pO3yMITH
(IoBeneThCsl MEpenuTyBaTH), a Mo-Ipyre, mam'sTaiTe, 110 Ha MUTAHHS J1OBEIETHCA
BIJINOBICTHU aHiiicbkoro! Xi0a Jyist 1IbOTr0 BU TYT CTOITE?

11. Bubupatouun miipydyHUK 3 aHTIIHACHKOI MOBH - 3BEpPTaiiTE TOJOBHY yBary Ha
SKICTh WOTro uItoCcTpallii! 3HaiiTe, 10 YOpHO-OUTI MaJlOHKM BaM JyXK€ IIBUJKO
HAaOpUJIHYTh 1 BU 3aX04eTe iX MpuKpacuTu. Hapimo BUTpayaTu CBIi JOPOTrOLIHHHMA
yac Ha HeIOpOoOKH XyAoKHUKIB? [lipydHUK MOBUHEH OyTH 1J€JIbHO 03/100JICHUI.
Bce iHIIe B HOMY Mae€ TUIbKHM JpyropsjaHe 3HaueHHA. Hepxxe Bu Oynere TaM Bce
yutatu 777

12. Bu mo0ute crikyBaTucs B acklii? I 10 Bac 4acoM 3alliTaroTh HOBI I03€pH,
MPOTMIOHYIOYM BaM MPOYUTATH AHTIIACHKUN TEKCT, KW BOHM CIICHIAIbHO IS Bac
HaApsANand XBWIMHY Tomy? - HaBiTh He uwmraiite, OanpTe iX mo-dyopHOMy! Achka

ICHY€ TUIBKHM JUIsl TUX, XTO TOBOPUTH POCIACHKOIO, a00 X04a O HaMmaraeTbCs MHUCATH
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TaM pOCIICHKOIO JIaTUHChbKUMU OykBamu! Hy a camum mrykatu coOl aHTJIOMOBHOIO
CIIBPO3MOBHHUKA - 11€ MPOCTO MasTyHs!

13. Bu 3akadanu ayaiokypc abo ayJiOKHUTY 3 aHIJIIHCBKOI coO1 Ha (JeliKy B
CTUIbHUKOBUN 1 XOJuTe-cliyXxaere Ie «0ma-0ma-Ona» minmii neHp? Bam 1o,
NocIyxaTtu Oible Hivoro? A sk e morca?

14. Bu BneBHEHI, IO IHMCTAHI[IMHEC HaBYaHHSA 1HO3EMHIM MOBI - II¢ Halle
BIIEBHEHE MalOyTHE? 3p03yMiiiTe, SKIIO YKa3Ka BUUTENS HE NOTATYETHCA JI0 BAIIOTO
4oJia, TO TPAHCIHOBAH1 3HAHHS J10 MO3KIB TOYHO HE JOTSITHYTHCS!

15. Skmo BM BK€ MOYaau BHBYATH AHIUIIMCHKY MOBY, HEMae HEOOXI1JHOCTI
peTeIbHO BHKOHYBAaTH BCl peKOMEHAAIlli BUKIIAgaya 1 JIOCBIYCHIIIMX B IbOMY
MUTaHHI Apy3iB. BU 110 He MOXeTe BUHAWTH BIACHY METOJIUKY, OCOOJIMBO, 1100
aHTIIICbKa MOBA 3aCBOIOBABCS SIKOMOTA TipIIe 1 ToBIIe?

16. Beinsiko yHUKaWTe CHIJIKYBaHHS aHTJIIHCHKOIO MOBOIO 332 MEXKaMH MOBHOI
mKOJW. BU 1 Tak JOCTaTHRO TOBOPUTE HE PIAHOIO MOBOMO, 1i K MOXKHa 3a0yTH
HOBHICTIO!

17. Jlna Toro, mo0 BUBYATH AHTIIMCHKY, IIJIKOM BHCTA4a€ JIBOX TOJAUH Ha
THXJCHb, siki Bu mpoBoauTe B kiaci 3 rpymnoto. [{o peui, mpomyckaTu TeX MOXKHA,
aJKe IEHb HAPOJKEHHS MPUSATEINsI, HAPUKIIAJ, Ha0araTo BaXKJIUBIIIHA.

18. Ha 3aHATTI JOCHTH MOBYKM CHJITH 1 CIyXaTd IHIIUX CTYJIEHTIB 1
BUKJIafa4ya. SIKII0 K MUTAHHS aJpecoBaHe ocoOMCTO Bam, 3aBkau MOXKHA CKas3aTH,
10 caMe [[eil MOMEHT BaM HE3pO3yMUIui, ab0 IpOCTO 3pOOUTH BUTJISIA, IO HE YYETE.

19. [JdomaiuHi 3aBIaHHs T€X BUKOHYBAaTH HE NOTPIOHO. BOHM cTBOpeH1 [uis
TUX, XTO HEe OyB Ha 3aHATTI. A iM MOXKHa HE pOOUTH, TOMY 1110 BOHH MOT'0 HE 3HAJIU.

20. Hikonu He mumIiTh HIAKUX TBOPIB. Lle * Ball aBTOPCHKHMM TEKCT BPEILTI-
pemrt! A panTom Horo ge-HeOyab OMmyOIiKyIOTh, @ BU 1 HE 1I3HAETECH.

21. Hikonu He BUKOPHUCTOBYWTE B MOBI CJIOBa, SIKMX HE OYyJI0 B IIbOMY YPOIIi.
BuwnTtucs notpiOHo noeranHo, Ta it B3arani 20 ciiB, siki Bu nam'ataete 3 mo4aTkOBUX
KJIACIB 3arajJbHOOCBITHBOT IIKOJIH, IIUIKOM JOCTATHBO

22. Bumonsiete mitepu R 1 T Tak camo sik B pijiHiid MOBI - Tak rapime! Ta i

AKIIIO 3BEPTATH yBary Ha MaJlOHKH 3BEpXy OyKB HISIKOi TaM'siTi HE BUCTAYUTh.
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23. He nepeBaHTaxkyiiTe cebe 3amam'siTOBYBaHHSIM JIIECHIB B OyJIb-SIKOMY
THIIIOMY Yaci HIXK TEHepiHiu.

24, Sximo BU HE 3HAETE SKOIOCh AHIJIINCBKOTO CJIOBa MPOCTO BI3bMITh
pOCIHiCbKe, BUAQIITh 3 HROTO M’SIKMM 3HAK 1 JOJAWTE JI0 HBOTO «S» abo «t» 1100
BUMIIIOB IMEHHUK 200 4acTKy «t0» 1100 BHUIILIO A1ECIOBO.

25. He oOTsiKyBaTH BCIYXalOUYUCh y MOBY HOCIiB MOBH, HABIIIO BaM 3HAaTH SK
MOBA JIYHA€E 3 iXHIX BYCT.

26. 3aBXM BUKOPUCTOBYMTE TOH € MOPSAJOK CIIIB y PEUYEHHI SIK 1 B piAHIN
MOBI.

27. Jlronu Bac He po3yMitoTh? ['OBOpITH ro0CHIIIE!

28. 1 3amam'staiiTe, SKIIO CIOBO BUIJIAJAE CXOXKHM Ha SIKECh POCIMCHKE,
03Ha4ya€ BOHO T€ 3K caMme, 110 1 B aHIJIMCBKIH.

29. Bamam'staiiTe: Taki ciaoBa AK «sorry» 1 «thank you» abGcomoTHO He
NOMYJISIPHI 32 KOPJAOHOM.

30. HaifronoBuime pedeHHs, sike Tpedba BuBunutu: «Learn Russian, then talk to
normal people». Xoua Hi, kpamie Tak: «OCb BUBUYUTE POCIICHKY, TOAL 1 PO3MOBIISIITE
3 HOPMAJIBHUMH JIFOIbMU

31. o crocyeTbcst caMOCTIMHOTO BUBYEHHS 1HO3€MHOI MOBH, - 3a0yzabTe!
Buknamad B yHIBEpCHTETI HE Ma€ MOKIUBOCTI TEPEBIPATH JOMAITHE 3aBIAaHHS
JIOCKOHAJIBHO Y KOXXHOTO CTyaeHTa. JlomaiiTe 70 1bOTO T€, IO BU BXXE THXKICHD
IPOITYCKaU 3aHATTS. A Ha MEpUIii mapi TaK XOYEThCS CNATH, Ha APYTii Balll HUTYHOK
3rajye, 10 1€ HE OTPUMYBaB CHIJAHKY, Ha TPETil XOuYeTbCs 3allMaTUCh YHUM
3aBrOJIHO, TUTBKM HE QHTUIMCHKOIO, a HAa YETBEPTIA mapi y TOJOBY JI3yTh TUIbKH
IJIaHU Ha Bevip!

32. Jloma x CKOpillIe CiaiiTe 10 KOMIT I0Tepa, /e Ha Bac 4eKae CBIT (eHTe3i
Counter-Strike a6o Lineage. I, xoua cympoBig B IUX Irpamkax aHIJIHCBKOIO,
CMUIMBO KOPUCTYWTECh €IEKTPOHHUM IepekianadeM, y skomy FILE nepexknaneHo sik
«HAMWIBHHUKY», a Bamie iM’sa BiKkTop Bipa3zy MepeKsIafaeThCs SK «IepeMoxerb»! A

MOTIM JIOBI'O IUBYUTECH CUJI1 €JIEKTPOHHOI TyMKH!
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33. Illopa3dy, TUIBKH-HO y Bac MOPOKUAAETHCA MIKIJUIMBA JTyMKa HMOYUTATH
AHTIICBKY, MPUCITyXalUTeCh 1 MPUAUBITHCS, @ YA HE 3’ ABUJIMCH AKICTh Hemepea0aueHi
00CTaBHHM: CyCIAM MOYaId CBAPUTUCH 32 CTIHOIO, Ha KyXHI BOJA Kalae 3 KpaHy,
KHMIIbKa HaXaOHO CIUTH Ha BAIIOMY JWBaHi, 1, B3araii, MAPYYHUK JISKHUTh SKOCh HE
o deHmyto... XKeHiTh 11el «HaBuaOeIbHUI HACTPIM, CTUIBKHU CIIpaB yekae!

He mapHyliTe cBo€ kuUTTs Ha HiceHITHUL1! HaBimo HanpyXyBaTHCsS 1 BHUKaTH
B IIPaBUJIA 1 CTPYKTYPHU 4y’kOi MOBH, KOJIU OJTHOTO MPEKPACHOTO JTHS, HANE€BHO, BUEHI
BUHAWAYTh UYyAO-METOJMKY BHBYCHHS 1 3alaM'sTOBYBaHHS 1HO3EMHOI MOBH 3a
roauHy. AGo aHrmiicbka MOBa MPOCTO Oy IMIUTAHTYBATHUCS B Balll MO30K y BUIJISAI
cretianibHoro uina! ITlomymaiite mpo 1€, 1 BH 3pO3yMIET€ BCIO MAapHICTh CBOIX
MOHEBIPSHb.

Ha 3akiHyeHHs: K110 Bac JIMCHO MEeKy4Ye MyYHUTh Ballle HE3HAHHS aHTJIINCHKOI,
s, K BHUKJIaJa4 aHTJIINACBKOI MOBH, PaJKy BaM TPOXH BIJKIACTH B CTOPOHY CBOE
HaB's3MMBe Oa)XaHHS OBOJIOMITH AHTIIMCHKOIO 1 3alHATH CBOI OTyMKH YUM-HEOYIb
OuTbI BiYHMM. BimiiiiTe B CTOPOHY, MOJUBITECS Ha cebe 31 CTOpOHH. MinbioHU
JOJEN KUBYTh Y LIbOMY CBIT1, HE 3HAIOYM *OJHOI 1HO3eMHOi MoBH. (Hampuknan,
aMEepUKaHIIl Y4 MEKCUKAHIII) - 1 aX HIIK He CTPAXkIA0Th B/l CBOET HEMOBHOIIHHOCTI.
barato XxTo HaBiTh HE 3aMHCIIOIOTHCS MPO Te, 10 MIOCHh Tpeba BUUTH, ab0 SKOCH
Tpeba BaockoHamtoBaTucsa. Hapimo? JXKuTTda mpekpacHe 1 AMBOBMXKHE 1 0€3 LHX
CKJaJHOIIIB. B kpailHbOMy BUIa/IKy, MO’KHa BHUCJIOBIIIOBATHUCA 1 HA MajbIsX. AJDKe
1HO3€MIIl - YacTO HapoJ KyJbTYpHO OCBIYEHMI, 1 BaM 3aBXXIU IPHUBITHO OyAyTb
yCMIXaTHCH 1, HaBITh, MOKE MMOXBAJISTh Bally aHIJIIICHKY.

NB! CrarTs npu3zHaueHa AJig YUTaHHS TUIBKH JIIOJSM, SIKI BIIYYBalOTh MYKHU 3
MPUBOAY CBOI'O HE3HAHHS aHIIINChKOI MOBHM. BCIM IHIIMM JaHy CTaTTIO YUTaTH
IIK1IJIMBO. Y1 30iTH Y CTAaTTi BBAXKATH BUITAIKOBUMH.

Bu mpouuTtanu 1o cTarTiO 1 BXKE MIACBIAOMO NEPEBENM MOTJISA Hazaj y
NIJPYYHUK 3 aHIIIICHKOI MOBH, IO JISKUTH Iepea Hocom??! - 3HAUUTh BH 3HOBY

Higoro He 3po3yminu! [TpounTaiiTe 1110 CTATTIO 1IIE a3 ...
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5 Assessment and Quality Assurance

5.1 Effective Response to Student’s Paper

V.V. Gubkina Senior Lecturer at the Department of Foreign Languages, State
Institution of Higher Education “National Mining University”,
Dnipropetrovsk, Ukraine

Instructors approach the task of commenting on student papers in many different

ways, varying from a single grade to a detailed commentary. If comments are viewed

as integral to the dialogue about student learning in a particular discipline, then

instructors can change the way they comment on student writing. In particular,

teachers might ask students to be more reflective about their writing decisions and to

communicate these decisions and strategies to instructors, thus forming the basis for

effective and responsive instructor comments.

Teachers have a wide range of commenting tools available to them today. In
addition to the old-fashioned red-ink comments they use new tools involving the use
of such word-processing programs as “track changes” and “insert comment”. They
incorporate the use of simple or complex grading rubrics as well as the use of audio
files. However, these tools are effective only if they are used in a proper way. Both
teacher and student are required to have a clear idea of why a teacher is writing a
comment and how a student is expected to react on that comment. Even a well-
designed grading rubric is ineffective if the student does not realize or know how to
use the information involved.

The great range of literature on instructor responses to student papers implies
that instructor’s comments are often ineffective because they might be: difficult for
reading or understanding; more focused on word-level and sentence-level grammar;
taken apart from standards and expectations; vague in their purpose; uncertain with
respect to their bonds to the course or discipline; scholastic or deigning in any tone.

For these reasons instructor comments on student papers may actually to be
unread. As a matter of fact, the comments of well-intended instructors may provoke

students to avoid writing at all. For example, instructors who actually re-write
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paragraphs for students or who edit out a student’s own writing are essentially taking
away a degree of ownership over the paper written by students. When instructors
replace their own language for the language of student writing the goal of the paper
might turn into an effort to please the instructor and some kind of an exercise in
discipline-based thinking.

While one goal of instructor comments on student papers is to justify grades,
the primary and long-term goal is to help students both to reach an understanding of
content and improve their writing and thinking in that discipline (including their
arguments , use of evidence, command over language and ideas, etc). Not only do
instructor comments should be connected both to the discipline and to class materials,
but these comments should also help students evaluate the effectiveness of expressing
their own ideas. Students are required to know how to apply comments to their future
writing and thinking in the field of study area. When instructor comments help
students develop their writing skills in expressing discipline-based knowledge and
using experience to create academic arguments in the discipline, the comments
actually help student hold on to their own ideas and develop the means to express
these ideas. There are several types of strategies instructors may use to achieve the

goals mentioned above. The widely used ones are the following:

Student Planning Memo (Proposal)

e Student Planning Memo with Request for Commentary

e Student Response to Instructor Feedback

e Student Self-Assessment of Draft

e Student Writing Process Letter

Instructors can write more effective comments on student papers if they adopt

such an effective tool as usability widely used in technical communication nowadays.
As it is known, usability is a key element of effective communication measuring the
degree to which a text can help users accomplish their goals. If we view instructor
comments as a usable text, then we will be able to realize how we should change the
way of writing comments on student papers. Our purpose for the comments and our

view of how they should be written will be changed.
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5.2 Self-assessment as an Integral Part of Modern Learning

M.L. Isakova  PhD in Foreign Literature, State Institution of Higher Education
“National Mining University”’, Dnipropetrovsk, Ukraine

In the modern world the learning process faces global changes as for the role of
teachers and students. The previous model of education where a teacher and a student
were considered as “a jar and a mug” and the teaching process viewed as a “spoon-
feeding” has changed dramatically.

Now the role of a teacher implies the role of a consultant or adviser which is
considered to be the main in educational process. The role of a facilitator or helper,
counsellor or learner support officer also shows that the accents have been shifted
from teacher-centred approach to learner-centred one where learners, in their turn,
take the main responsibility for their learning process.

Taking into account the changes in the teacher’s role, students’ self-assessment
has become an integral part of their learning process. Learner contract, 1.e.
a document compiled by the student himself with the consultation of a teacher, is one
of the tools used to create conditions for efficient independent learning. It includes
learning objectives, realistic deadlines and homework chosen by the student, and is
being edited in the course of study. Although it looks challenging for a student, in
fact, in time it may solve the main problem of learning process which is the lack of
intrinsic motivation. As soon as the student understands that what s/he does in class is
relevant to his/her own needs, s/he is ready to take responsibility for their learning
process.

Progress cards are another tool to foster students’ motivation. Before every
lesson these cards are filled in with “can do” statements, i.e. immediate objectives to
be reached by the end of a lesson. At the end of every lesson the student puts either a
“tick” or a “cross” opposite the objective thus seeing the immediate tangible results
of a lesson, and identifies the problematic issues.

Portfolio is a wide-spread tool for self-assessment, successfully applied during
the learning process in the National Mining University in foreign language classes.

This long-term project includes self-assessment chart and learning objectives, as well
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as all homework and projects done during the course. It also implies teacher-student
interaction in the form of assessment and recommendations as to the content of the
course from student’s perspective and feedback concerning the progress from
teacher’s perspective. The experience demonstrates that this self-assessment tool is a
powerful instrument of raising students’ confidence and reinforcing teacher-student
interaction and mutual respect, as well as fostering students’ taking responsibility for
their learning process. The main difference between portfolio and learner’s (or study)
diary is the degree of consciousness: the former being introduced and checked by the
teacher, while the latter composed and reflected upon mainly by the student. Study
diary as a self-assessment tool is not widely used in learning practice, unfortunately.
The problem seems to be that students are not independent enough to reflect on their
progress. Moreover, most of them seem to be not conscious enough of the learning
process itself.

Experiential learning being the most advanced concept of learning in the
modern world is based on understanding the process of learning as such including
four stages: concrete experience, reflection, abstract conceptualization and active
experimentation leading in its turn to the next concrete experience. The learning
styles are firmly based on one of the four stages of the learning process, and the
major task of a study diary is to pass any student’s learning experience through the
Experiential Learning Cycle and to identify (or develop) an individual learning style:
an activist (the one who prefers doing and experiencing), a reflector (the one who
observes and reflects), a theorist (the one who wants to understand underlying
reasons, concepts and relationships) or a pragmatist (the one who likes to try things to
see if they work).

The role of a teacher as a facilitator is to help students go round this
Experiential Learning Cycle by asking questions which encourage reflection,
conceptualization and ways of testing ideas, using self-assessment instruments to help
the student separate facts from emotions and contribute to reflection. So, this concept

presupposes students’ responsibility and consciousness of the learning process.
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5.3 Language Proficiency as a Must for Academic Mobility
S. I. Kostrytska  Head of the Department of Foreign Languages, State Institution

of Higher Education “National Mining  University”,
Dnipropetrovsk, Ukraine
Academic mobility of students has been one of the major issues in European higher
education. The interest of international students to acquire education abroad has
constantly been increasing. Ukrainian tertiary institutions are open to vital
international exchanges. Though to go and study abroad is becoming easier, mobile
students represent but a minority among student population.

One of the major obstacles is low proficiency in English. It raises difficulties
for academic mobility, makes it impossible for the students to participate in
international educational projects, get scholarships and grants to continue their
education abroad.

Entry language proficiency levels of students differ between specialisms and
within a specialism. The majority of the school-leavers have not attained the expected
level of English language proficiency. A lot of them have partial competence, and
need time to catch up. Nonetheless, Ukrainian universities are expected to confront
the European standards in language proficiency.

Making an effort to meet the language needs of our students and keeping pace
with changes in ESP teaching paradigms, we are trying to help students achieve the
learning outcomes at B2 language proficiency qualification level (Curriculum,
2005:36) derived from the Common European Framework of Reference for
Languages (CEF, 2001). Academic mobility Bachelor’s qualification level means that
by the end of the course students will be able to communicate within academic or
professional environment with a degree of fluency and spontaneity, follow the
essentials of talks, lectures, reports, presentations, discussions on study and
specialism-related topics, read with a large degree of independence adapting
strategies to a range of study and specialism-related texts, convey specialism-related

information in writing drawing on a range of sources etc.
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To meet our learners’ academic and professional needs and help our students
achieve the necessary level of language proficiency, ESP teachers analyse the types
of skills students need to develop to successfully communicate in English speaking
academic settings, create learning objectives that help skill development and involve
students in the linked to learning objectives meaningful and contextualized problem-
solving activities, in this way organizing ‘“the engagement of learners in
communication to allow them to develop their communicative competence”
(Savignon, S., 2002:7). Language learning is seen as acquisition of knowledge and
integrated skills as they interact in real-life situations. Our students are involved in
criterion-referenced assessment procedures which measure achievement, and are
provided with criteria for self-assessment to self-study the language when the
required foreign language course is finished.
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5.3 Preparation for Cambridge Exams: Making it More Effective
Tetyana Kozymyrska PhD, Professor of Cityschool EFL Section, Lisbon, Portugal
The First Certificate in English (FCE), the Certificate in Advanced English (CAE),
the Certificate of Proficiency in English (CPE), administered by UCLES, are aimed
at the upper intermediate learners. Teaching such an exam class may seem daunting,
but here are some tips, which may help you make it effective and interesting for your
learners.

1. Of course, first, you should get to grips with the exam specifications and

each of the papers of the exam before you begin your first class. Here a copy of the
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exam handbook, which explains exactly what skills and language knowledge your
students need to have, before they take the exam, will help a lot, as well as
studying/doing some sample exam papers. Going through these sample papers
yourself will help you see the exam through your students’ eyes and know where to
start, where to go and how to achieve the goal.

2. Be aware of learner motivation. Students in exam classes would normally
take exams for either study or work purposes, so they tend to be highly motivated to
succeed. However, motivation can be a very fragile thing. Try and make your classes
interesting. Don’t just come into the classroom and say: “Ok, today we are going to
practice FCE Listening Paper”. Don’t overload your students, just take one listening
task at a time. Dealing with small chunks of the exam paper in this way minimises the
risk of demotivating individuals or even the whole class.

You can build up your class work by taking one topic, say “Leisure”, and
arranging one of each types of exam tasks. For example, take one listening, one
reading and one speaking tasks connected to this topic, arrange them in the logical
order (as in the normal general English class) to be done in class, and set the writing
task in the same topic for their homework.

In fact, UCLES offers a number of publications to support teachers in
preparing for Cambridge exams, so you can always arrange a variety of tasks to make
your class less monotous and more interesting.

3. It is also very important for a teacher to demystify the exam requirements
and help your students understand what the examiners will expect from them in each
paper. You can make short quizzes based on exam specifications — e.g. How much
time do you have for the Reading Paper? It will make difference to the routine and
will help your learners get better idea of the exam.

Students need to be familiar with the exam conditions and requirements, and
regular practice under exam conditions will help them get used to exam rubrics,
different question formats, time restraints, doing tasks efficiently and filling in the

answer sheets correctly.
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4. Try to establish good study habits from the start. What your students do
outside the exam classroom is also very important in preparing for the exam. For
example, encourage your learners to keep a vocabulary notebook, organised in a way
that is meaningful to them. It will help a lot in revising/learning collocations, phrasal
verbs, idioms and other exam vocabulary. This could be organised by topic area, such
as ‘health’ or ‘transport’, and by language area, e.g. phrasal verbs and common

collocations.

5.4 Geschlossene Itemtypen und Ihre Spezifik

I.A. Yaremenko PhD in Philosophy, Associate Professor at the Department
of Foreign Languages, Nationale Bergbauuniversitiit,
Dnepropetrovsk, Ukraine

Grundlegend gibt 3 unterschiedliche geschlossene Itemtypen: Multiple-Choice,

Richtig/Falsch Items und Zuordnungsaufgaben.

Multiple-Choice Items eignen sich zum Testen des Global- und des
Detailverstehens.  Ein  Multiple-Choice  Item  enthdlt drei oder vier
Wahlmoglichkeiten, von denen eine die richtige Lésung ist; die anderen sind die
Distraktoren, d.h. falsche Losungen. Ob man drei oder vier Wahlmoglichkeiten
anbietet, hangt von der Fertigkeit und vom Niveau des Tests ab.

Multiple-Choice Items konnen entweder als Frage formuliert werden, oder als
unvollstdndiger Satz. Es empfiehlt sich aber, innerhalb einer Aufgabe (d.h. dem Text
und den dazugehdrenden Items) die Form nicht zu wechseln, denn das konnte die
Kandidaten verwirren.

Richtig/Falsch Items konnen sowohl das Globalverstehen als auch das
Detailverstehen tiberpriifen, je nachdem auf welche Textstellen sich die Items
beziehen. Wie be1 Multiple-Choice, miissen Richtig/Falsch Items in ihrer Reihenfolge
dem Textinhalt folgen.

Als Aufgabe zum Leseverstehen eignen sich Richtig/Falsch Items allerdings

nur fiir die Niveaus Al und A2, weil man in einem Text, den man lesen kann, die
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richtige Losung verhéltnisméBig leicht finden kann. Ab dem Niveau B1 eignen sich
Richtig/Falsch Items nicht mehr fiir das Leseverstehen, sondern nur noch fiir das
Horverstehen. Fiir das Leseverstehen auf hoheren Niveaus gibt es eine Alternative zu
Richtig/Falsch Items, ndmlich den dreigliedrigen Itemtyp ,,Richtig/Falsch/Text sagt
dazu nichts®, der zum Beispiel in TestDaF fiir das Niveau C1 verwendet wird, weil er
auch das Verstehen impliziter Bedeutungen testet, und das ist ein Merkmal der
hoheren Niveaus.

Zum Typ Zuordnungsaufgaben gehoren unterschiedliche Aufgabenformen.
Allen gemeinsam ist, dass die Schiiler zwei passende Teile einander zuordnen
miussen. In ihrer einfachsten Form bestehen Zuordnungsaufgaben darin, die Kenntnis
der grammatischen Strukturen zu iiberpriifen, indem Satzhilften aus einer Liste mit
den richtigen Satzhélften aus einer anderen Liste verbunden werden miissen. Bei der
Uberpriifung des Lese- und Horverstehens werden Texte und Aussagen einander
zugeordnet. Die Items konnen z.B. Aussagen iiber Personen und ihre Interessen sein,
und der Lernende muss fiir jede Person den passenden Text finden. Oder
vorgegebene Uberschriften miissen den Texten zugeordnet werden.

Mit Zuordnungsaufgaben konnen unterschiedliche Lese- beziehungsweise
Horstile getestet werden. Wenn ein Item so formuliert wird, dass es sich auf einen
Text als Ganzes bezieht, testet man das Globalverstehen. Beim Aufgabentyp
,,Uberschriften Texten zuordnen* zum Beispiel muss man die Texte nicht im Detail
verstehen und man sucht auch nicht nach spezifischen Informationen. Dieser
Aufgabentyp testet somit das Globalverstehen.

Wenn man das globale Verstehen testet, stehen die Items nach den Texten,
denn die Lernenden sollen zuerst die Texte lesen und dann entscheiden, welche
Uberschrift zu welchem Text passt.

Wird das Item hingegen so formuliert, dass die Lernenden gezielt eine
bestimmte Information im Text finden miissen, testet man das selektive Verstehen.
Wenn man das selektive Lesen testet, stehen die Items vor den Texten, denn um
selektiv lesen zu konnen, miissen die Lernenden zuerst wissen, wonach sie suchen

sollen, bevor sie anfangen, die Texte zu lesen.
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AuBlerdem werden bei Zuordnungsaufgaben die Items in beliebiger
Reihenfolge angeordnet. Die Items miissen also nicht, wie bei Multiple-Choice oder
Richtig/Falsch — dem Textinhalt folgen.

Diese drei geschlossenen Itemtypen: Multiple-Choice, Richtig/Falsch und
Zuordnung eigenen sich zum Testen der rezeptiven Fertigkeiten Lesen und Horen,
weil sie die beiden Fertigkeiten weitgehend isoliert iiberpriifen. Beim Lesen und
Horen geschlossene Formate zu verwenden, hat mit dem Giitekriterium Reliabilitit
zu tun. Wenn solche Items richtig bzw. falsch geldst wurden, kann man daraus klare
Riickschliisse  ziehen, inwieweit die Lernenden die rezeptiven Fertigkeiten

beherrschen.

5.5 Io nuTaHHA OUIHIOBAHHS YCHOIO MEPeKJIaay
L.A. IBanyenko  Buknaoau, [epowcasnuii BH3  «Hayionanvnuu  2ipHuquil
YHigepcumempy, /[Hinponempogcvk, Ykpaina

HeoOxignicTh BceOIUHOI MIATOTOBKHU MEPEKIafadiB 0 pealbHUX YMOB, a TaKOXK
YCBIJJOMJICHHSI HEIOCTATHHOT KOPEJIALii MpOoIeCy HaBYaHHS 3 BUMOTaMHU MPaKTUYHOI
TSJIBHOCTI MPUBOMAATH BiTuM3HsAHMX HaykoBIiiB (T. TaniueBy, B. JlanwnpueHko,
M. IBanunpky, O. MakCUMEHKO Ta 1H.) O NEPEOCMUCICHHS CUCTEMH MIATOTOBKHU
YCHUX MEPEKIIaaviB y 3aX1THOEBPOTNICHCHKUX YHIBEPCUTETAX.

Tax, anropuT™ aHasi3y 1 OLIHIOBaHHS SIKOCTI YCHUX MepekiaaaiB JJaHnapueHko
[2] OaraTo B 4OMY CHMPAETHCS HA MOJIEb MIEPEKIIaJAlbKOI KOMIIETEHLII HIMELIbKOTO
BueHoro B. Kyma i 3anponoHoBaHOi HMM CHUCTEMHU aHali3y nepekiaiB.B ocHOBI
JAQHOTO AITOPUTMY 3HAXOJUTHCS PO3YMIHHS TIEPEKIANabKOl KOMIIETCHINI SK
MOETHAHHS TIPE3CHTAIlIMHUX HAaBUYOK, aJICKBAaTHOCTI Iiepenadi 3MICTy, BHOOpY
HEOOX1IHOT cTpaTerii, a TaKoXX pPIBEHb MPAKTUYHOTO BOJIOJIHHS PITHOIO Ta
1HO3EMHOI0O MOBaMH, II0 3HAaXOJUTh CBO€ BIIOOpaXEHHSI B TPHhOX OJOKax,
KOPPEITIOI0YHX 3 KOKHUM 13 aCITeKTIB.

B nepmiomy 6somi - mpe3eHTAlIMHUX HABUYOK 1 MpodeciiiHOl MOBEIIHKHU

NepeKsazaya - aHaJli3yeThCsl 3arajilbHa KOMIIETEHTHICTh MepeKiajzada B opraHizamii
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npoiecy MDKMOBHOI KOMYHIKallli, a camMe JIOCATHEHHS MparMaTUYHUX I[UIei
JIOTIOB1/1aya 1 Jie BUSIBJSIOTHCS BIIEBHEHICThH MEpeKiiajjaya B CBOIX 3HAHHSIX, BMIHHS
IpALiOBAaTH 3 ayAUTOPIEIO, MIATPUMYBAHHS 30pOBOIO KOHTAKTY, BIJCYTHICTh JIOBI'MX
nay3, BOJIOJIHHS TEXHIKOIO MepeKIagabKuX 3amuciB 1 T.1H.

B npyromy 650111 - 17151 OIIHKY TIepeadi 3MICTY TEKCTY - BUXOSTh HE 3 PIBHIB
CKBIBAJICHTHOCTI, a 13 CTYNEHI0O BaXIWBOCTI iH(MOpMaIli, sSKy mnepemaad ado
BTpaTwin; 1H(OpMaIliiiHa HACHYCHICTh BHUCJIOBIIOBAHHS PO3MOIUISETHCS HA TPH
CTYNEHI KOMYHIKaTUBHO-PEJIEBAHTHOI 1HQOpMalli (3aBUIIEHOi, CTaHJAPTHOI Ta
HU3bBKOI).

Buxoasuu 3 TOro, mo METOH NEpeKiaay € «IIBHIKA 1 TOYHA Nepenaya
MakCUMyMy BHXIJHOI 1H(opMmalii MOBOIO THepekiany, Nepeknanad, KoJu
NPUXOAUTHCS BUOMPATH MK ONEPATHBHICTIO 1 CTWJIICTUYHUMHU MapKepamH, MOXKe
MOKEPTBYBATHU OCTaHHIM [3].

B TperhoMy O5oIll OLIHIOETHCS TMEpEKIaalbka KOMIETEHISI B aCIEKTi
BOJIOJIIHHS PIJTHOIO Ta 1HO3EMHOIO MOBaMH, a caMe: CTYIiHb BOJIOJIHHS 1HO3€MHOIO
MOBOIO (JIEKCMYHA 1 TIpaMaTHyHa KOPEKTHICTh MEPEKIaAy);CTyliHb BOJOJIHHS
nepeKsiaaada piJHOK MOBOIO; KOTe3is 1 KOPEKTHICTh B MEPEKIIa/ii;TeMI MOBJICHHS 1
pUTOpUKA TEPEeKIaAy;CTUIIICTUYHA 1 TEPMIHOJIOTIYHA AJEKBATHICTh MEPEKIIAIECHOTO
TEKCTY;BpaxyBaHHsI KOHOTAI[IHHUX 3HAYEHb JIEKCUYHUX OJUHUIIb B MOB1 OpUTIHATY 1
B MOBI MEpeKIay;BAajic BUKOPUCTAHHS MPUUOMIB Tepekiany 0e3 eKBIBaJIeHTHOI
JICKCUKHU.

[Ipore camMe MOBHa KOMIIETEHIII € TOI CEPIEBHHOIO, HABKOJO SKOi
dbopmyroTbest BCl 1HIN (PaxoBi SIKOCTI YCHOTO Mepekiafada.fIkicHe Ta 1IHTCHCHUBHE
dbopMyBaHHS MOBHOI KOMIETEHIlII MOX€ 3IIMCHIOBATHUCS SK TiJ 4ac TPEHYBaHHS
HABUYOK 1 BMIHb PI3HUX BHUJIB YCHOTO MEPEKIady, TaK 1 B X0l CAMOCTIMHOI POOOTH
CTYJICHTIB B T.4. 3 BUKOPHUCTAHHIM pecypciB mopTaimiB 1 caidTiB E-Learning [4].

[TincymoByroumn, Tpeba HAroJOCUTH Ha TOMY, IO 3alOPYKOH MalOyTHBHOI
yCcHinrHoi npodecitHol AISUTbHOCTI YCHUX MEePEKIIafaviB € BUCOKUN PIBEHb BOJIOIIHHS

MOBHOIO KOMIIETEHIII€I0, TOMY TMEPCIEKTUBOIO MOJAIBIINX TOCTIIKEHb € po3poOKa
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CKOPETrOBaHOI'0 KypCy MOBHOI MIATOTOBKY, KMl OM nependayaB siK ayJUTOpPHY, TaK 1
CaMOCTIHHY poOOTy MaifOyTHIX IMepeKIIaiadiB.
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5.6 Buxopucranusa TOEFL ta CAMBRIDGE ESOL st oiHku iKOCTi MOBHOI
miaAroroBkM ¢gaxiBuiB B Npoueaypi akpeauTanii BUIIMX HABYAJIbHUX 3aKJIATIB
Ykpainu
C.A. CBixkeBcbka Cmapwuti suxiaoay kagheopu iHozeMHux mos, [epoicasHuti
BH3 «Hayionanvnuiu 2IpHUYUL VHigepcumemy,
Jlninponemposcovk, Ykpaina
HasiBHiCTh mpoTHpiuYsS MiXK HEOOXITHICTIO IMPOBEACHHS O0'€KTHBHOI OIIIHKH SIKOCTI
BUIIOI OCBITM B TNeEpioJl BXOJKEHHS YKpaiHW B CBITOBUU OCBITHIA HPOCTIp 1
HEJIOCTATHBOIO PO3POOJIEHICTIO TEOpil 1 METOJIMKHU ii MPOBEACHHS B IIUX yMOBax
BU3HAYMIIM TTPOOIEMY JaHOTO AOCIIHKEHHS.
['inore3o10 € Te, M0 BUBYEHHSI CTPYKTYPH Ta MOPIBHSUIBHUM aHaNI3 CUCTEMHU
OIIIHKH SIKOCTI BHIIIOT OCBITH B YKpaiHi Ta eBporneicbkux kpainax i CIIIA mo3BoauTh:
® BHSIBUTH OCOOJMBOCTI OIIIHKM SKOCTI IMJATOTOBKHM CTYJEHTIB B YKpaiHi Ta
eBporneiicbkux kpainax 1 CIJA (Ha npukiaal iucuuiuiing «lHo3eMHa MoBay);
® DPO3MJISHYTH peajii Ta MEepPCIeKTHBU OIlIHKH SKOCTI OCBiTHM B YKpaiHi 1 3a

KOPJIOHOM;
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® BHU3HAYUTU MOXIJIMBOCTI  BUKOPUCTAHHS  3apyODKHOrO  JOCBILY  JUIS
BJIOCKOHAJICHHSI CUCTEMU OIIIHKHU SKOCT1 HaBUYaHHS YKPATHCHKUX CTYACHTIB (Ha
PUKJIAJl TUCIUILTIHU «]HO3EMHA MOBay).

® OLIHUTH BHYTPIIIHBOTECTOBI MapaMmeTpu amepukaHcbkoro tecty TOEFL , Ta

Cambridge ESOL 3 MeToro BUSBJIEHHS iX BaJllTHOCTI B YMOBaX YKpPaiHOMOBHOI

CTYJCHTCBHKOI ay IuTOPii.

BypxnuBi 3MiHUM €KOHOMIYHOTO Ta HAYKOBO-TEXHIYHOTO PO3BHUTKY, BXOKCHHS
VYkpainu y CBITOBUH EKOHOMIYHHMI 1 OCBITHIM MPOCTIp BH3HAYAIOTh OO'€KTHUBHY
notpedy B KapAMHAJIbHOMY pedopMyBaHHI chepd HIATOTOBKH (axiBLIB PI3HUX
o0nacTell TOCMONAPCHKOI MISITBHOCTI, y 3MiHI KPUTEPIiB MOHITOPUHTY SIKOCT1 OCBITH
AK Oro pe3yabTarty.

KoHnTponpb sikocTi npodeciiiHoi MAroTOBKM MalOyTHIX (axiBUIB y BHIIIN
IIKOJII 3aBXIHM € OJHIEI0 3 HOTO TOJOBHUX (PYHKIIIH, Y 3B'SI3KY 3 UMM BaKJIMBa POJIb
BIJIBOJIUTHCS OO'€KTUBHIN OIIHII CHPaBXKHIX PE3yJIbTaTIB OCBITHBROTO IPOIECY Y
BH3, a Takox I1HIIMX KIIOYOBUX MO3MIINA HOro MJISIBHOCTI 3 ypaxXyBaHHSAM
COIlaJIbHUX OYIKyBaHb CY4YaCHOT'O CYCHIJIbCTBA, OCOOMCTOCTI 1 JepxaBu. Tomy
HAyKOBUW TOIIYK MOJENl BHYTPIIIHBOTO MOHITOPUHTY SIKOCTI HpodeciiiHoi
MITOTOBKM CTYACHTIB € aKTyaJlbHUM 1 CBO€YaCHHM, IO TIOBHOIO MipOIO
BIJIHOCUTBHCS-1 IO OCBITHBOTO MPOIECY B IHKEHEPHOMY BY31

JlocmipkeHHsT TaKOXX BUSBWJIW, MO0 TPHU TPOBEICHHI BHYTPINTHBOTO
MOHITOPUHTY SIKOCTI MPOQeCciiHOT MIATOTOBKU CTYACHTIB B 1H)KCHEPHOMY BY31 HE B
NOBHIA MIpl BpaxoBY€TbCS 3aBAaHHS (OPMYBaHHA CaMOOLIIHKM BHUITYCKHHUKIB, iX
MOKJIMBOCTEH y CIIBBIJHOWIEHHI 3 MailOyTHIMH TpyAHOLIAMH, MOTHBALIMHOI
TOTOBHICTIO JIO camopealisallii, yCBIIOMJICHHI MpodeciiHOro 3aBJaHHS, a TaKOXK
YMIHHI MoJenoBaTH e(eKTUBHY MnpodeciiHy IIsUIbHICTh 1 1HTEJIEKTYaJbHO-
BUKOHABCHKY JAUCIUILTIHY.

BnpoBamkeHi B OCTaHHE AECATUPIYYS TPOIEAYp perjiaMeHTallli AisuTbHOCTI
3aKJaJiB OCBITHU: JIIIIEH3YBaHHs, aTecTallli, aKkpeAuTalli 3aKkJIMKaHl peali3yBaTh Ha
MPAKTUI[l BaplaTUBHICTh BITYM3HAHOI OCBITH, YHOPSAKYBAaTH CTUXIMHHI TMpoiiec

TpaHchopMallii OCBITH 1 yTpUMaTH HOTO SIKICHUW PIBEHb.
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MoskHa cka3aTtu, 110 IpoLeaypa Aep:KaBHOI aKpeauTalli OCBITHIX YCTaHOB HE
Ma€ aHajiora B iCTOPil BITUM3HSHOI OCBITH 1 € IHHOBAIIMHOIO (DYHKITIEIO YIIPABIIHHS
OCBITOIO, Ha BIAMIHY B TPaAUIIAHOrO JAEpPKABHOIO KOHTpoJ. Tomy
OOTpYHTOBAHOI € HEOOX1THICTh TEOPETUYHUX 1 METOJOJIOTIUHUX JTOCTIIHKEHD Y IIiH
o0JjlacTi, BUBYCHHS 3apyO1KHOTO JIOCBIy aKpeauTaIlli OCBITHIX YyCTaHOB, 100
3pO3YMITH XapaKTep 1HHOBAIIii.

HeBupimieHoro € Takox mpoosieMa OIiHKY SIKOCTI HaBYaHHS 1HO3EMHUM MOBaM.
Hogi noniTuyHi, coniaabHO-€KOHOMIUHI Ta KYJBTYpPHI 3MIHU B KpaiHi HanmpuKiHii XX
CTOJITTS ICTOTHO PO3MIMPUIN (YHKIIII 1HO3EMHOT MOBH SIK MPEAMETY 1 IPUBETHU J0
MEePEeOCMUCIICHHS 1IJIeH, 3aBJlaHb 1 3MICTY HaBYaHHA 1HO3EMHHM MOBaM B HOBHX
HaBYAJIBHUX IporpamMax Ta HaBYAIbHO-METOJAMYHUX KOMIUIeKcaxX. OHaK OHOBJICHHS
MOBHOi OCBITM TIOKM HE TMPHU3BEIO JO0 ICTOTHUX 3MiH B €K3aMCHAlIMHIN 1
ceprudikamiitHoi momiTuill YKpaiHW 1, BIATOBITHO, B OIHII PIBHS BOJIOIIHHS
1H03€MHOI0 MOBOIO. [Ipu Bciil pI3HOMaHITHOCTI OCBITHIX KOHTEKCTIB 1 Bap1aTUBHOCTI
HABYaHHS 1HO3EMHUM MOBaM HEOOXiJHI yHiBepcaii3allisi HaBYaHHS, €JUHUN €TaJOH
SIKOCTI MOBHOI OCBITU y4YHIB, €IMHA CUCTEMa BUMOT JI0 PiBHS BOJOJIHHS MOBOIO, IO
BUBYAETHCA. [CHYIOUI TpOrpaMu 3 1HO3EMHHMX MOB, HOBI HaBYaJIbHO-METOJIMYHI
KOMIUIEKCH HOCSITh SICKpPaBO BHPaKEHY KOMYHIKATUBHY CIPSMOBAHICTb, IO
OPU3BOJAUTH J0 MMOMITHOTO IPOTUPIYYSA MK CyYaCHUMU LUISIMU HaBYAHHS 1HO3EMHUX
MOB B yHIBEPCUTETaX 3 BHKOPHUCTOBYBAaHUMH METOJAMH ITiJICYMKOBOTO KOHTPOJIIO
PIBHSI BOJIOJIIHHSI 1HO3EMHOIO MOBOIO, 3 ICHYIOUOIO TpajMili€ro 37adi icnutiB. Kpim
TOTO, BApIaTUBHICTh Yy MOBHIM OCBITI NHOKM HISIKUM YHHOM HE MIATPUMYETHCS
O0araTopiBHEBUM IIIXOJO0M JI0 BU3HAYEHHS SKOCT1 BOJIOJIHHS BHUITYCKHHKAMH BY3IB
1HO3€MHOIO0 MOBOIO. B pe3ynbTaTi Ha ChOTO/HINIHIA J€Hb BIACYTHS CUCTEMA B ICIIUTI
3 1HO3EMHUX MOB, SIKa JIOMOMorja 0 BUKIIagayam OIiHIOBaTH C()OPMOBaHICTh MOBHUX
HAaBHYOK Ta PO3BUTOK MOBJICHHEBUX YMIHb YUHIB Y pycCJii 0araTopiBHEBOTO IMiIXOY.

KiitouoBUM MOMEHTOM MpU aKpeauTalli OCBITHIX YCTaHOB 3a pe3yjbTaTaMu
MeJaroriYyHUX BHUMIPIOBaHb € SIKICTh aTECTAIlIMHMX I1eIaroTi9HMX BHMIPIOBAIBHUX
MarepiajiB, po3pOOJICHUX 3TiHO HABYAJILHOIO IUIAaHY KOHTPOJILOBAHOI JUCIMILIIHHU.

SKmo npu HbOMY BUKOHYIOTHCSI YMOBHM BaJIITHOCTI 3@ 3MICTOM 1 PIBHEM TpPYJIHOILI

175



BuMoram OKX ta OIIII, To THM camMuM 3a JOMOMOI'OK0 TAKHX «KOHTPOJIBHHUX 3Pi31B»
OIIHIOETHCS SKICTh IMIJATOTOBKU CTYJICHTIB. MexaHi3M MPOBEACHHS TaKOi OI[IHKHU 3
TUCIUIUTIHN «[HO3eMHa MOBa» HEIOCTaTHHO PO3POOJICHHWM, TOMY M0 TEpPEeBa)Kae
MPaKTUKa CYO'€KTUBHOTO KOHTPOJIO, 1 BIJACYTHI MOKa3HUKHA OCBOEHHS JEP:KaBHUX
CTaHJIapTIB.

€aMHuM crrocoOOM 00'€KTHBHO OIIHUTH BOJIOAIHHS 1HO3EMHOIO MOBOKO €
CUCTEMa MIKHAPOJHUX ICHHTIB, JO SKUX HaW4yacTille YKpaiHChbKI BHITYCKHUKU
1HKEHEPHUX YHIBEPCUTETIB BUSBIISAIOTHCS HETOTOBUMHM B CHJIY BEJIMKOI Pi3HULI MIX
CUCTEMOI MIATOTOBKMA TPAJMULIMHUX BY31BCBKHX 1 MDKHapogHux icnuriB. Ha
CHOTOAHINIHIN JEHb 3aIMIIAETHCA aKTyalbHUM MUTAHHS PO HOB1 (POPMU KOHTPOIIIO,
OIIIHKM Ta aTecTallli JIOCATHEeHb CTYJEHTIB, AKI O BIAMOBIAAIM CY4YaCHUM LLUIAM
HaBYaHHS 1HO3EMHHM MOBaM, SIKi 3MOTJIM O KOHCOJIIyBaTH HaIllOHAJIbHI TPaJMIlii B
00J1acTi MOBHOT OCBITH 1 BPaxOBYBaTH TEHACHIII /10 iHTerpallii y CBITOBUI OCBITHIM
IpoCTIp.

He Bukimnkae cymMHIBY Te, III0 HEMOXKJIMBO MEXAHIYHO MEPEHECTH 3aKOPIOHHI
CHUCTEMH TECTOBOT'O KOHTPOJIIO B BITYM3HSHI By3H, 00 BOHH HE MOXYTh BPaXOBYBATH
0COOJNMBOCTI OCBITM B YKpaiHi, MOBHI MOXIJIMBOCTI CTYyJEHTIB, HalllOHAJIbHO-
perioHajbHI Ta MICIIEBI KOMIIOHEHTH OCBITH. TakuM YMHOM, OYEBUIHUM (DakT
HEOOX1JHOCTI PO3POOKH CYy4aCHOIO MOHITOPHMHIOBOIO KOHTPOJIIO PET10HAIBHOIO Ta
MICIIEBOTO 3MICTY [IJIi BCTAHOBJICHHS pPIBHS BOJIOJIHHS 1HO3€MHOIO MOBOIO
BUITYCKHHKaMH BY3iB.

PoGoTomaBii Takox 3a3Ha4arOTh, 110 TOTOBHICTh BuUNyckHUKIB BH3 1o
npodeciifHOl JiSIBHOCTI HE 3aBXKJIM BIANOBIAAE Cy4aCHUM BHMOTaM J0 Mpodecii:
BUIYCKHUKM HE MalOTh HABUYOK CAMOCTIHHOI MOILIYKOBOI MAISUIBHOCTI, HE BMIIOThH
IPAIfOBaTU B TPYIi 1 €EKTUBHO BUKOPUCTOBYBATH OTPUMAaH1 TEOPETUYHI YSBIICHHS
JUIsl BUPIIIEHHS TMPAaKTHYHUX 3aBJaHb; MNpo¢eciiiHe CTAaHOBJIICHHS BUITYCKHHUKIB
3aiiMae e KUIbKa POKIB MICJIS 3aKIHUEHHS BY3Y 1 BHUMarae J0JaTKOBHX 3YCHJIb, a

TaKOX TPOIIOBUX BUTPAT BiJl KOMIAHIH!, B SKMX BOHU MPAITIOIOTh.
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OcraHHIM YacoM TOCWIMBCS I1HTEpEC BITYM3HSHOI BHUIIOI IIKOJU bi (e}
HETPAJULIMHUX METOJIIB KOHTPOJIO Ta OIIHKK 3HaHb, 30KpeMa PEUTHUHTOBOIO
CHUCTEMOIO, TECTOBOTO KOHTPOJTIO.

JlocnipKyroun AisUTBHICTh TEHTPIB 3 OIiHKH sikocTi ocBith B CIIA Oynu
MpOaHaTI30BaHl TaKOX KepiBHHUIITBA 3 akpeautarlii IliBHIYHO-3axigHOT KOMicCii
(NWASC), acouiamii mkin ta konemkiB llentpansaux mratiB (MSA) 1 ABET -
HAI[IOHAIBHOI KOMICIT 3 THKEHEPHOT'O Ta TEXHOJIOTTYHOTO OCBITH, & TAKOX BEO-caliTH
LMX OpraHi3alii ; BHUKOPHUCTAaHI MaTrepiall aMEpPUKAHCbKUX >KypHalIB American
Journal of Education, The review of Higher Education, Current Issues of Education,
Education Next ta indopmartist Ha caiiTi qenapramenty ocBita CIIIA.

by mnpoBeaeHuil NOPIBHSUIBHMI aHali3, 3po0JeHI BUCHOBKH. 3 METOIO
TEOPETUYHOTO 1 MPAKTUYHOTO BUBYEHHS MHUTAHHS OIIIHKM 3HaHb CTyneHTiB B CIIA
OyB BuBYeHUH Kypc "Measurement and Evaluation". [IpoBoauBcs aHasi3 neuxoiaoro-
NEJaroriyHoi Ta JIHIBOJAMJAKTUYHOI JITEPATYpPH 3 NUTAaHb MOBHOIO TECTYBAaHHS 1
TECTOBOI METOJUKH KOHTPOJIIO B TEOPIi Ta MPAKTHUIll BUIIOI OCBITH B HalIii KpaiHi i
3a KOPJIOHOM, 3aCTOCYBaHHS KUIbKICHUX METOIB JUJIsl €KCIIEPUMEHTAJIbHOI EPEBIPKU
TECTIB 1 00pOOKHU pPe3yNIbTaTIB.

Marepianom gociipkeHHs: nociaykuB amepukancbkuit Tect TOEFL (Test of
English as a foreign Language), 3ampomoHOBaHUN CIyX0010 MEAArOTIYHOTO
tectyBaHHs1 (Educational Testing Service — ETS. Bubip BumienasBaHoro tecry B
AKOCT1 Martepiaiay Uisl JOCHIKEHHS OOyMOBJIEHMH THUM, IO BIiH 3aTpeOyBaHUil B
HAI[lOHAJIbBHOMY OCBITHBOMY CEpPEJOBHIL BUITYCKHUKAMU CEPEIIHIX LIKLUI, ClyXadyaMu
KypcCiB 1 CTyZCHTaMH BUIIUX HaBYAJIbHMX 3aKjaaiB. Pe3ynpTaTu CKIaJaHHS LBOTO
TECTy MOTPIOHI A y4yacTli B PI3HUX MOBHUX Iporpamax 1 MPOEKTaxX, OCKLIbKH
MPUIHATI HUM CTaHAAPTH B OIIHIII 3HAHH MOBH BU3HAIOTHCS B YChOMY CBITI.

TOEFL (Test of English as a Foreign Language) - cranmapTu3oBaHuii TECT Ha
3HAHHS aHTJIHCHKOT MOBH.

Moro 31aua HeoOXiaHA Il HEAHTIIOMOBHHX iHO3EMI[iB MPH BCTYITy O BY3iB
CIIA 1 Kanagu. Pe3ynapTaTH TECTy 3aCTOCOBYIOTBCS TaKOX y POl IHIIUX

AHIJIOMOBHUX 1 HE AaHIJIOMOBHMX KpaiH OpH BCTyHl 1O BY31B 3 aHIJIOMOBHHUM
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HaBYaHHSAM. TaKOX pe3yJIbTaTH TECTY MOXKYTh OyTH 3aTpeOyBaHi Mpy BJIAIITyBaHHI
Ha poOoTy B iHO3emH1 koMmmaHii. TOEFL Busznaetscs B Oibln, HiK B 6000 BUIIHUX
HaBYaJIbHUX 3akjafiB mnoHag 100 kpaiH cBiTy, 10 pPoOUTH HOro HaWOLIbII
MOIIUPEHUM TECTOM Ha 3HAHHS aHTJINCHKOT MOBHU. Pe3ynbpTaTu TecTy 30epiratoTbCs B
0a3i JaHWX KOMIIaHi1 2 POKH, IICJISl 4OTO BUIASAIOThCA. Briepiie Tect OyB BBeIeHUIM
B 1964 poui. 3a3Buyaiil Tect 3aiimae 0au3bko 3 roauH; 1IBT tect TpuBae He Ouiblie
4,5 roaun. Odimiitanii caift Tecty TOEFL - http://www.ets.org/toef]

Icnye kinbka Bepciii Tecty: mamnepoBuid Bapiant (PBT - paper-based test),
komm'torepuuit Bapiant (CBT - computer-based test) 1 intepuer-Bapiant (IBT -
internet-based test). B manuit yac octaHHIM BapiaHT BBAXKAETHCS KpaIlUM y 06aratbox
By3ax, TaK SK BKJIFOYA€ 3aBJaHHS HE TUIbKW HA YUTAHHS, ayJIiFOBaHHS Ta IMHCHMOBY
MOBY, aJIe¢ TAaKOXK Ha yCHE MOBJICHHS 1 KOMOIHOBaHI1 3aBIaHHS.

3 MmoMeHTy BBeieHHs B KiHIll 2005 poky Internet-based Test (IBT) moctymnoso
3aMIHUB SIK KOMIT'FOTEPHMI, TaK 1 MalnepoBUN BapiaHTH TECTy, XO4a «I1alepoOBE»
TECTyBaHHS JO0 UWX Mip 1HOAI BUKopuctoByerbcs. IBT BBomuBcs moerarHo.
Cnouatky CIIA, Kananoro, ®paniietro, Himeuunnorw Ta Itamiero B 2005 pomi 1 B
pemti cBity B 2006. KinbKiCTh TEHTPIB TECTyBaHHS MOCTIMHO 30UIBIIYETHCS.
Komn'torepunii Bapiant tectyBanHs (CBT) O0yB ckacoBanuii y BepecHi 2006 poky 1
111 OIIHKY BXe He AificHi. CrIoYaTKy MOMUT Ha TeCT OyB yKpail BUCOKHIA, 1 KaHTUIATH
NMOBUHHI OyJiM 4YeKaTH MICSISIMU, TETep MOXKHA 37]aBaTH ICIUT MPOTATOM OIHOTO-
YOTUPHOX THXKHIB Yy OUIbIIOCTI KpaiH. YOTUPUTOOMHHUN TECT CKIAAA€ThCs 3
YOTUPHOX PO3/LIiB, KOKEH 3 HUX TECTYE OJIMH 3 OCHOBHUX MOBHHUX HaBUYOK (y TOM
yac SK JIeSKI 3aBJaHHs BHMAararTh 1HTerpallli JeKUIbKOX HAaBUYOK) 1 BCl 3aBJaHHS
30CepePKEHI Ha MOBY, III0 BUKOPUCTOBYETHCSA B aKaJeMIYHOMY CEPEOBHII 1 BUIIOT
ocBiTH. TecT MOXHa TPOXOJUTHU YACTIIIE HDK OJWH pa3 Ha TwxiaeHb. 1BT mae
HACTyImHUM TopsaoK BukoHaHHs: Reading, Listening, nmepepsa 10 xBuiuH, Speaking,
Writing.

VY cekii Reading mpomoHyeThCsl MPOYUTATH TEKCT 1 BIAMOBICTH HA 3alUTaHHS
JI0 HbOTO, Ha 110 BiABOAUTHCA piBHO 20 xBwiIMH. KiIbKICTh TEKCTIB MOXke OyTH Bif 3

10 5 (koxeH 01u3bko 700 ciiB).
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V¥ Listening nponoHyeThCs Ba TUIM 3aBAaHb: JEKLII Ta pO3MOBU MIXK JBOMA
JONbMH  (CTYJIEHTH,  CHIBpOOITHUKM  yHIBepcHUTETiB, BuKiamadi). Ilicis
IPOCIYXOBYBaHHS 3alKCy MOTPIOHO BIAMOBICTH HA 3alUTaHHS MPOTATOM 3aJaHOTO
yacy (BigBoauthes 10 XBuiwH Ha 3 aymitoBaHHsS). AyAIIOBaHHS PO30MBAETHCA Ha
KUIbKa YacTUH 1o 10 XBWJIMH KOKHA, B KOXKHIA YaCTHHI 1O 3 3aIlUCH.

READING 3-5 TekcrtiB, 1110 MICTITh 110 12-14 mrans - 60-100 xBuimH

LISTENING 6-9 TekcTiB, 110 MICTATH 00 5-6 nmutansb - 60 -90 xBuanH

ITepepsa - 10 xBriIMH

SPEAKING 6 3aBaansb 1 6 nutanb - 20 XBUIUH

WRITING 2 3aBnanns - 50 xpuius (20 1 30)

O1iHIOBaHHSA

Jlns oTpuMaHHS OIIIHKM HEOOXiJIHO BHUKOHATH II0 OJHOMY 3aBJIaHHIO 3
KokHOTO po3nuny: Reading, Listening, Writing , Speaking.

B 1BT-BapiaHTi KOX€H 3 YOTUPHOX PO3JAUIIB OLIHIOEThCS 1Mo 30 Oanis, 10 B

cymi gae 120.

Henomnixu

Ceptudikar TOEFL nailicHuii mpoTaroM JBOX pOKiB. Y JESKHX By3ax
noTpibHo, 06 TecT OyB 37aHMM He Oinbiie 18 MicsIiB TOMYy.

Tect BimHOCHO moporuii 1 J0Bro mepeBipserbes. CtanoMm Ha TpaBenb 2010
poky BapTicTh 31aui iBT ckiamae B cepeqabomy $ 225. [lepeBipka 3aliMae iBa THXHI,
J0CTaBKa cepTUdiKaTa B YKpaiHy MOXKe 3aiiMaTH OLIbIIe MICSALS.

Bubip BumieHasBaHoOro TecTy B SAKOCTI Marepiany s JOCHIKCHHS
0oOyMOBJIEHMI THM, LI0 BiH 3aTpeOyBaHUU B POCIMCHKIA OCBITHBOMY CEpEIOBMIII
BUITYCKHUKAMU CEPEIHIX IIKLI, CIyXadaMH KypciB 1 CTyJ€HTaMHU BUILUX HABYATbHUX
3aKjajiB. Pe3ynbTratu CKiIaJlaHHs IbOTO TECTY MOTPIOHI JJIsl y4acTi B PI3HUX MOBHUX
nporpaMax 1 MpOEKTaX, OCKIIbKU MPUUHSATI HUM CTaHAApTH B OLIHII 3HAaHb MOBH
BU3HAIOTHCA B YChOMY CBITI.

Icnye MikHapoaHa rpajaunis MoOBHUX piBHIB: Beginner, Elementary, Pre-

Intermediate, Intermediate, Upper-Intermediate, =~ Advanced. ILla cucrema
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3anpononoBana Acomiaiiero ALTE (The Association of Language Testers in Europe)
Ha HIA (PaKTUYHO TPYHTYIOTHCS KEMOPIKCHKI 1CTIUTH.

Konu nocunatorecst Ha rpymy icnutiB Cambridge ESOL, MaroTh uepe3 m'sth
tectiB: KET, PET, FCE, CAE, CPE. Konu BoHHM B OgHOMY pSAKYy uYepe3 KOMY,
BiJIpa3y HEJETKO OI[IHUTH Ba)XJIUBICTh KOXXKHOro 3 HHUX. CrnpoOyemo po3zibparucs
OUIBII IETAJIBHO.

KET (Key English Test) - e Tect, skuii miaTBepkye 0a30Be BOJIOAIHHS
aHrmiicekor0 MoBoto. Lle piBens Pre-Intermediate. Icnut KET cknagaeTses 3 Tppox
gacTuH. [loTpiOHO NpPOAEMOHCTpYBaTM CBOI HABMYKM B YWUTAaHHS 1 JHCTI (4ac
npoxopkeHHss ertanmy 1 roaumHa 10 xBwnwH), npoutu aynairoBaHHs (30 XBWIMH) 1
MOKa3aTH CBOE BOJIOJIHHSI pO3MOBHOIO MOBOIO (8-10 xBuiinH). PesynbpTar icnuty He
POCTO «3alik» / «He 3amik». TyT Tak camo € moaut: Pass with merit (85-100%), Pass
(70-84%), Level A2 (45-69%). Sxuio npotsirom icniuty Bu nmokasainu, 1mo Bojoaiere
aHrmiiiceKolo Ha piBHI Al, To Bam BuaamyTh cepTudikat 3 3a3HaUE€HHSIM [[bOTO PIBHA.

PET (Preliminary English Test) - me ckiaguuii iciuT, €Tanu MPOXOHKCHHS
skoro €: untaHHsg 1 nucbmo (1 rommna 30 xBunuH), ayniroBaHHs (30 XBHIMH),
po3moBHa mMoBa (10-12 xBunuH). ['panartis pe3ynbTaTiB 37a€ThCS TaKoko XK: Pass with
merit (85-100%), Pass (70-84%), Level A2 (45-69%).

FCE (First Certificate in English) — 1me waiimomynspHimmii MiXHapOJAHUN
icut. Moro 31a10Th B cTa KpaiHax CBITy, JIOAM PIi3HHX HAIliOHAIBHOCTEH, alie
nepeBakHa OUIBIIICTh - €BPONEHII Ta TPOMAISHU MiBACHHO-aMEPUKAHCHKUX KpaiH.
88% KkaHIMIATIB Ha BOJOJIHHA cepTu(IKaTa NPOMIUIM MIATOTOBYl KypcH. I
OUTBIIICTH JIFO/ICH, TOTOBUX MPOWUTH 1€ BUIPOOYBaHHS, POOJSATH 1€ 3apaau poOOTH.
Cucrema ckjafaHHs ICOUTY OUIBII CKJIagHA Yy TOPIBHSHHI 3 JBOMa paHillie
MpeaCTaBIeHUMH icniuTaMu. KaHauaaT MOBMHEH TOJIOJIATH M'SATh €TamiB: NMEPIIUN -
yutanHg (1 roawHa), apyruii - muchMoBa MoBa (1 rogumna 20 XBWJIMH), TPETIH -
BUKOPUCTAHHS aHTJIICHKOI MOBH (45 XBWIWH), YETBEPTUH - ayIit0BaHHS (IpUOIU3HO
40 xBunuH), 1 0'sTui - posmoBHa MoBa ( 14 xBuinuH). Kanmunatam, siki yCHIITHO
npounuiu Tect, ctaBiaarhes omiHku: A (80-100%), B (75-79%), C (60-74%). Tect

BBA)XKA€THCS NMPOBAJICHNUM, KO Y Bac meHmre 60%.
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Komu moga #ige npo CAE (Certificate in Advanced English), monu po3ymiroTs,
IO 1€ TeCT JUIsl TUX, Y KOro BUCOKHMI pIBEHb BOJIOJIIHHS MOBOIO. Ha 1ipomy piBHI
JIOJIMHA HE TUIbKM MOBMHHA MHCATH 1 CHUIKYBaTUCS TI'PAMOTHO, ajie W PO3yMITH
B3a€MO/II0 MOBHU Ta KYJbTYpH, MEPEUHATUCS PO3BUTKOM TPAJHUIIIN 1 BiSIHb, pO3YMITH
HaIllOHAJIbHI 0COOIMBOCTI. TyT BXKE TOPEYHO TOBOPHUTH PO CTWIb CIUIKYBaHHS,
SKUW KaHAWAAT HA 37a9y ICOUTY TIOBMHEH BMITH BHOpaTH 3aJeKHO BIJ
3amponoHOBaHoi curyarii. Tak camMo KaHaugaT 3000B'sI3aHUN TMaM'sSTaTH TPO
BIIMIHHICTb OpUTAaHCHKOTO 1 aMEPUKAHCHKOTO BapIaHTy AHIMJIMCBKOI 1 B KOJHOMY
BUIIAJKY, HABITh SIKIIO MOT0 1 MPOBOKYIOTh HA 1€, HE MEPEXOJIUTH HA OCTaHHIU. Ale
HAWTOJIOBHIIIE - BXXUBAHHS MOBHU Ma€ OyTH TApMOHIMHUM 1 THYYKHM, & MOBA - aKTOM
TBOPYOCTI.

Etanu TecTyBaHHS 3alMINAIOTBCA TUMU K, nepiiuii: yutanug (1 roguna 15
xBWiIMH). pyruit: mucemMoBa MoBa (1 roamna 30 xBunuH). TpeTiii: BUKOpUCTAHHS
anrmiicbkoi MoBH (1 romguna). YerBepruii: aynitoBaHHsa (40 xBunuH). [I'arwmii:
po3MoBHa MoBa (mpubmmu3Ho 15 MynyT). Ominka noainserbest Ha: A (80-100%), B
(75-79%), C (60-74%).

CPE (Certificate of Proficiency in English) - me BumpoOyBaHHS, sKke
HiITBEPANTD, 1110 Bu 3po0uian kpok Ha Bummi madens. Llei icnut mae Ha yBasi, 110
Bu roBopute anrmiiicbkoro Ha piBHI Hocis. Llel ceprtudikar miaTBepaKye, 1o Bu
BOJIOJIIETE aHTIIIMCHKOIO HE TipIIe OCBIYCHUX HOCIIB aHTIIMCHKOI. L{ei TecT BU3HAIOTh
yci 0e3 BUHATKY YHiBepcuTeTd BenukoOpuranii, poOoTomaBIll BCix ramys3eil. Bech
CBIT.

TecTyBaHHS MPOXOIUTH Yy M'STh €TaIIB: HA YUTaHHS BiABoauTucsa 1 roguua 30
XBUJIMH, HA JUCT 2 TOAWHHU, HA BOJIOJIHHS aHIiichkoro 1 roauny 30 XBWJIMH, Ha
ayniroBanHsa 40 XBWINH, a CBOI 3HaHHS B PO3MOBHi MOBI Bu Oynere nemoHcTpyBaTu
npuoM3Ho 19 XBUIIHH.

JlomaTtkoBa iH(bOopMaris Ha cauTi oo KembOpumxa:

http://www.cambridgeesol.org/recognition/search.php
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BucHoBku:

Awmepukancbkuii Tect TOEFL Tta Cambridge ESOL 3 BucOkuM cTyneHem
HAJIMHOCTI MEpEeBIPAIOTh 1 OL[IHIOIOTH 3MICT 1 pIBEHb MIATOTOBKU CTYJIEHTIB Ha
BIJIMOBITHICTH BUMOTAM JIEp)KaBHUX OCBITHIX CTaHJAPTIB.

JlocnipKyBaH1 TECTH JTIO3BOJISIFOTh BUMIPATH 1 TPOCTEXKUTH JUHAMIKY PO3BUTKY
PELEeNTUBHUX HABUYOK JO KIHIM aKaJeMIYHOTO POKY SK KOXXHOTO OKPEMO B3STOTO
BUIIPOOYBAHOTO, TaK 1 BCI€T TPYIH B IIJIOMY.

@dakTopy IMOBIPHOCTI BUKOPUCTAHHS LIMX TECTIB B1OOPAXKAIOTH PI3HOPIAHUIMA
CKJIaJ, KOHTUHIEHTY CTYJEHTIB pi3Ha CKJIAJIHICTh 3aBJaHb, CTYIIHb PI3HOPIIHOCTI
CTapTOBOTO PIBHS MIATOTOBKUA BUIIPOOYBAHUX, PI3HUM PIBEHb PO3BUHEHOCTI MPOIIECIB
MUCJIEHHS, MaM'sTi, yBaru; pi3Hy INCUXOJOTIYHY MiATOTOBJIEHICTh (TOTOBHICTB) IO
MPOXOJ/KEHHS TECTIB; MIHIMAJIBHUA YacCOBUW PO3PUB MK MPOXOHKCHHSIM TECTIB
(emorrifinuii 1 ¢i3uuHui ctaH) 1 T.1. Bel mi pakTopu nif0Th B OJHOMY HAIPSMKY 1
IPYNYIOTh CTY/I€HTIB.

KoedimienT HamiifHOCTI, SKHM KOJIMBAETHhCS Yy BY3bKHMX Mexax Bim 0,90 mo
0,93 3 ayniroBanns 1 Big 0,90 1o 0,94 3 yuTaHHs, a TaKOX BEJIUYHUHU CTAHAAPTHOTO
BIIXWICHHS 5,95 1 5,82 3a CIpUHHATTA 1 pO3yMiHHS YCHOTO MOBJICHHS Ha ciyX; 6,21 1
6,07 3 UdTaHHA Ta PO3YMIHHS IPOYUTAHOTO MOKA3YIOTh, IO TECT HAIIHHUN.

[TapameTpu koedimieHTa TPYIHOIII, a TAKOX JUCKPUMIHAHTHUN KOEQIII€HT
ceimuathk npo te, mo TOEFL Ta Cambridge ESOL Mo)xHa BHUKOPHUCTOBYBAaTH HE
TUIBKU JJIs1 HOTOYHOI MEPEBIPKH 3HAHb YUHIB aJie 1 Ha eTalll MONepeIHbOr0 KOHTPOJIIIO
IIpyM BCTYIMHOMY TECTYBaHHI 3 aHIUIIMCbKOI MOBU CTYAEHTIB | Kypcy, OCKUIbBKH
dbopmaT Tecty cnpsMoBaHUM He TIIbKU Ha niepeBipky 3HO 3 anrmiicekoi MOBH, aiie i
Ha LUIMA psifi 3aralbHUX MOKA3HUKIB K PO3YMOBOIr0, TaK 1 OCOOMCTICHOTO PO3BUTKY
JOCITIDKYBaHUX.

[IpoBeneHe MOCHIIKEHHA € JHINE, NEPIIMM CTYyNEHEM, IO MIABOAUTH 0
npoOeMH 3ICTAaBJICHHS aMEpPUKAHCBKOI Ta YKpaiHChbKOi mkan ouiHkn 3HO ms
CTBOPEHHSI €IMHOT CUCTEMU OIIHKH I[0JI0 BOJIOAIHHS aHTIIIHCHKOI MOBOIO

TeopeTnyHa 3HaYUMICTh JTOCHIIKEHHA OOYMOBIJIEHA THM, 11O BOHO POOUTH

IIEBHU BHECOK Yy pO3pOOKYy Teopili 1 METOAUMKHA Oprasizauii MOHITOPUHTY
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HABYAJIHHOTO TIPOIIECY B YMOBax CyYacHOTO By3y. Y HBOMY OOIPYHTOBaHa
HEOOX1THICTh BUKOPUCTAHHS 3apyO1KHOTO JOCBIy OLIIHKU SIKOCTI BUIIIOi OCBITH.

[IpakTyHa 3HAYUMICTH JOCHIIPKEHHS TOJISITA€ B MOJIMBOCTI 3aCTOCYBaHHS
HOro pe3ynbTaTiB y MPaKTHUIl aKpeauTallii Ta aTrecTalli BITYU3HSHUX OCBITHIX
YCTaHOB, Y TOMY YHCJI 1 3 MPOMUIbHUM HaBYAHHSM 1HO3EMHOI MOBH. 3allpONIOHOBAHI1
METOJY OI[IHKM SIKOCT1 MIATOTOBKM CTYJEHTIB 3 1HO3EMHOI MOBH JI03BOJISIIOTH
MIJBUIIATH OO'€KTUBHICTh OIIIHKM CTYIICHS BiAMOBITHOCTI 3MICTY Ta pIiBHS
HirOTOBKM CTYJIEHTIB BHUMOTaM JI€P>KaBHUX OCBITHIX CTaHAAapTiB Ha OCHOBI
pe3ynbTaTiB aTeCTAallMHUX MEAAroriyHuX BUMIpIoBaHb. [IpoBenennii aHami3 TeCTOBUX
3aBJaHb BIAMOBIHO /10 METOJUYHUX MNPUHOMIB € NPAKTUYHUM MaTepiajoMm Jyis
BUKJIaJIayiB, sKI OyAyTh BHUKOPHCTOBYBATH MOBHI TecTH. MeTonuka MiCIASTECTOBOI
00pOOKHM OTPUMAaHUX KUIBKICHUX JaHUX J1a€ TBOPILIM 1 pO3pPOOHHMKAM TECTIB BEIUKUN
MaTepiayl JUisl YJOCKOHAJICHHS HAsiBHUX 1 CTBOPEHHS HOBUX TECTIB, a TaKOXK Y
JUSITBHOCTI BY31B 111010 BJOCKOHAJICHHS CUCTEMHU IMIJITOTOBKU MailOyTHIX (axiBIIiB.

[ToGymoBa HayKOBO - OOIPYHTOBAHOI CUCTEMH OIIIHKH SKOCT1 BHIIIOi OCBITH € B
CyYaCHHX YMOBaX OJHI€I0 3 HaWBaXJMBIIIKUX NeAarorivHux mnpoodiem. B ymoBax
BXOJ/DKEHHSI YKpaiHU B CBITOBUM OCBITHIM MPOCTIp Ha3pijia HEOOXIIHICTb BUBUEHHS
JIOCBIJTy TIPOBEJCHHS MOHITOPUHTY CHUCTEMH IIIJITOTOBKM MalOyTHIX (axiBIiB Yy
3aKOPJOHHIN BHILIA IIKOJI Ta HOr0 BMUIOIO BUKOPUCTaHHS y BITUM3HSHIA CHCTEMI
1HXKEHEPHOI OCBITH.

VY IisIbHOCT1 BUINLOT IIKOJIK 3 OIIHKHU SKOCTI BUIOL OCBITH B YKpaiHi 1 CIIA e
UM psig ocodnuBoctet. OCHOBHUMM 3 HUX €:

* SIKICTh BHIIIOi OCBITH MEPEBAKHO PO3YMIETHCS aMEPUKAHCHKUMHU T1€/1aroraMu
SK BIAMOBIAHICTh OCBITHBOI [IsUIBHOCTI ocoOnuBocTsM 1 mnpodinem BH3, nns
yKpaiHChKUX (axiBI[IB SAKICTh Ma€ Ha YyBa3i MNpoIrec 1 pe3yidbTaT OCBITH, SKi
BIJIMOBIAIOTh BUMOT'aM OCBITHIX CTaHJAAPTIB a00 MEPEBEPIIYIOTh iX;

 ctangaptu B CIIA npunyckaroTh JOCSITHEHHS MIHIMQJIBHOIO PIBHSA-IIOpOra
SIKOCTI - 1 HOCSITh ONKMCOBUN XapaKTep HAasBHOCTI HEOOX1JHOTO MEPENNiKy HaBYaIbHUX
pecypciB, OCBITHIX MporpamM 1 T.A. Y3arajJbHeHa OI[IHKAa TOCATHEHHS 1IbOTO MOPOTY

AKOCT1 € OCHOBOIO JJI NPUMHATTS pIIIEHHS Npo akpeauTauito. [[oKa3HUKM OLIHKH
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SAKOCTI OCBITH B YKpaiHi Opi€HTOBaHI Ha A1arHOCTUKY €(DEKTHBHOCTI BUKOPUCTAHHS
HaBUYAJILHUX PECYPCiB Ta BIAMOBITHOCTI OCBITHIM IILISIM.

* OJIHUM 3 OCHOBHMX BHUMOT JI0 JISJIBHOCT1 YCTAHOBU € BIJIMOBIAHICTh OCBITHIM
mursiM, B CIHIJA ix Bu3Hauae cama ycTaHOBa, B YKpaiHI BOHM BH3HAYAIOTHCS
MOJIITUKOIO JIEPKaBU;

OcHOBHUMU OpraHizauiifHO-1eJaroriYyHUMHI YMOBaMH YCHIIIHOTO
3aCTOCYBaHHS 3apyOiKHOTO JOCBIY 3 OIIHKK $KOCTI MIATOTOBKM (DaxiBIIB Yy
BITYM3HSIHIN BHIIIA IIKOJI €: iHGoOpMaTH3alisi Ta KOMII'IOTepU3allisi OCBITHHOIO
cepelioBUIIa, CTBOPEHHS CHUCTEMHU HACTYIHOCTI B OCBITI, 3aCTOCYBaHHSI METO/IIB
MeJaroriyHOr0  MOHITOPUHTY, JIIarHOCTUKA IMATOTOBJIEHOCTI abOITYpIEHTIB [0
HAaBYaHHS Yy BY3l, peaji3alisi CHUCTEMU KOMIUIEKCHOI OIIIHKHA SIKOCTI OCBITH 3
ypaxyBaHHSM HaIllOHAJTFHUX OCOOJMBOCTEH PO3BUTKY CHCTEMH BHUIIOi OCBITH B
VYkpaiHi.

OmauMm 3 edeKTHBHUX 3acO0IB OIIHKH SIKOCTI MIATOTOBKH CTYJICHTIB MOXE
CTaTH TECT, SKINO BIH CKJIAJEHWW HAa OCHOBI METOJUYHHX BHUMOT TMPUATHOCTI,
HAJIAHOCTI, MPAKTUYHOCTI, €KOHOMIYHOCTi, MOKJIMBOCTI MPOBEACHHS Ta JIETKOCTI
JUISL TApaxyHKy. BHUKopuCTaHHS aMepUKAaHChKOT METOJWKH JI03BOJISIE HE TUIBKH
BUSBUTH CTApTOBUU PIBEHb BOJIOJIHHS aHTJINCHKOIO MOBOIO, alle W CKOpEryBaTu
KypC HaBYaHHS 1 YITKO OLIHUTH YacTKy AHIIIKCHKOI MOBM B HAaBYAJIbHOMY ILIAHI
dakyabTeTy, CHIBBITHOCSYM CEpEIHIA CTAapTOBUN pIiBEHb 3 OaXaHHUM piBHEM
JOCSITHEHD B KIHII KypCy HaBYaHHS.

[IpoBenenuii aHayli3 Cy4yacCHOTO CTaHy OLIHKHM SIKOCTI MiATOTOBKM CTYJEHTIB B
IpoLeaypl akpeauTallii OCBITHIX YCTaHOB JO3BOJMB BKa3aTH HA TE, IO BAKIUBOIO
OCOOJIMBICTIO aT€CTAIIMHOI OLIIHKU SIKOCTI MATOTOBKH CTYACHTIB € MOBHE OXOIJICHHS
TUIAKTHYHUX OMWHUIG (BUAIB JismibHOCTI) 3Mmicty OIIIl mo koHTpoiboBaHii
JIUCIIUILIIHI.

TecTyBaHHs AK HalOLIbII O0'€KTUBHUN KOHTPOJIIOIOYMHM 3aci0 € CKIIaJOBOIO
YaCTHUHOIO PI3HOMAHITHOTO OCBITHBOTO MPOIECY Ta €PEKTUBHUM 3aCO00M KOHTPOIIIO

nopsijl 3 IHIIUMU METOJIaMH.
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HalinommpeHimuM TpaJuluiiHUM METOJIOM OLIHKM 3HaHb cTyAeHTIB B CLIA €
TecTyBaHHS. OCKIIBKM BHKJIaJadi y CBOiM poOOTI 4YacTillle BUKOPHUCTOBYIOTh
He(dOpMalIbHI TECTH, TO BUHUKAE HEOOXIAHICTh B MPABWIBHOMY KOHCTPYIOBAHHI.
He3Baxatouu Ha Te, 10 TECTYBaHHS € 3BUUAWHOIO CIIPABOI0 Y HABYAJIIBHUX 3aKJIaax
CHIA, amepuKaHCBhKI JOCIITHUKH 1 TPOMAJCHKICTh MPOSBIISIIOTH 3aKJIOMOTAHICTh 3
MPUBOAY IX MIMPOKOTO 3aCTOCYBaHHS (OCOOJMBO II€ CTOCYETHCS CTAaHIAAPTU30BAHUX
TecTiB). KpuTHIll mMaiaroThes SAKICTh TECTIB, 1X MOXIIHMBI IIKIJJIMB] BIUTUBU HA yYHIB,
MPaBOMIPHICTh BHUKOPUCTAHHS IO BIJHOIIEHHIO JIO HAIIOHAIBHUX MEHIINH,
MOTCHITIHHUHN PU3UK BTOPTHCHHS B TIPUBATHI TIpaBa TPOMAJISH.

OO6'eKTOM KOHTPOJIIO TECTOBOI METOAMKM TMOBHHHI OyTH B TEpIIy 4Yepry
pEeLeNTUBHI BUIM PO3YMOBOi HISTILHOCTI (Qy[IFOBaHHS 1 YMTAHHS), OCKUIBKU BOHU
JIeTie, HiXK MPOAYKTHBHI, M/IAI0THCS BUMIPIOBAHHIO 1 00paxyHKY.

TecT € 00'€eKTUBHUM 1HCTPYMEHTOM BUMIPY PIBHS 3HAHb, SIKIIO BIH CKJIQJICHUI
Ha OCHOBI METOJMYHHUX BUMOI MPUJATHOCTI, HAAIAHOCTI, MPAKTUYHOCTI,
€KOHOMIYHOCTI, MOKJIMBOCTI MMPOBEACHHS Ta JIETKOCTI JJIA MiIPaxyHKY.

Tumnonoriuna kinacudikaiis TecTiB (MO OCHOBHIM METI Ta MEpPIOJUYHOCTI
3aCTOCYBaHHS, 3a CTPYKTYpow MOOYyI0BH, 3a 3MICTOM, (OPMOIO BHKOHAHHS, 3a
yMOBaMH 1 MiCIIEM MPOBEICHHS, 3 TEXHIKM OpraHi3allii Ta MpoOBEICHHS 1 3a CIIOCO00M
NPUTOTYBaHHS 1 KUIBKICHIA 0OpoOIll JaHWX) JO3BOJISE€ 3HAUTH MICIE NI KOXKHOI
KaTteropii TECTIB 1 BUAUIMTH TEXHOJOTIUYHI MPUHOMH TECTYBAaHHS 3 TMEPEBIPKU
PEUENTUBHUX BUJIB PO3YMOBOI TISJIbHOCTI.
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